Local Control and Accountability Plan

The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone
Westside Union Elementary Kristin Gellinck-Frye Director of Special k.gellinck-frye@westside.k12.ca.us  661-722-0716
Programs

Plan Summary 2023-2024

General Information

A description of the LEA, its schools, and its students in grades transitional kin rten-12, as applicable to the LEA.

oun pproximately 60 miles northeast of Los Angeles. The urban-rural
est Palmdale, and Leona Valley. Known for its robust aerospace

The Westside Union School District (WUSD) is in the Antelope Valley in northern Los
district, encompassing 360 square miles, serves the communities of West Lancaster,
industry, the Antelope Valley is home to Lockhead Martin, Boeing, Northrop
Base and NASA's Armstrong Flight Research Center.

The Westside community is quite diverse. Many area residents are up
space exploration and related skills areas, agriculture, transportation, ane
employment. However, in many areas of the District, substanti

d people'services. Many residents commute to the greater Los Angeles area for
esidents are employed in minimum wage jobs.

Our 9,000 students are served by five neighborhood eleme
Transitional Kindergarten (TK) through 6th grade; two middle
(Anaverde Hills and Del Sur) which serve students from TK th ‘ de. Leona Valley serves kindergarten through 6th grade in-person as well as the LTIS
program for students in Kindergarten through 8th grade. Additionally, Afaverde Hills school will begin transitioning their middle school program during the 23-24 school
year to Hillview, which will eventually change their service model to through 6th grade. The remaining two schools are considered schools of choice (Gregg Anderson
Academy with a STEM curricular focus and the IDEA Academy @ Cottonwood with a STEAM focus). Sixth grade students at Hillview and Joe Walker are members of
6th grade academies, also programs of choice. With the expanding student qualification and birthdate timelines, the Transitional Kindergarten program continues to

increase.

Within the last few years, including the time span of the COVID health crisis, the District has observed a drop in enrollment of approximately 800 students from the 2019-
2020 school year. Some families have moved out of the area, including out of state, while others have opted to enroll their students in other programs. The District has
operated in-person instruction for the entire 2022-2023 school year and has opened an option for a Long-Term Independent Study (LTIS) program for families that would
like to continue to keep education within the home. The LTIS program currently educations approximately 300 students between TK and 8th grade, both general and
special education students.

55% of the District's students are Hispanic; 25% white; 9.7% African American; 2.4% Asian; 1.5% Filipino; 6.1% identify as two of more races; and approximately 1%
other racial groups. Approximately 56% of students are identified as low-income; 7.6% English Learners; 2.2% foster youth; and 662 (7.2%) students meet the criteria to
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be considered homeless. The District's current Unduplicated Pupil Percentage is 58.6% for the current year and the rolling average over 3 years is 56.0%. 1,352 (14.7%)
of students receive some form of special education support, and 118 students met the District's Gifted and Talented (GATE) criteria.

The District provides a strong curricular program. In addition to its core curricular content, Advancement Via Individual Determination (AVID), both elementary and
secondary, is an integral component of the District's academic offering. Eleven of twelve school sites are AVID certified. Project Lead the Way, a nationally recognized
engineering program, has been implemented at the comprehensive middle school sites. Currently, middle school students at Del Sur, Hillview and Joe Walker can
participate in a variety of elective courses including Art, Advanced Art, Band, Computer Lab, Home Economics, Culinary and Consumer Science, Tech Lab, Advanced
Tech Lab, and Wood Shop. Career exploration is integrated into most core academic classes. All Westside school sites are currently WASC accredited.

Counselors, school psychologists, behaviorists, school nurses, specialists in Speech/Language/Hearing and adaptive physical education teachers are available to
provide a wide variety of support services for students. The District also partners with community mental health agencies to provide school-based mental health support
services to eligible students.

Reflections: Successes

A description of successes and/or progress based on a review of the California Sch board (Dashboard) and local data.

dicators, and local measures. Due to the COVID-19
Status. So, local data (NWEA MAP) will be used to

The following includes descriptions of progress and success based on the CA School Dashbo
pandemic, state law allows the 2022 Dashboard to only display the most current year of dat
compare academic growth in both English Language Arts and Math.

The District has continued to have success with the implementation of the NWEA M
of academic progress. District wide participation rates exceeded 95%. Based on a r
growth performance was an area of strength during the 2022-2023 year. The averag
was measured at the ... percentile in reading and at the ... percentile in math.

eading Fluency assessments three times a year as a local measure
ict NWEA MAP assessment data, student conditional
onditional growth percentile for all students across the District

t result reports growth from the fall of 2021 to the spring of 2022. The second

The median conditional growth percentile on the NWEA (MAP) in reading
' in grades 2, 3, and 5.

data point is from the fall of 2022 to the spring of 2023. The data indi
* 2nd grade 68 to 74 (increase of 6)
* 3rd grade 49 to 54 (increase of 6)
* 4th grade 56 to 51 (decrease of 5)
* 5th grade 49 to 51 (increase of 2)
* 6th grade 52 to 46 (decease of 6)
* 7th grade 46 to 44 (decrease of 2)
* 8th grade 45 to 46 (decrease of 1)

The median conditional growth percentile on the NWEA (MAP) in math are listed. The first result reports growth from the fall of 2021 to the spring of 2022. The second
data point is from the fall of 2022 to the spring of 2023. The data indicates pockets of growth in grades 2, 5, 7, and 8.

* 2nd grade 70 to 69 (increase of 1)

* 3rd grade 51 to 48 (decrease of 3)

* 4th grade 47 to 43 (decrease of 4)

* 5th grade 49 to 57 (increase of 8)

* 6th grade 57 to 52 (decrease of 5)

* 7th grade 38 to 41 (increase of 3)

* 8th grade 45 to 48 (increase of 3)

For the first time in 2022-2023, teachers were recognized for increases in moderate achievement percentile growth and substantial achievement percentile growth on the
NWEA in both ELA and math. Those recognized totaled 78 teachers in grades 3 through 6. Recognitions for early elementary grades and the middle school will take

Page 2 of 88




place in the fall. The District reasonably anticipates increases of teachers recognized in 2023-2024 as they continue to use the data to drill down to specific gaps in
learning.

The student participation rate on the 2023 CAASPP (ELA and math) and the 2023 ELPAC is above 95%. The CA Dashboard also includes local indicators including
Teachers, Instruction Materials, Facilities; Implementation of Academic Standards; Parent and Family Engagement; Local Climate Survey; and Access to a Broad
Course of Study. All local indicators are at a Standard Met status.

According to the English Language Performance Indicator for 2019 and 2022 on the CA Dashboard the rate of English learners making progress on the English
Language Performance Assessment for California is at 42.3%, showing an increase of 2.5%. Reclassification rates for English learners slid in 2021-2022 to 55 students
due to gaps in learning during the health crisis. According to local data for the 2022-2023 school year, the District anticipates 104 English learners to be reclassified,
which is a significant increase.

Of particular note during the 2022-2023 school year is the academic growth demonstrated by elementary students within TK-3rd grade students. These were the grade
levels that participated in the District’'s implemented reading intervention program with teachers who were trained in the Online Elementary Reading Academy training
program (through CORE Reading). 1,171 students participated in this targeted intervention after school. of the students have 2 NWEA Growth Scores. Of those
900, 532 (61.05%) increased their achievement percentile between 1 and 4; 421 (38.70%) increased t chievement percentile between 5 and 9; and 337 (27.96%)
increased their achievement percentile 10 or more percentage points. To build upon student growth j in the lower grades, the District will continue to train
cohorts of teachers in elementary reading and implement the extended day TK-3rd grade readingg ogram that provides systematic and explicit foundational
reading instruction to our most struggling readers.

Student growth scores on NWEA assessments are strengthened by the District's continued alysis of data at the school sites in teacher Data
Teams/Professional Learning Communities. The District is invested in building upon student g nd will continue implementation of standards based instruction with
aligned materials. Site administrators and teacher teams will continue to work in professional leal communities to design common assessments, analyze data along
with barriers to learning, and then use their findings to guide first instruction and pla Ongoing training of administrators in implementing systems of
support school wide will also continue to be a priority so that instructional leaders cal
learning at the school sites. The District's curriculum and instruction staff will continue port services and professional development to teachers and

paraprofessional staff in reading and mathematics.

Additional successes for the District this year include the following whi

resource
-Increasing parent involvement for English learners, foster, i ts as evidenced by a high number of participants in parent teacher conferences and

positive survey feedback from parents and teachers

-The staff was able to implement the District’s social-emotional lea urriculum (LDTPE), including an in-person camp opportunity for all 6th grade students
-In-person professional development continued on a variety of content and topics, which will expand in the 2023-2024 school year

-A full team of attendance liaisons along with a community liaison are hired to work with families to address barriers to consistent attendance

-11 out of 12 sites continue to maintain as AVID Certified schools.

Reflections: Identified Need

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.

Based on an analysis of state data from the CA Dashboard, as well as stakeholder input of local data from the 2022-2023 school year, the following areas of
improvement are listed. Each section identified will include information on the CA Dashboard state indicators as well as local assessment data.
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The 2022 CA Dashboard does not include two consecutive years of data. Due to the COVID-19 pandemic, state law allows the 2022 Dashboard to only display the most
current year of data (also known as Status). Performance levels are reported using one of five Status levels (ranging from Very High, High, Medium, Low, and Very Low)
for state measures. The Status levels associated with the Chronic Absenteeism and Suspension Rate Indicators are reversed (ranging from Very Low, Low, Medium,
High, and Very High).

Academic Areas of Need:
The CA Dashboard math and English language arts indicators are both at a Status level of Low. This data is a result of the CAASPP assessment provided in the spring
of 2022,

English Language Arts (16 points below standard)
Status Levels as follows:

Very Low - Foster youth and Students with Disabilities
Low - African American, English learners, Hispanics, Homeless, students of Two of More Races, and Stud
Medium - White

High - Asian and Filipino

with Disabilities

Math (57.5 points below standard)

Very Low - African Americans, Foster, Students with Disabilities
Low - English learners, Hispanic, Homeless, students with Two of More Races, Socioecono
High - Asian and Filipino

and plan intervention throughout the academic year. An analysis of fall 2022 to springd A performance data of our students indicates that performance levels in
achievement continue to be an area of need for all students as well as unduplicated s

Average achievement of our unduplicated student groups are as follo
English learners: ... percentile in reading and ... percentile in math
Foster: ... percentile in reading and ... percentile in math
Homeless: ... percentile in reading and ... percentile in math
Socioeconomically Disadvantaged: ... percentile in reading
To improve academic outcomes for unduplicated student grot t will continue to implement targeted intervention programs to include extended learning
beyond the school day with a reading intervention program for k ers through 3rd grade students. Unduplicated student groups are prioritized for enrollment in
this program. Site administrators will also continue to provide colla e time for teachers to work in Professional Learning Communities (PLC) to deconstruct
standards, align assessments, analyze student work and evaluate data to guide first instruction and plan interventions.

The 2021-2022 school year showed a significant turnover and hiring of site administrators. Building the capacity of site administrators over that last two years that are
either new to an admirative position or moved school sites continues to be an area of progress for the District. School administrators participated in training to strengthen
Professional Learning Communities and a Response To Intervention tiered framework. Progress in this area has been identified in either the school site's self-study as
part of the WASC process or through the annual site needs assessments.

The District' Teachers on Special Assignment (TOSA) will continue to provide support services and professional development to teachers and paraprofessional staff in
reading and mathematics.

English Learner Progress

English learners take the English Language Proficiency Assessment for California (ELPAC) annually. Based on the2022 CA Dashboard, the English Language

Performance Indicator (ELPI) was at a Status level of Low with 42.3% of English learners making progress towards English language proficiency. 33.8% of English
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learners maintained the same proficiency level, and 24% of students declined a level.

English language acquisition progress for English learners remains an identified area of need based. According to CONAPP reporting, the reclassification rate for the
2021-2022 school year is estimated at 6.7% (55 students) which is a decrease of approximately 4% according to the rate of reclassification of 11% in the 2020-2021
school year. A current count, based on internal data, of reclassified students for the 2022-2023 school year is 92, which is a significant increase from the 2021-2022
school year.

To improve the progress of English learners, bilingual assistants will continue to provide supplemental language support to assist English acquisition within the
classroom. During the 2022-2023 school year, a Teacher on Special Assignment has been added to the Educational Services Department to provide increased support
for teachers throughout the District, paraprofessionals working with English learners, and newcomers (English learners newly arriving from out of the country) enrolling at
all school sites.

Suspension Rates:
Data from the 2022-2023 school year indicates that suspension rates district wide are approximately 3.5%,
Based on the 2022 CA Dashboard, the Status for the Suspension Indicator for the District is High at 3.4%

ich represents no change from the 2021-2022 rates.

Status Levels for Student Groups:

Very High - African American, Foster, Students with Disabilities

High - Homeless, students of Two of More Races, Socioeconomically Disadvantaged
Medium - Asian, English learners, Hispanic, and White

Low - Filipino

Suspension rates continue to be an area of improvement for the District. With the ret
lessons, which may include coping skills, time management, anxiety, and college a
such as Capturing Kids Hearts, Where Everyone Belongs, Boys Town, and Leaders

learning, all students continue to receive consistent counseling
. Additionally, schools are participating in programs of inclusion,
rough Physical Education.

Chronic Absenteeism:
Based on the 2022-2023 CA Dashboard, the Status for the Chronic Atteg
Very High status identifies the District as a district in Differentiated Sta
systems to decrease chronic absenteeism.

Very High with34.4% of All Students chronically absent from school. This
ontinue to work with the Los Angeles County Office of Education to build

Status Levels for Student Groups:
Very High - African American, English learners, Filipino, Hoa i gdents of Two or More Races, Socioeconomically Disadvantages, Students with
Disabilities, and White.

High - Asian and Filipino

2022-2023 local attendance data continues to show a high perce g of chronically absent students. Local trend data demonstrates an increase of parents/guardians
reporting absences, so absences are unverified. However, excessiverabsences, verified or unverified, still lead to a high chronic absenteeism rate. Parent education and
contact have significantly increased throughout the year. None the less, attendance continues to be an identified area of focus as the District seeks to meet the needs,
conditions, and circumstances of unduplicated student groups.

To address this need, the District is implementing the following:
- Continued tiered counseling services based on the comprehensive American School Counseling Association
framework
- Continued administrative support, vice principals, at the two comprehensive middle schools
- Increased parent engagement workshops
- Continued support across the District from a Community Liaison
- Increased support from an Attendance Liaison to address the chronic absent trend specifically in transitional kindergarten and kindergarten
- Continued support for parents across the District from Attendance Liaisons to address barriers to attendance
- Access to Tier lll crisis paraprofessionals
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| - Added services to address safety and security for students as well as services to increase wellness home visits for high risk students

LCAP Highlights

A brief overview of the LCAP, including any key features that should be emphasized.

The three broad goals of Westside's 2023-2024 Local Control and Accountability Plan are designed to underscore the District's commitment to providing a strong core
instructional program for all students along with the academic, social emotional, and behavioral supports needed for all students to access and engage fully in that
program. Updates to the Board goals are listed below. Throughout the LCAP development process, Board goals were communicated to stakeholders outlining the
expectations for all students, which include the following:

* All students reading at grade level by 3rd grade

* All elementary students ready for middle school when they transition from 6th grade

* All 8th grade students at a 9th grade readiness when leaving middle school and entering 9th grade
* By the end of the 25-26 school year, student performance in all grades across the District will be at t

h percentile or higher (NWEA and CASSPP related)

the 22-23 school year. This finding continues to
identifications of barriers and needs that impact the academic,

es for all students as well as identify actions and services that above
me students, and foster youth. The District believes that the

ces of unduplicated student groups and are the most efficient and

behavior, and social-emotional growth for some students. Therefore, this plan will outline core
and beyond the core program that are increased and improved services for English |
developed increased and improved actions/services meet the unique needs, conditi
principally directed services in place to achieve the goals within the LCAP.

The three broad goals of the LCAP include:

Goal 1: Education for Life and Work: Ensure all students are well-eq ive, linguistic, interpersonal skills necessary to be successful in a global
society.
State Priorities Addressed: Implementation of State Standards, s, Pupil Achievement, Other Pupil Outcomes, Pupil Engagement, School Climate

Goal 2: Access for All: Provide all students access to a hig
meaningfully with the program.
State Priorities Addressed: Basic, Implementation of State
parent Involvement

Goal 3: Active and Responsible Citizenship: Develop and implement programs that support students' academic, behavioral, and social-emotional growth and success
State Priorities addressed: Pupil Achievement, Other Pupil Outcomes, Pupil Engagement, School Climate, parent Involvement

The key actions in the plan are listed below by goal. If the action is contributing to increased and improved services for unduplicated student groups (English learners,
foster youth, and low-income students) the service is indicated with an *.

Key Activities

Goal 1: Education for Life and Work

1. Extended Learning at Kinder Day Orientation*

2. Reading and Math Intervention from Kindergarten Through 8th Grade
3. Extended Learning Time Beyond the School Day
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Qualified Teachers and Administrators

Standards-Aligned Instructional Materials

Professional Development of Research-Based Practices
Parent Workshops Supporting Standards-Aligned Curriculum
Curriculum and Instruction Staff

Clean and Safe School Facilities

. Collaboration to Support District Initiatives

. Identification of System Gaps as a Barrier to Student Learning
. Parent Training for Advisory Committees

. Implementing Systems of Support School wide

Site-Based Office Staff and Librarians

. Universal Pre-Kindergarten
. Extended Learning Opportunity Program

Goal 2: Access for All

. (AVID in Middle School) Student Engagement in Structured Collabe
. Access to College and Career Assessment*
. Equitable Access to the Programs*

. Increased Arts Program*

. Parent Teacher Collaboration with English Learners, F
. Supplemental Supports for the Universal Pre-Kindergarte
. Diagnostic Assessments

. Expansion of Pre-Kindergarten Services

English Learner Paraprofessional and Teacher Support*
English Learners Language Acquisition Program (ELD)
Professional Development for ELD Support of English Learners
English Learner District Support Staff

Parent Literacy Program*

Monitoring RFEP Student Progress*

Maintaining School of Origin*

Tutoring Services for Homeless

Equitable Access to Technology*

. Management, Distribution, and Repair of Student Technology*
. Technology Department

. Connecting Resources to Families*

. Community Engagement Workshops*

(AVID) Student Engagement in a Challenging and Relevant Prog

Low-Income Student Families*

Goal 3: Active and Responsible Citizenship

1
2
3
4
5
6.
7
8
9
1

0.

. School Climate and Safety Survey

. Anonymous Reporting System

. Professional Development to Address Inequitable Barriers*

. Implementing Systems for Academic, Behavior, and Social Emotional Support*
. Targeted and Intensive Supports for Foster Youth*

Intensive Behavior Support*

. Promoting Positive Social and Emotional Competency*
. Access to a Co-located Social Worker*

School-Based Mental Health Services*
Health Services
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11
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.

Addressing Barriers to Student Attendance*

Building Social Emotional Competency*

Building Self-Efficacy Through Experiences*

Parent Engagement with Social Emotional Learning Curriculum*
Application of Professional Development for Certificated Staff*
Application of Professional Development for Classified Staff*
(Paraprofessionals) Access to the Curriculum for Students with Special Needs
Tier Ill Crisis Paraprofessionals

Elementary Physical Education and Paraprofessionals
Playground and Crossing Guards

Supplemental Support Staff to Address SEL and Trauma*
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Comprehensive Support and Improvement

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.

Schools Identified

A list of the schools in the LEA that are eligible for comprehensive support and improvement.

The Westside Union School District does not have schools that qualify for comprehensive support and improvement.

Support for Identified Schools

A description of how the LEA has or will support its eligible schools in developing compr sive support and improvement plans.

The District does not have eligible schools receiving comprehensive support.

Monitoring and Evaluating Effectiveness

A description of how the LEA will monitor and evaluate the plan to su uden school improvement.

The District does not have eligible schools that receive comprehensive support.

Engaging Educational Partners

A summary of the process used to engage educatie

The Westside Union School District recognizes the importa of continualistakeholder engagement as a part of the comprehensive strategic planning process to
improve learning outcomes for all students. The District contint
partnerships and trust. The data from many forms of feedback re greater understanding of the unigue community needs and increases the opportunities for
ongoing partnerships. New knowledge of barriers and inequities fro ultiple perspectives inform goals, actions, and services with the LCAP. Feedback includes
collaborative consultation, surveys, one-on-one conversations, emails, two-way contact using the Let's Talk feature, and phone calls.

Notification to the public to comment and review the draft LCAP was completed through an update announcement on the District's homepage of the website. The draft
LCAP was available for review and comments by the public from May 10, 2023 through June 19, 2023. The superintendent consistently posts updates to the public on
the District website as a clear form of communication to educational partners. Public feedback is encouraged through the use of the Let's Talk feature, which is a two-way
form of communication that can be accessed from the website. A direct link to a Let's Talk message page titled Comments on LCAP and Budget can be completed by
stakeholders. This link is provided to parents, staff, and advisory committees during the consultation process. Any Let's Talk messages for the LCAP and Budget are
referred to the Educational Services Department and the Business Department.

The LCAP Public Hearing was held on June 6, 2023. Additionally, directions for locating the draft LCAP on the District website were again included in the presentation to
the Board and community partners. Publication in the local paper was on May 16, 2023, which included an announcement that the Public Hearing for the budget and the
presentation of the LCAP was scheduled for June 6, 2023, which provided communication to the general public. Additionally, the notification in the paper included that the
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draft LCAP would be available at the District office for review. The District website (westside.kl2.ca.us) also included the LCAP draft for review, and the community can
correspond and ask questions through the Let's Talk two-way feature.

Stakeholder feedback contributing to the development of the LCAP included the following:

Instructional management (principals, vice principals, and directors) meet regularly throughout the school year, approximately twice each month. The meetings include
ongoing analysis of data and review of implementation of actions and services. Topics include collaboration on leveraging funds to best meet the needs of students;
analyzing current actions within the LCAP; reviewing the needs, conditions, and circumstances of the unduplicated student groups; discussion on progress towards
existing actions; and data collection analysis. Instructional Management meetings were held on July 18, 19, 20, and 21; August 17; September 7 and 21; October 5 and
19; November 2; January 31; February 28; March 14; April 5 and 19; May 3 and May 17. The May 17 meeting included all management members (administrators,
directors, psychologists, counselors, and behaviorist), and included a review of actions and services in the LCAP.

Members of the management team also participated in the Superintendent's Advisory meeting on April 17, 2023 and May 16, 2023, and they reviewed the items within
the draft LCAP, discussed the effectiveness of the current actions, reviewed new and/or revised actions as well as the metrics.

District English Advisory Committee (DELAC/EL PAC)
DELAC/EL PAC meetings are held throughout the school year, and agenda items include discussions
Language Proficiency Assessment for California (ELPAC); reclassification data and criteria; the recl
academic growth; the results of the NWEA Map Growth local assessment; the CA Dashboard; identi
opportunities; and ongoing and supplemental parent engagement opportunities. A representati
Superintendent's Advisory.

ate and local assessment measures, such as the English
process; ongoing progress monitoring of student
hools and student groups in ATSI; intervention

On May 12, 2023 consolation of the proposed LCAP goals, actions, and services were presen
included dlrect|ons on how to locate the draft LCAP and provide feedback on the twasway Lets

d discussed with the Superintendent. Part of the presentation
feature on the District website. A written response to comments by

Superintendent's Advisory (PAC)
The Superintendent's Advisory (PAC) meets throughout the school year
members, school safety committee members, the District English Lang
members, parents representing students in special education, and an
committee reflect on the progress of all students as well as low-i

ittee (DELAC), the site English Language Advisory Committee (ELAC)
munity member that would like to attend. Representative members of the

ts, foster youth, and English learners. District staff that attend include the Cabinet, site
eviews data and student learning and collaborates on barriers impacting full participation

2023. Part of the presentation included directions on how aft LCAP and provide feedback on the two-way Let's Talk feature on the District website. A
written response to comments by the Superintendent to the S nntende s Adwsory was completed and posted 0 the homepage of the District website under the
https://www.westside.k12.ca.us/departments/educational—service al-programs/supt-advisory

Student Feedback

Student feedback was gathered through the annual California Healthy Kids Survey (CHKS), provided to 5th through 8th grade. The survey was administered online in
March of 2023. A total of 693, 5th and 6th graders, took the elementary CHKS and a total of 1,832 students, 7th and 8th graders, took the secondary CHKS. Students

surveyed included a wide variety of student groups (foster, low-income, and English learners). Additionally, middle school students in the support and AVID classes
participated in an optional survey to provide feedback on intervention actions and services.

Collaboration with SELPA

Consultation with the local SELPA occurred on April18, 2023. Acknowledgement of services for all students as well as special education services were reviewed. The
consultation reflected the supported goals and services in the Special Education Plan (SEP) and the Comprehensive Coordinated Early Intervention Services plan
(CCEIS), which is a subset of the SEP.

Classified Staff Consultation
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included collaboration on possible LCAP actions and services.

The California Healthy Kids Survey was available for school site staff, both classified and certificated. A total of 586 staff members completed the survey in March of
2023.

Teacher Consultation
The Educational Services Department met with members of the Westside Union Teachers Association (WUTA) on May 16, 2023. This was an optional online meeting
and all teachers part of the bargaining unit were invited to attend and collaborate on the LCAP. Student outcomes, proposed goals, actions, and services were reviewed.

Parent Feedback

A total of 897 parents participated in the California Healthy Kids Survey in March of 2023. The District website features the Let's Talk platform, a two-way dialogue
system to communicate with parents through an online platform throughout the school year. Community members and parents can present concerns and questions to the
Board during open session.

Los Angeles County Office of Education (LACOE)
Throughout the LCAP development process, from April through June, the District Educational Service
Department at the Los Angeles County Office of Education. Members of the Educational Departme
Federal update meetings, Educational Services meetings, Multi-Lingual Department meetings, a

artment consulted with the LCAP/Sate and Federal Programs
iness Services Department attend the monthly State and
and Accountability meetings.

A summary of the feedback provided by specific educational partners.

District English language Advisory Committee (DELAC) Feedback
Throughout the year, the DELAC meets to review the progress of English Learners.
https://lwww.westside.k12.ca.us/departments/educational-services/special-programs/

The proposed 2023-2024 LCAP was presented to the DELAC on May 12 AC reviewed the programs offered, assessments and proposed goals, planned
and expended funds, and suggested increased/improved actions.

The DELAC provided the following input:

Additional or Increases to services:

* Academic support classes for both parents and students
* Additional enrichment opportunities, such as sports, musi
* Increase counseling supports

* Increase paraprofessionals in the classrooms

* Increase Campus Climate Assistants (CCAs) to work with studen
* Increase supplemental language support for English learners

demics and technology
mindfulness

ross campus, during unstructured play, and during structured activities

Improving Parent Communication:

* Anonymous Stopit app promoted to increase students using system

* Updates on newsletters added to the website and/or flyers sent home

* Increase teacher conferences

* Additional translations for the handbooks, flyers, and messages sent home

* Increase positive interactions with families and parents

* Inviting parents to school to share ideas

* Increase bilingual assistants at Back to School Night

* Continue with Latino Literacy groups and Rosetta Stone programs for parents

* Vary times of meetings to increase attendance and consider modality of meeting (in-person or online)
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* Workshops for parents - social media, drugs, PowerSchool, technology

Campus Climate and Safety

* Security on campus

* Additional monitoring of campus

* Student education on vaping and drugs

* Increase training for staff on campus

* Building a culture in which students can share

Superintendent's Advisory (Parent Advisory Council or PAC)

The proposed 2022-2023 LCAP was presented at the Superintendent's Advisory meeting on May 16, 2023. The Superintendent's Advisory meets throughout the year.
Information presented and discussed can be located on the District website at https://www.westside.k12.ca.us/departments/educational-services/special-programs/supt-
advisory

The following suggestions and comments were gathered:

Additional or Increases to Services:

* Access to supplemental reading instruction over the summer

* Increase access to counselors

* Increase in remedial services to middle school students

* Increase in extracurricular programs, such as choir, drama, strings, sports programs, GA
* Increase in structured play activities during lunch/recess by CCAs

* Workshops for parents, such as reading programs for children and parents

* Increased access to library services

, and leadership

Improving Communication with Families:

* Use of text notifications, newsletters, emails, public service announceme info ion on PowerSchool
* Add connections to local services to school events

* Opportunities to meet with staff and admin in a more social atmosp

* Proactive and positive conversations with parents

* Parent workshops on topics such as social media and safety

* Consider when time events are planned

Campus and Safety

* Students are unmotivated, feel disconnected, poor decisions lead to loss of privileges
* Students feel good about being on school campus

* Need for increased security and supervision

* Students want to participate in extracurricular activities

Students

A sample group of 7th and 8th graders from different middle schools were asked a brief set of questions in regards to interventions and useful strategies that would be
helpful in the 2023-2024 school year. The intention of the poll was to determine what options for interventions would be received as meeting the needs of the students.
The outcome of the poll is listed as follows:

* 38% of students would like to have in-person tutoring available after school with 11% of students wanting tutoring available after school.

* 28% of students would like to have additional staff in class to assist with learning.

* 62% of students have had the opportunity to review NWEA results with a teacher or staff member.

* Students noted the lessons from the counselors that helped them this year included A-G requirements in high school, mental health including anxiety, anti-bullying, and
peer pressure.

* Strategies that are useful in the classroom included partnering up and collaborating, note taking, and graphic organizers.
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Classified Union (CSEA) Partners

CSEA members provided the following input on May 17:

Increased support to increase student outcomes:

* Additional professional development to engage students in learning ( Ex. AVID), to increase strategies for students that may learn differently, to assist with de-escalating
situations, to increase hands-on learning

* Bring in consultants to provide professional development

* Include optional child care for professional development workshops that are scheduled on non-student days

* Increase hours of part-time paraprofessionals

* Increase hours for Campus Climate Assistants during unstructured and structured time

* Provide the PSAT assessment for middle school students

Westside Union Teachers Association (WUTA) Partners
A feedback session for WUTA members was held on May 24 and included the following input:

Improving the skill level of out staff:
* Increase training for challenging student behaviors for both teachers and substitute teachers
* Additional time for behaviorists to work with teachers on strategies to de-escalate and imple
* Training opportunities through the local SELPA
* Math intervention to support other grade levels

behaviors

Increasing member engagement to improve effectiveness and implementation of pro i ment:
* Professional development options that are not scheduled over school breaks, con i
* Produce a professional development calendar for the year

School environment:
* Understanding the credibility of threats made is a concern for some teg
* There are concerns regarding parents and students making threats g
* Added security would be helpful

* Positive feelings from elementary schools

Communication with parents:

* Sometimes communication may be delayed if it is in rega
* Translations have been delayed in some cases

* There is a need to communicate the dangers of the internet al

to a decision made at the district level

edia to parents

Staff California Healthy Kids Survey (CHKS)
Staff, students, and participants have the opportunity to provide input on the California Healthy Kids Survey, which is provided annually to all 5th through 8th grade
students. An analysis of some of the key indicators in the CKKS are noted in the Student Outcome section as metrics.

Some of the key indicators noted on the parent survey include the following:

* 36% of parents strongly agreed that the school promotes parent involvement.

* 37% of parents strongly agreed that parents feel welcome to participate at school.

* 37% of parents noted strongly agree that school motivates students to learn.

* 39% indicated strongly agree that school has adults who care about students.

* 84% of parents strongly agree that teachers are responsive to child's social and emotional needs.
* 26% of parents noted a problem with substance use in middle school.

* 21% of parents of middle school students noted harassment or bullying of students as a problem.
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Some of the key indicators from the staff survey noted the following:

* 41% strongly agree that adequate counseling and support services are available.

* 36% strongly agree that parental participation is promoted.

* 43% strongly agree that there are caring adult relationships.

* 38% strongly agree that the school is a safe place for students.

* 39% strongly agree that there is respect for diversity.

* 44% of staff noted that student depression is a moderate/severe problem in middle schools while 26% of staff at the elementary schools noted that student depression
is a moderate/severe problem.

The District School Climate Report Card for 7th graders in Middle School listed the following key findings:
*34% of students experience chronic sadness compared t036% in 2022.

* 15% of students considered suicide, indicating no change from 2022.

* 28% of students experience social and emotional distress compared to 29% in 2022.

* 66% of students not life satisfaction, indicating no change from 2022

* 47% of students feel optimistic, compared to 49% in 2022.

The District Healthy Kids Survey for Middle School students listed the following key findings:
* 49% of students agree or strongly agree that they feel connected to school.

* 62% of students agree or strongly agree that they are motivated.

* 53% of students agree or strongly agree that they have a caring adult relationship.

A synthesis of the feedback received from community partners demonstrates the following tre
1. There is a need to provide services, which may include extracurricular programs, te.increase nt connectedness to school and student motivation.

2. There is a need for classified professional development that meets the needs of loyed and veteran staff members to increase student engagement
and motivation.
3. There is a need to increase parent communication and involvement through techn

there is a desire for parent workshops to address programs such as Power8 and online curriculum.

4. There is a need to increase student school connectedness, wellness unstructured times through existing services such as the Campus Climate
Assistants. Supports may include working with students on inappropri .

5. There is a need to continue academic intervention supports at the ele d increase supports at the middle school.

6. There is a need to increase parent workshops to support stude to read as well as students struggling in school.

7. Ongoing supports for students exhibiting extreme behavior aviors needs to continue.

A description of the aspects of the LCAP that were influenged by specific input from educational partners.

Throughout the process of collaboration with community partners, data was presented. Comments and input from the groups influenced the need for additional or
increased services, specifically around addressing barriers, intervention supports, professional development, and communication.

A full description of the trends and findings from community partners are listed in the second prompt of the community engagement section. Input from the groups that
influenced the goals, actions, and services are listed by theme below. A list of items is noted under each theme, which also indicates where in the LCAP expanded,
revised, or added actions can be located.

1. Increased Opportunities for Parent Engagement and Communication:

- Increase parent workshops to support academics and reading (Goal 1 Action 7)
- Increase parent workshops to address students exhibiting risk taking behaviors (Goal 3 Action 11)
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2. Increased Services to Address Risky Student Behavior, Attendance, and School Connectedness:

- Increase of Attendance Liaison to specifically address habits that lead to chronic absenteeism in Transitional Kindergarten and Kindergarten (Goal 3 Action 11)
- Increase in Campus Climate Assistance and Campus Climate Lead on school sites (Goal 3 Action 7)

- Increase in consultants to address social emotional challenges and behaviors (Goal 3 Action 6)

- Increase of paid counseling interns (Goal 3 Action 21)

- Increase of student lessons/assemblies to address negative impact of social media (Goal 3 Action 12)

- Increase of bilingual assistants at middle schools (Goal 2 Action 1)

3. Classified and/or Certificated Professional Development:
- Increased certificated intervention to support Tier lll Reading intervention (Goal 2 Action 15)
- Increase of classified professional development to include strategies for student engagement and motivation (Goal 3 Action 16)

4. Proactive Academic Supports and Interventions for Students:

- Expansion of enrollment dates for the Transitional Kindergarten program through August 2 (Goal 2 Action 28)
- Increased Tier Il Reading Intervention embedded in reading and math supports (Goal 1 Action 2)

- Revision of services offered at Kinder Camp (Goal 1 Action 1)

- Revision of intervention supports to provide supplemental services in math (Goal 1 Action 2)
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Goals and Actions

Goal
Goal # Description

1 Education for Life and Work: Ensure that all students are equipped with the cognitive, linguistic, interpersonal, and intrapersonal skills to be
successful in a global society.

An explanation of why the LEA has developed this goal.

uded the following: 1. All students are reading at
re at a 9th grade level of readiness when they begin

Throughout the conversations with stakeholders, three student expectations were communicated, whi
proficiency by 3rd grade. 2. All students are at grade level when they enter middle school. 3. All
highschool.

mponents of the following state priorities: 1. Conditions of
engagement; 6. School climate; 7. Course access; 8: Other pupil

These discussions grounded the focus for this broad goal. The actions and services in Goal
Learning; 2. Implementation of State Standards; 3. Parent involvement; 4. Pupil achievement;
outcomes.

Services and actions support the broad and rich base program for all students and en dent expectations listed above.

g at proficiency by 3rd grade (Actions 1, 2, and 3), which are actions
contributing to the increased and improved services of unduplicated rvices in these actions are increased supports within the classroom for

low-income students not meeting grade level standards.
glish Language Arts and math are lag metrics and the NWEA measures timely progress in
both ELA and math. NWEA is a standards-aligned diagnostic tge ach student completes the assessment three times each year. The data is analyzed and used

formative diagnostic assessment is provided to transitional kindergagten students through 1st grade students three times each year to track student progress in
reading skills and quickly address gaps in specific skills needed to gain reading fluency.

Measuring and Reporting Results

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for
2023-2024
100% of schools maintain All schools will annually maintain
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School Facilities

Teacher Credentialing

Academic Content &
Performance
Standards

Instructional
Materials

100% of schools maintain 100% of schools maintain
a rating of 'Exemplary" or a rating of 'Exemplary" or
‘Good' using the Facilities 'Good' using the Facilities

Inspection Tool

According to CAL-SASS
19-20 data, there were 9
total misassignments of
which 8 were EL.
Additionally, of 419
teachers, 364 were fully
credentialed and 55 were
intern or pre-intern for
the 19-20 school year. In
20-21, of the 405 total
teachers, 335 were fully
credentialed and 70 were
intern or pre-intern.
CAL-SASS reporting for
20-21 misassignments is
not available at this time.

100% of all academic
content is aligned with
the appropriate grade-
level California Common
Core State Standards and
California English
Language Development
Standards. All district
adopted instructional
materials are CA CCSS
based and provide
resources for designated
and integrated EL
instruction in accordance
with guidelines provided
by the CDE.

100% of students will
have standards aligned

Inspection Tool

According to CAL-SASS
20-21 data, there were 11
total misassignments of
which 4 were EL.
Additionally, of 406
teachers, 365 were fully
credentialed and 41 were
intern or pre-intern for
the 20-21 school year.

100% of all academic

content is aligned with
the appropriate grade-
level California Com
Core State Standards a
California Engli

based and provide
resources for designated
and integrated EL
instruction in accordance
with guidelines provided
by the CDE.

100% of students have
standards aligned

a rating of 'Exemplary" or

'‘Good' using the Facilities

Inspection Tool

According to CAL-SASS
21-22 data, there were 8
total misassignments of
which 3 were EL.
Additionally, of 406
teachers, 364 were fully
credentialed and 42 were

intern or pre-intern for the

21-22 school year.

anguage Development
ndards. All district
adopted instructional
materials are CA CCSS
based and provide
resources for designated
and integrated EL
instruction in accordance
with guidelines provided
by the CDE.

100% of students have
standards aligned
materials as evidenced in
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a rating of 'Exemplary" or ‘Good'
using the Facilities Inspection
Tool

0 teacher misassignments.

100% of all academic content is
aligned with the appropriate
grade-level California Common
Core State Standards and
California English Language
Development Standards. All
district adopted instructional
materials are standards based
and provide resources for
designated and integrated EL
instruction in accordance with
guidelines provided by the CDE.

100% of students will have
standards aligned materials as
evidenced in the 2020-21 district



Broad Course of
Study Elementary K-6

Broad Course of
Study Middle School
7-8

CAASPP Results ELA

materials as evidenced in
the 2020-21 district
resource management
system.

100% of all elementary
students are enrolled in a
broad course of study
including English
language arts,
mathematics, history
social science, science,
and physical education as
indicated in 2021
Powerschool course
enrollment and master
schedules.

100% of all middle school
students are enrolled in a
broad course of study
including English
language arts,
mathematics, history
social science, science,
physical education, and
elective courses which
may include but are not
limited to fine arts,
performing arts, and
STEM related fields as
indicated in 2021
PowerSchool course
enrollment and master
schedules.

Of the 6,403 students
tested in grades 3-8 in
the 2018-2019 school
year, 49% were proficient
on the ELA portion of the
CAASPP

materials as evidenced in the 22-23 district resource
the 2021-22 district management system.

resource management

system.

100% of all elementary ~ 100% of all elementary
students are enrolled in a students are enrolled in a

broad course of study
.broad.course Qf study including English
including English language arts,
language arts,

mathematics, history
mathematics, history social science, science,
social science, science,

and physical education as
and physical education as indicated in 2022
indicated in 2021

Powerschool course
enrollment and master
Powerschool course schedules.
enrollment and master

schedules.

100% of all middle school 100% of all mi sch
students are enrolled in a  Students are enr

broad course of study broad cagrse of stu

including English languagaa
language arts,
mathematics, history
social science, science
physical education, a
elective courses which

pUt are not
ited to fine arts,
erforming arts, and

M related fields as
indicated in 2022
PowerSchool course
enrollment and master

indicated in 20 schedules.

PowerSchool cour

enrollment and master

schedules.

Results for the 2021-22  Of thg 5,993dStUdent_S A

CAASPP will not be tested in grades 3-8 in the
lable at the ti f 2021-22 school year, 44%

avallable at the ime o were proficient on the

reporting for the 2021-22 £ A portion of CAASPP.
LCAP. Public results will

be made available in the
fall of 2022.
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resource management system.

100% of all elementary students
are enrolled in a broad course of
study including English language
arts, mathematics, history social
science, science, and physical
education as indicated in 2020-
21 PowerSchool course
enroliment and master
schedules.

100% of all middle school
students are enrolled in a broad
course of study including English
language arts, mathematics,
history social science, science,
physical education, and elective
courses which may include but
are not limited to fine arts,
performing arts, and STEM
related fields as indicated in
2021 PowerSchool course
enroliment and master
schedules.

To increase the percent
proficiency rate on the annual
CAASPP ELA in grades 3rd
through 8th grade to 53%



CAASPP Results
MATH

NWEA Measures of
Academic Progress
(MAP) Student
Growth Reading

NWEA Measures of
Academic Progress
(MAP) Student
Growth MATH

NWEA MAP Reading
Fluency Foundational
Skills K-1

Of the 6,394 students
tested in grades 3-8 in
the 2018-2019 school
year, 34% were proficient
on the MATH portion of
the CAASPP

Winter of 2019 was the
last in-person MAP
assessment and will serve
as the most appropriate
baseline as MAP was
administered remotely in
December 2020. Baseline
Median Conditional
Growth Percentiles are as
follows: 2nd, 38; 3rd, 29;
4th, 38; 5th, 33; 6th, 33;
7th, 25; 8th, 30

Winter of 2019 was the
last in-person MAP
assessment and will serve
as the most appropriate
baseline as MAP was
administered remotely in
December 2020. Baseline
Median Conditional
Growth Percentiles for
MATH are as follows:
2nd, 33; 3rd, 34; 4th, 38;
5th, 36; 6th, 35; 7th, 38;
8th, 29

Winter of 2019 was the
last in-person MAP
Reading Fluency
assessment and will serve
as the most appropriate
baseline as this
assessment was
administered remotely in

Results for the 2021-22
CAASPP will not be
available at the time of
reporting for the 2021-22
LCAP. Public results will
be made available in the
fall of 2022.

According to the NWEA
MAP Student Growth
Summary Report, the
Median Conditional
Growth Percentile from
Fall of 2021 to Spring of
2022 is as follows: 2nd, 68;
3rd, 49; 4th, 56; 5th, 49;
6th, 52; 7th, 46; 8th, 45.

According to the NWEA
MAP Student Growth
Summary Report, the
Median Conditional

Growth Percentile fre
Fall of 2021 to Spring O

Phonological Awareness:
K, 59; 1st, 71%
approaching
Phonics/Word
Recognition: K, 65; 1st,
67% approaching
Listening Comprehension:
K, 77; 1st 76

Of the 5,993 students .
tested in grades 3-8 in the
2021-22 school year, 28%
were proficient on the
MATH portion of CAASPP.

According to the NWEA
MAP Student Growth
Summary Report, the
Median Conditional
Growth percentile from
Fall of 2022 to Spring of
2023 is as follows: 2nd,
74; 3rd, 54; 4th, 51; 5th
51; 6th, 46; 7th, 44; 8
46.

ollows: 2nd, 69;
3rd, 48; 4th, 43; 5th, 57;
' 52;7th, 41; 8th, 48.

Phonological Awareness:
K, 65% meets; 1st, 61%
approaching
Phonics/Word
Recognition: K, 72%
meets; 1st, 67%
approaching

Listening Comprehension:
K, 76% meets; 1st, 67%
meets
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To increase percent proficient on
the annual CAASPP math
assessment in grades 3rd to 8th
to 39% proficient.

Students grades 2-8 will
demonstrate ELA academic
gains in achievement by
maintaining a Winter NWEA
MAP Student Median
Conditional Growth Percentile of
45% or above.

Students grades 2-8 will
demonstrate MATH academic
gains in achievement by
maintaining a Winter NWEA
MAP Student Median
Conditional Growth Percentile of
45% or above.

75 percent of all K-1 students
will meet expectations on the
NWEA MAP Reading Fluency
Foundational Skills assessment



NWEA Measures of
Academic Progress
(MAP) Student

Winter 2020. Baseline
percentage of students
meeting expectation are
as follows.

Phonological Awareness:
K, 38; 1st, 63
Phonics/Word
Recognition: K, 40; 1st, 58
Listening
Comprehension: K, 59;
1st 75

Picture Vocabulary: K, 74;
1st, 82

16% of 1st grade
students received Oral
Reading Scores

Spring of 2018-2019 was
the last in-person MAP
assessment for all K-1

Picture Vocabulary: K, 82;
1st, 83

36.5% of 1st grade
students received Oral
Reading Scores

According to the NWEA
MAP Student Growth
Summary Report, the

Picture Vocabulary: K,
83% meets; 1st, 77%
meets

34% of 1st grade students
received Oral Reading
Scores

NWEA MAP Spring mean
normed percentile ranking at or
above the 50th percentile for

. . . o Medial kinder and 60th percentile for 1st
Growth Reading K-1  students and will serve as Median Conditional Growth Pe i grade.
the most appropriate Growth Percentile from Fall of 2022 to S
baseline as MAP was Fall of 2021 to Spring of 2023, for 1 :
administered remotely 2022 for 1st grade is at
during the 2020-21 the 68th percentile*.
school year. NWEA MAP  *From Fall of 2021 to
Spring 2018-19 mean Spring of 202
normed percentile Kindergartes
ranking was as follows:  participat
Kinder, 44th; 1st, 55th Reading F
assessments.
Actions
Action # Title Description Total Funds  Contributing
1 Extended Learning at TK  Teachers will provide one additional instructional day at TK Kinder Day Orientation to $15,185.00 Yes
Kinder Day Orientation introduce and orient low-income students to the instructional setting. This action will fund
staffing both certificated and classified; paraeducators and staffing to run the program; and
supplies/resources.
2 Reading and Math Through the use of diagnostic tools/assessments, teachers (within a single grade level) will  $3,237,803.00 Yes

Intervention from

provide additional and increased targeted interventions, formative assessments, and
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Kindergarten through 8th
Grade

3 Extended Learning Time
Beyond the School Day

4 Qualified Teachers and
Administrators

5 Standards-Aligned
Instructional Materials

6 Professional Development
of Research-Based
Practices

7 Parent Workshops
Supporting Standards-
Aligned Curriculum

8 Curriculum and Instruction
Staff

9 Clean and Safe School
Facilities

10 Collaboration to Support
District Initiatives

11 Identification of System
Gaps as a Barrier to

strategic support to low income students during the school day to close the reading
discrepancy gap by 3rd grade. This action will include certificated costs for additional
teachers in kindergarten through second grade. Additionally, supplemental math
curriculum and strategies will be provided to low income students to provide increased
opportunities to grapple with real-world application while also providing increased
opportunities for students to work collaboratively to clarify mathematical processes.

Teachers will provide structured reading intervention beyond the school day for low-
income students demonstrating the greatest skills gaps in reading fluency. This action will
fund extra duty for teachers, paraprofessional support, and supplies.

The District staff will attract and retain both well qualified credentialed teachers to teach all
students in all subject areas as well as administrators meeting Califorpia state licensure
requirements. This action will fund teachers and administrators.

The District staff will purchase and supply standards-aligned i nal materials and

materials and digital resources.

The District Educational Services Team, site adminis e New Teachers Support
research-based best
practices to teachers for the implementation of the Com Core State Standards, ELD
instruction, and strategies to support Long-Tefr ish Learners (LTEL) when teaching all
students. This action will fund professional de ad extra duty pay for lead

facilitators and teachers.

Site administrators and teachers ops for parents and guardians to

familiarize them with the state ndards and district adopted curricula in order to
increase student learning at ho
workshops.

The District will emp
rce Teachers to support teachers with the delivery of
core instructional program ish’'Language Development instruction, foundational
reading strategies, and te literacy for all students. This action will fund the
Director of Curriculum and Instruction and three full-time, district level resource teachers.

The District will provide all students with clean, safe, and functional school facilities which
are an essential condition of learning. This action funds custodians, grounds, and
maintenance employees as well as costs of upkeep through the Routine Restricted
Maintenance Account.

The District will provide staff collaboration time during staff meetings, district grade level

meetings, and department meetings to fully address and implement district initiatives for all
students.

School site staff will participate in the Western Association of School Colleges accreditation
cycle of quality to identify barriers and inequities in school programs, practices, and policies
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$212,893.97

$46,042,909.57

$12,000.00

$0.00

$0.00

$940,000.00

$3,052,994.63

$0.00

$30,000.00

No

No

No

No

No

No

No

No

No



12

13

14

15

16

Goal Analysis for 2022-2023

Student Learning

Parent Training for
Advisory Committees

Implementing Systems of
Support Schoolwide

Site-Based Office Staff and
Librarians

Universal Pre-Kindergarten

Extended Learning
Opportunity Program

to mitigate achievement gaps for low-income students. This action will fund the WASC
registration and review process.

In building a partnership with parents, the District directors and site administrators will $0.00
provide collaboration opportunities and training for current advisory committee members

(i.e. School Site Council, ELAC, and DELAC) in site and district governance, effective use of

data to drive improvement of the instructional program, as well as budgeting funds as

applicable, to best meet the needs of all students. There are no funds allocated for this

action.

The District staff will collaborate with site administrators during Instructional Management ~ $0.00
workshops in the development of sustainable and equitable systems of support for all

students, which will include attendance, behavior, academic achievement, parent

engagement, and social-emotional growth. This action will be magitored through site-

based visits, collaboration notes, and the CA Dashboard metric re are no costs

associated with this action.

School office staff (secretaries, clerks, office coordinator rovided at $1,704,625.00
each school to maintain functionality and access to li
action supports the maintenance of programs at a ba

funds site office staff and librarians.

r all students. This action

truction for the students in $1,661,604.73
will fund staff, core
m implementation for students

The District will hire certificated and classifie
the expanding transitional kindergarten progr
curriculum, and additional supplies togsepport
qualifying for enrollment.

-income students, and foster youth ~ $6,862,144.00
crease language opportunities,

it activities, the District will provide extended time to

fore the school day as well as additional time

open access to students to broaden exposure

ing opportunities for unduplicated students.

In order to address the needs
with experiences beyond the sch@
academic interventions, ich
students, which will in
after school. Addi
and therefore create a¢

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

No

No

No

No

No

Action 4 and 14: Staffing Teachers Administrators, Office Staff, and Librarians

The Westside Union School District Board of Trustees continues to prioritize teachers and staff as our most valuable resource for students and families. During the 2022-
2023 school year the District has taken numerous steps to recruit and retain teachers. One significant improvement was the District was able to increase teacher salary

by 9% for the 2022-2023 school year with a scheduled additional 6% for the 2023-2024 school year. This, in combination with lower class size averages across the
district for most grade levels make working in Westside more desirable for potential employees. Teachers and administrators have seen increased levels of support
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through counselors, psychologists, health services and office staff. The District continues to offer grant opportunities up to $10,000 for tuition reimbursement for new
teachers in Special Education. Our Human Resources Department hosts regular job fairs and markets job opportunities at district events, during advisory panels, through
social media, and through partnership with local universities. The Human Resources department has attended numerous job fairs in and out of state as well as visited
local university programs to share benefits of joining the profession.

Action 9: Clean and Safe Schools

The Westside Union School District Maintenance and Operations Department continues to work hard for the students and staff of the District. Safe and clean schools
continue to be a significant focus. This past year, five of our sites had Williams Facility Inspections by the Los Angeles County Office of Education (LACOE). All five sites
received excellent ratings. Anaverde Hills received 96.34%. Del Sur received a 99.48%. Joe Walker Middle School received a 98.47%. Leona Valley Elementary received
a 100%. Quartz Hill Elementary received a 99.43%.

Rancho Vista Elementary was painted during the summer of 2022. Several office spaces at the District office complex were remodeled and reconfigured to make the
space more accommodating. At Del Sur, one of our older campuses, received a large parking lot and road renovation. New flooring was also added to the Del Sur Office
area. Other projects completed during the summer included: Safe Fallzone to the kindergarten and main playgrounds at Rancho Vista Elementary; ten classrooms
throughout the district received new carpet; and various parking lot and playground asphalt repairs were made throughout the district.

Eight of our sites received new solar panels. Four of these solar updates created shade structures for stu playgrounds and the other four provided shade in school
parking lots. At one site, concrete steps were added to the parking lot on the last phase of the solar ins ion. This particular site parking lot is on a slope with artificial
grass and several parents and staff have slipped and fallen. The addition of concrete steps have ma safer.

181 of the HVAC units district wide are 15 years or older. All of these units are in the process of bei ith the project estimated to complete by summer 2023.

a differenticompany in July of 2022 to replace all the door locks
and make sure they are tied into our school wide lockdown system. Therefore, sites will be Il of their doors quickly in the event of an emergency. This project
will be completed on August 5, 2023.

Over the past 10 months all district cameras were replaced. The new cameras are m
District grounds team focuses on one site a day to maintain the grass, trees, bushes,

during the summer months. Ground crews have removed several trees this past year

and provide greater coverage to our site properties.
cessary they do field renovations to focus on uneven spaces

Action 5: Instructional Materials
All staff and students have full access to standards aligned instructional m igital resources. In accordance with Williams legislation, LACOE conducted an
instructional materials review in Westside and was deemed fully compli i ionally provides student devices to any student in need. Presently, over

2,800 students have checked out devices to use at home.

Action 10: Standards Based Instruction, Assessment and Colla
Site administrators support and ensure rigorous standards-
conferences, and formal observations. When conducting cl3
appropriately aligns with the grade level standards. Site admi
release time, and paid extra duty outside of contractual work time
standards, aligning assessments, analyzing student work, and eva

ferences, administrators are looking for evidence that the content presented in lessons
ue to provide collaborative time for teachers during staff meetings, coordinated prep times,

present achievement levels.

According to site administration, the overuse of teacher created supplemental instructional materials lack proper alignment with the scope and rigor of State Standards.
Therefore, additional professional development and support will be conducted in the 2022-2023 school year.

Action 6 and 8: Professional Development & Curriculum and Instruction Staff

Curriculum and Instruction staff provide broad support services and professional development to all teachers and instructional assistants. This year's professional
development included but was not limited to the following: instructional materials training, classroom management, standards- based instruction, standards-based
grading, data teams, reading intervention, data management, assessment delivery, assessment design, technology, and social emotional learning. Due to the lack of
district wide subs, a great deal of professional support was provided in small groups or 1 to 1 during prep times and after school. While this method of support is not
typically cost effective, teachers have shared that the individualized support provided better "just in time" support that was particularly impactful.

Action 13: Implementing Systems of Support Schoolwide
District office staff in curriculum and instruction, special programs, student support services, fiscal services, and human resources facilitate collaborative work sessions
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with all site leadership including principals, vice principals, counselors, and school psychologists. These work sessions average two to three hours each month and are
largely spent conducting needs assessments and identifying best practices to address skills gaps, barriers to learning, and implementing purposeful systems of support.

Action 2: Reading Intervention in TK through 2nd Grade

This year, the District has placed a priority focus on early learning in grades TK through second grade. To date, over130 teachers, administrators, and educational
services directors have completed the Online Elementary Reading Academy training hosted by CORE Learning. Each participant completed seven facilitated modules
which included critical components of reading instruction, an introduction to dyslexia as well as fundamental knowledge in effective standards-aligned and research-based
reading and assessment practices for all learners. Currently 55 more participants are scheduled to complete the program this summer.

All lower elementary teachers received Decoding Power curriculum kits and headphones for reading assessments within the MAP Reading Fluency assessment system
including skills checklists, diagnostics, and dyslexia screening. The addition of teachers at these grade levels provided smaller learning environments where students
received targeted intervention based on frequent formative assessments. With the ease of COVID restrictions in schools, sites have begun to flexibly group students with
more formal systems to be in place for the 2023-2024 school year.

Action 1 and 3: Extended Learning in Kinder Camp & Beyond the School Day
Westside Union added extended learning time beyond the school day to provide systematic and explici
Kindergarten through third grade. To date, nearly 1200 students have participated in one or more int
forty five minutes each day after school. Over 90% of the students who participated demonstrated
year. Teachers and parents equally observed gains in confidence, engagement, participation,
days of instruction for Kinder Camp prior to school starting added another layer of instruction
routines and transition without other students on campus. The program provided an opportu
of anxiety. Students were assessed on basic fundamental skills such as the ability to hold a pe
introduced to members of the staff. Due to the expansion of the Transitional Kinderg
year.

ics instruction to our most struggling readers in grades
eek cycles of reading intervention three days a week for

d or scissors. Students practiced play routines on campus and were
inder Camp will be reduced to one day for the 2023-2024 school

Action 11: Identification of System Gaps as Barriers to Student Learning

Over the course of the 2022-2023 school year, Rancho Vista, Quartz Hill, a
Colleges (WASC) self-reflection study which provides a process for regu
data analysis, reflection, inquiry, and dialogue. In conjunction with a vigiti
schoolwide learner outcomes, assessment of the student program and it S
schoolwide action plan that addresses identified areas for improven ) |Id|ng a professional culture to support the schoolwide act|0n plan.

demy @ Cottonwood participated in the Western Association of School
rams, processes, and data around school goals and student learning through
site evaluates the following: clarification of the school's purpose and the

Action 7: Parent Workshops Supporting Standards Aligned
Parent engagement rates continue to lag post COVID; thus;
are more appealing than district hosted events; therefore, site bcally host STEM nights, math nights, literacy workshops, parent universities, etc. An
unofficial organization of parents, Westside Parent Connection, a "parents for parents" support group with a strong social media presence. Their mission is to
provide a one-stop resource to all families with reliable, credible, a rate information in family friendly terms. This group strives to create a place for families to
safely share resources promoting healthy, academic and social develepment of children. They feel that hosting information on social media provides opportunities for on-
demand learning. The district is supporting this organization in providing content that is timely and relevant.

The District was able to fully implement all actions and services in Goal 1 except Action 7: Parent Workshops Supporting Standards Aligned Curriculum, which was only
partially implemented.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

The following Actions indicate a material difference of 20% or $200,000 between budgeted expenditures and estimated expenditures:

Action 2: Reading Intervention in TK Through 2nd Grade
Page 24 of 88



The increase over budget is due to the expansion of this action to include math intervention for grades Kindergarten through 8th grade. Due to the underperformance in
math for all student groups, the service was expanded to include additional mathematical supplemental resources.

Action 4: Qualified Teachers and Administrators
The increase over budget is due to additional staffing, and general expenses that include statutory benefits.

Action 5: Standards Aligned Instructional Materials
The cost of the curriculum resources were less than budgeted.

Action 9: Clean and Safe School Facilities
The difference is a result of RMA costs of personnel that maintain the cleanliness of the facilities. As a result, the expenditures were less than budgeted.

Action 14: Site Based Office Staff and Librarians
The increase over budget is due to hiring additional office staff members to cover positions across the Distri
crisis.

aused by absences, which were a result of the health

Action 15: Universal Pre-Kindergarten
The expenditures include personnel costs for teachers and aides and all statutory benefits. It also ji
Kindergarten classrooms. The excess above last years budget is a result of higher enroliment

ials and supplies purchased for the Transitional
d, which resulted in additional classrooms.

Action 4: Qualified Teachers and Administrators
Action 14: Site Based Office Staff and Librarians
While attracting and retaining both well-qualified credentialed teachers and adimini ains a top priority for the District, we are equally impacted by the national
teacher shortage. This year, approximately 10% of our teaching staff will he f ing, resigning, or will be temporarily released. As of the close of this year,
16.5% of our certificated staff is 55 years old and eligible for early retireme i imilar patterns and trends are reflected in our classified staffing. With just
over 400 teachers in the District, approximately 10% are pre-interns o i
assist teachers in clearing their preliminary credentials. Since approxima
teacher support program. A district level director, a district coordi a
teachers.

; eaching workforce is new to the profession, the District maintains a robust new
full time teachers on special assignment provide weekly support to approximately90

Promoting a strong, supportive, and collaborative culture is € ining staff. According to the 2023 California School Staff Survey, 88% of staff strongly agree
or agree that their school site is a supportive and inviting place ork. Additionally, 84% percent strongly agreed or agreed that their school site promotes
personnel participation in decision-making that affects school prac

Action 6: Professional Development

Westside Institute is an annual professional development series offered throughout the year during non-contracted days for staff. Teachers and instructional assistants
who attend these sessions are compensated via extra duty. This year, our summer institute session focused on district grade level collaboration and was attended by
nearly 100 teachers. Teachers analyzed data for their incoming students, calibrated year long plans, shared and designed common assessments, and revised classroom
management systems. During this session, teachers discovered the need to take a deeper dive into standards based grades and best practices for student assessment
so the professional development facilitators pivoted on day two to accommodate this request. New teacher support offered a summer institute pathway for new teachers
which was attended by over 50 teachers. Special Programs hosted a virtual summer learning series that was focused on intention teaching practices for ELL students
which was attended by 75 teachers. The winter institute brought back the Thinking Maps Narrative Writing training which was attended by 60 teachers. This series will
continue with Thinking Maps Responding to Informational Text in the 23-24 school year. AVID Foundations was offered as our Spring Institute and was attended by 35
teachers. Due to the lack of subs, there is limited opportunity to offer training during the school year. When professional development is offered during the school day,
the size is limited to a dozen participants and is typically conducted by a district resident expert/trainer. Additionally, schools have leveraged site funds to host training
such as PLC's, RTI, Capturing Kids Hearts, etc.

Page 25 of 88




Action 2: Reading Intervention TK through 2nd grade

Action 3: Extended Learning Time

Westside has seen significant growth in the literacy skills of our primary students. This is a direct result of our intensive focus on tier 1 reading instruction/intervention as
well as the targeted tier 2 extended day reading program after school. According to NWEA MAP Student Growth Summary Report from Fall 2022 to Spring 2023, first
grade students jumped from the 18th percentile in reading achievement to the 44th percentile and second grade students jumped from the 26th percentile in reading
achievement to the 58th percentile. The school conditional growth percentile for the district was in the 99th percentile for both first and second grade.

The district provided Decoding Power kits for explicit phonological awareness and phonics instruction to all K-2 teachers as well as supplied 60 consumable decodable
readers to each kindergarten student, and 100 decodable readers to each first and second grade student. Approximately 30% of K-2 teachers have participated in or are
registered for CORE Online Elementary Reading Academy, which takes approximately 40 to 45 hours to complete. A district CRT who is a literacy expert provided
additional training for K-2 teachers at various sites upon site admin request. Sites and grade level teams that implemented explicit and systematic phonics instruction
saw greater gains than those that did not.

To date, nearly 1200 students have participated in the tier 2 extended day reading intervention program over,
their NWEA Growth Reading RIT Scores with 47% of those students making significant gains as demonst
band levels. The District anticipates seeing these academic achievement gains in the ELA Academic |

e last two years. 90% of participating students increased
d by the students moving up to higher decile achievement
or in the CA Dashboard in 2023.

Action 10: Collaboration to Support District Initiatives

Action 11: Identification of System Gaps as Barriers to Student Learning
All sites have dedicated grade level professional learning collaborative work time embedded |
hours. All grade levels are expected to identify essential standards, calibrate common learni
teams leverage NWEA data to identify students with the greatest academic needs. The teams
appropriate course of action to better support these students. Responses to interventien i

t a cause analysis to identify barriers to learning and determine the
idual goal setting with students, skills gap enrichment sessions

According to the 2023 California School Staff Survey, 85% of responders strongly agreg at the adults who work at the school are collaborating regularly.
Additionally, 90 % of staff strongly agreed or agreed that adults who work a feel’a responsibility to improve this school. With an effect size of d=1.57

improve the school. According to the work of John Hattie, Collective Teacher
Efficacy is strongly correlated with student achievement having an effeg ect size at which student performance surpasses the expectation of one

year's growth in one year's time is 0.4.

According to the NWEA MAP Student Growth Summary Repo ade, leve -5 saw gains in the Reading Achievement Percentile with significant gains being made in
grade teachers are relatively new to the profession as they are pre-interns, interns, or

Unfortunately, the district only saw significant gains in math achievement in grades K-2. This could be attributed to the services provided in Action 2 particularly because
research indicates that reading ability promotes higher math achievement. The district feels that the current math instructional materials are antiquated and more closely
align with instructional practices and assessments that pre-date the common core.

Action 7: Parent Workshops Supporting Standards Aligned Instruction
As stated previously, this action and service was partially implemented at mostly the site level. The District is partnering with the Westside Parent Connection to establish
a parent university that would host academic and social events throughout the school year as well as have a strong social media presence.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.

Based on an analysis and reflection, the following actions were revised:
Page 26 of 88



Action 1. Extended Learning at Kinder Camp

This action is revised slightly because of the expansion of the Transitional Kindergarten program. When this service was started, there were a small amount of students
attending Transitional Kindergarten as their first year in school. Because the Transitional Kindergarten has been expanded, many of our students attended the
Transitional Kindergarten program. Therefore, the program has been reduced to a 1/2 day introductory program because of current exposure for Transitional
Kindergarteners to school. Parents will continue to have the opportunity to engage with school staff at a welcome orientation meeting on the same day. This service will
still provide access for students to an additional day of school beyond the regular program. The title has changed to Transitional Kinder and Kinder Day Orientation.

Action 2: Reading Intervention in Kindergarten Through 2nd Grade

As a result of analysis of CAASPP results and NWEA local assessments, this action expanded intervention services in math for students in kindergarten through 8th
grade. Assessment results indicate a significant need to address academic achievement in math. This service will include a supplemental curriculum that is highly
engaging, based on conversation of inquiry, and application of rigorous content. Reading intervention services will continue with the inclusion of services for kindergarten
through 3rd grade. Pre-Kindergarten, or Transitional Kindergarten, has a specific curriculum to address developmentally appropriate content; therefore Transitional
Kindergarteners will not participate in this intervention. This Title will change to Reading and Math Interventiom, Services for Kindergarten Through 8th Grade.

A report of the Total Estimated Actual Expenditures for last year’s actions be found in'the Annual Update Table. A report of
the Estimated Actual Percentages of Improved Services for last year’s acti e found in the Contributing Actions Annual
Update Table.
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Goal

Goal # Description

2 Access for All: Ensure all students have equitable access to a high quality instructional program and the research-based supports that they
need to engage fully and meaningfully with the program.

An explanation of why the LEA has developed this goal.

The state priorities addressed in this broad goal include:
State Priorities Addressed: 1. Conditions of Learning; 2. Implementation of State Standards; 3. Parent involvement; 4. Pupil achievement; 5. Pupil engagement; 6.
School climate; 7. Course access; 8. Other pupil outcomes

The purpose of this goal is to build upon the base program for all students. The majority of actions
address barriers in order for unduplicated student groups to fully engage in learning.

is goal address supplemental and additional services to

The metrics used to measure outcomes include state assessments, CAASPP and English La iciency Assessment for California ELPAC). Both reclassification
rates for English learners and progress on the ELPAC from the English Learner Progress Indi
data metrics include the standards-aligned diagnostic tools, NWEA Map Growth in English lan e arts and math as well as reading fluency. These local metrics are
more formative in nature and can be used to drive instructional decisions througho

Measuring and Reporting Results

Metric Baseline Year 1 Q Year 2 Outcome Year 3 Outcome Desired Outcome for
2023-2024
CA Dashboard Distance from Standard  Results for In ELA: To reduce the distance from
Distance From measures how far, on dashboard wil All students: 16 points standard for the following groups
Standard average, students are available at the ti below standard as follows:
9¢, i i Socioeconomically All students: From 3.6 points
from the lowest possible ' reporting for the 2021-22  pisadvantaged students: below standard to 0 points below
score for Standard Met as LCAP. Public results will 39 points below standard standard
measured by the Smarter be made available in the Homeless students: 39 Socioeconomically
Balanced Assessment. fall of 2022. points below standard disadvantaged students: From
The following student Students with a disability: 25.5 points below standard 18
89 points below standard points below standard
groups were reported as Foster youth: 82 points Homeless students: From 18.4
follows: below standard English points below standard to 12
All students: 3.6 points learners: 49 points below points below standard
below standard standard Students with a disability: 88.6%
Socioeconomically points below standard to 75
In MATH: points below standard
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CAASPP Results ELA
UDP

CAASPP Results Math
UDP

NWEA Measures of
Academic Progress
(MAP) Student
Growth Reading for
low income students

disadvantaged students:
25.5 points below
standard

Homeless students: 18.4
points below standard
Students with a disability:
88.6% points below
standard

Foster youth: 70.8 points
below standard

English learners: 37.7
points below standard

Percentage proficient on
the ELA portion of the
2018-2019 CAASPP for
unduplicated student
groups as follows: low
income, 39% Proficient;
EL, 11% Proficient;
students with disabilities,
14% Proficient; Foster
22%

Percentage proficient on
the MATH portion of the
2018-2019 CAASPP for
unduplicated student
groups as follows: low
income, 23% Proficient;
EL, 7.5% Proficient;
students with disabilities,
9.5% Proficient; Foster
12%

NWEA MAP Winter 2019-
20 grade and normed
percentile ranking

2nd, 28; 3rd, 30; 4th, 37;
5th, 27; 6th, 32; 7th, 25;
8th, 27

All students: 57.5 points
below standard
Socioeconomically
Disadvantaged students:
81 points below standard
Homeless students: 82
points below standard
Students with a disability:
122 points below standard
Foster youth: 114 points
below standard English
learners: 77 points below
standard

Results for the 2021-22 Percentage proficient on
CAASPP will not be the ELA portion of the

. . 2021-2022 CAASPP
available at the time of

. unduplicated stud

LCAP. Public results will
be made available in the
fall of 2022.

Results for the 20214
CAASPP will not be

. 2021-2022 CAASPP for
available at t

luplicated student
groups as follows: low
LCAP. Pub i income, 20% Proficient;
be made ava EL, 11% Proficient;

fall of 2022. students with disabilities,
11% Proficient; Foster
9.5%

Results for NWEA MAP Results for NWEA MAP
Winter 2021-2022 grade ﬁgfrﬁgdosgrg;?ﬁea”d
and r\ormed percentile rankings:
rankings: 2nd, 32; 3rd, 30; 2nd, 44
4th, 35; 5th, 31: 6th, 34;  3rd, 36
7th, 29; 8th, 31 4th, 33

5th, 36
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Foster youth: 70.8 points below
standard to 60 points below
standard

English learners: 37.7 points
below standard to 30 points
below standard

To increase percent proficient on
the annual CAASPP ELA
assessment for unduplicated
student groups as follows: low
income, 43% Proficient; EL, 15%
Proficient; students with
disabilities, 18% Proficient;
Foster 25%

To increase percent proficient on
the annual CAASPP MATH
assessment for unduplicated
pupil groups as follows: low
income, 27% Proficient; EL, 12%
Proficient; students with
disabilities, 14% Proficient;
Foster 16%

To increase the normed
percentile ranking on the NWEA
MAP Growth Reading
assessment to at or above the
35th percentile for all low income
students grades 2nd to 8th.



NWEA Measures of
Academic Progress
(MAP) Student
Growth Math for low
income students

NWEA Measures of
Academic Progress
(MAP) Student
Growth Reading for
EL

NWEA Measures of
Academic Progress
(MAP) Student

Growth Math for EL

NWEA Measures of
Academic Progress
(MAP) Student
Growth Reading for
Foster

NWEA MAP Winter 2019-
20 grade and normed
percentile ranking

2nd, 25; 3rd, 26; 4th, 30;
5th, 24; 6th, 27; 7th, 26;
8th, 24

NWEA MAP Winter 2019-
20 grade and normed
percentile ranking

2nd, 19; 3rd, 17; 4th, 9;
5th, 9; 6th, 11; 7th, 6; 8th,
6;

NWEA MAP Winter 2019-
20 grade and normed
percentile ranking

2nd, 20; 3rd, 19; 4th, 26;
5th, 11; 6th, 10; 7th, 9;
8th, 7;

NWEA MAP Winter 2019-
20 grade and normed
percentile ranking

3rd, 24; 4th, 21; 5th, 16;
6th, 13; 7th, 12; 8th, 10

Results for NWEA MAP
Winter 2021-2022 grade
and normed percentile
rankings: 2nd, 23; 3rd, 21;
4th, 23; 5th, 20: 6th, 29;
7th, 24; 8th, 27

Results for NWEA MAP
Winter 2021-2022 grade
and normed percentile
rankings: 2nd, 21; 3rd, 24;
4th, 21; 5th, 16: 6th, 20;
7th, 8; 8th, 7

Results for

4th, 33; 5th, 15:6
7th, 12; 8th, 7

Results for NWEA MAP
Winter 2021-2022 grade
and normed percentile
rankings: 2nd, 19; 3rd, 17;
4th, 26; 5th, 14: 6th, 22;

6th, 33
7th, 36
8th, 35
*Spring results used.

Results for NWEA MAP
2022-2023 grade and
normed percentile
rankings:

2nd, 35

3rd, 27

4th, 25

5th, 26

6th, 27

7th, 29

8th, 27

*Spring results used

Results for NWEAIMAP
2022-2023 gradetand
normed percenti
rankings:

2nd, 3

3rd, 23

4th, 24

tlts used.

esults for NWEA MAP
2:2023 grade and
normed percentile
rankings:

2nd, 27

3rd, 20

4th, 22

5th, 12

6th, 14

7th, 16

8th, 11

*Spring results used.

Results for NWEA MAP
2022-2023 grade and
normed percentile
rankings:

2nd, 50

3rd, 23
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To increase the normed
percentile ranking on the NWEA
MAP Growth Math assessment
to at or above the 35th percentile
for all low income students in
grades 2nd to 8th grade

To increase the normed
percentile ranking on the NWEA
MAP Growth Reading
assessment for EL students as
follows: 2nd, 25; 3rd, 25; 4th, 15;
5th, 15; 6th, 15; 7th, 10; 8th, 10

To increase the normed
percentile ranking on the NWEA
MAP Growth Math assessment
for EL students as follows: 2nd,
25th; 3rd, 25th; 4th, 28; 5th, 15;
6th, 15; 7th, 15; 8th, 15;

To increase the normed
percentile ranking on the NWEA
MAP Growth Reading
assessment for foster youth as
follows: 3rd, 28; 4th ,25; 5th, 20;
6th, 1; 7th, 16; 8th, 14



NWEA Measures of
Academic Progress
(MAP) Student
Growth Math for
Foster

NWEA MAP Winter 2019-
20 grade and normed
percentile ranking

2nd, 10; 3rd, 12; 4th, 11;
Sth, 26; 6th, 15; 7th, 10;
8th, 7

In 2019 39.8% of EL
students were making
adequate progress
towards English
proficiency as measured
by the English Learner
Proficiency Indicator

ELPI English Learner
Proficiency Indicator

In 2019-20, 17.1% of EL
students were reclassified

English Learner
Reclassification Rate

7th, 15; 8th, 12

Results for NWEA MAP
Winter 2021-2022 grade
and normed percentile
rankings: 2nd, 11; 3rd, 15;
4th, 18; 5th, 7: 6th, 15; 7th,
17; 8th, 11

The ELPI English Learner
Proficiency is an Indicator
on the CA Dashboard, and
this data has not been
released. The 2021 ELPAC
scores for students
enrolled in the District are
as follows: 71 (11%) o
students received a 4
(44%) of students
received a 3;
students re
78 (13%)
received a 1.

In 2020-2021, 11%
EL students were

reclassified
Actions
Action # Title Description
1 English Learner

Paraprofessional and
Teacher Support

4th, 23
5th, 29
6th, 21
7th, 21
8th, 33
*Spring results used.

Results for NWEA MAP
2022-2023 grade and
normed percentile
rankings:
2nd, 25
3rd, 13
4th, 15
5th, 11
6th, 19
7th, 20
8th, 27
*Spring results use

e eI and 24%

creased at least one
level.

According to local data
and CALPADS reporting
for the 21-22 school year
55 students (6.7%) of EL
students were reclassified.

In order to address the need of English Learners limited exposure to English in all four
language domains (reading, writing, listening, and speaking), Bilingual Assistants will
provide supplemental language support to assist English learners with academic and
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To increase the normed
percentile ranking on the NWEA
MAP Growth Math assessment
for foster youth as follows: 3rd,
16; 4th, 15; 5th, 30; 6th, 19; 7th,
14; 8th, 11

43% of EL students were
making adequate progress
towards English proficiency as
measured by the English
Learner Proficiency Indicator

In 2023-24, 20% of EL students
will be reclassified

Total Funds
$557,592.00

Contributing
Yes



English Learners Language
Acquisition Program (ELD)

Professional Development
for ELD Support for English
Learners

English Learner District
Support Staff

Parent Literacy Program

Monitoring RFEP Student
Progress

Maintaining School of
Origin

content language within the classroom and increase parent involvement and
communication. An additional certificated teacher will also be supporting training for both
the bilingual assistants as well as supplemental support for teachers to address
engagement of English Learners. The metric used to evaluate this service will include site
administration observation of student engagement and student assessment data.

In order to provide full access to the curriculum and the Common Core State Standards, $0.00
certificated staff will provide English Language Development (ELD) instruction, both

designated and integrated, as a component of the Structured English Immersion language
acquisition program offered for all English learners across the district. Elementary teachers

provide both integrated and designated instruction, within the school day. Middle school

teachers provide integrated instruction with designated instruction scheduled during the

student's English Language Development course block.

Certificated staff will apply learning of the components of En age Development  $0.00
(ELD), which include language goals and strategies to En is action includes

as strategies

during designated staff

this action.

support the administration $122,516.00
ovide required parent

Learner program for all English
ingual assistants as part of the Base

0ol, a Bilingual Assistant will provide an opportunity ~ $37,825.00

olated from the school environment due to language
pase in advocacy and communication. This action will
focus on developing co ication skills for parents so that they feel connected to their
child's education while also nuing to increase parent participation on campus. This
program celebrates parents becoming dual language speakers. This action will fund a
paraprofessional and supplies needed to run the parent involvement program. The metric
used to evaluate the effectiveness of this service will include a parent participation survey.

School staff, teachers and administrators, will monitor academic progress of Reclassifed $0.00
Fluent English Proficient (RFEP) students at the end of each grading cycle to ensure access

to supports, intervention, and collaboration with parents. This action will be monitored

through the ELLevation system. There are no additional charges for this action.

Transportation services through Hop Skip Drive for foster youth will be provided to $35,000.00
maintain a consistent educational program at the School of Origin. The foster liaison will
work collaboratively with community agencies, foster families, and the Educational Rights
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No

No

Yes

Yes

Yes



10

11

12

13

14

15

Tutoring Services for
Homeless

Equitable Access to
Technology

Management, Distribution,
and Repair of Student
Technology

Technology Department

Connecting Resources to
Families

Community Engagement
Workshops

(AVID) Student
Engagement in a
Challenging and Relevant
Program

(AVID in Middle School)
Student Engagement in
Structured Collaborative
Learning

Holder to increase access to a consistent learning environment. The action will fund
transportation services. The metric used to evaluate this service will be qualitative data
summarized from collaboration opportunities with agencies and Best Interest
Determination (BID) meetings.

Tutoring services for homeless youth will be provided through an online system
coordinated by a nonprofit agency, which will include assistance with connectivity and
tutoring services.

School staff will provide additional Chromebooks and/or connectivity to low-income
students to ensure access and connectivity. This action will fund Chromebooks and
hotspots.

As a result of purchasing Chromebooks for low-income students, fo
Assistants will provide service to students to repair and replace dij
assist on the helpline with connectivity and trouble-shooting
manage the inventory for quick and timely distribution of t
students. This action will fund four Technology Assista
implement this action.

echnology
ct distributed devices,
tion of devices, and

needed to

Technology staff is hired to maintain internet access; t gy supports for teachers and
staff; maintenance of the district website; and unication systems
throughout the district in order to maintain ft instructional setting for all
students. This action supports four full-time c | aicians and is a function of the

base program for all students.

The collaborative Empowering YO
classified staff will provide acce
students through the coordinatio
will fund supplies, vendo

mpowering YOUth Festival. This action
presentations, and materials.

Instructional manag Directors, Administrators, Counselors,
Behaviorist, and Psy€ rovide workshops and training for parents/educational
partners to develop stra rovide needed resources to assist with the unique

Elementary and secondary teachers will provide Advancement Via Individual Determination
(AVID) strategies to support College and Career Readiness to low-income students. This
action will fund AVID site licenses, AVID Weekly student lessons, and professional
development provided with the site license.

AVID tutors staffed in the AVID elective classes will provide low-income students with
opportunities to participate in structured collaborative groups to determine point of
confusion within content areas through an inquiry method and provide supports to College
and Career Readiness skill development. This action will fund AVID tutors at the middle
schools.
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$5,000.00

$1,400,000.00

$297,000.00

$542,724.09

$34,000.00

$177,925.00

$43,621.00

$115,050.00

No

Yes

Yes

No

Yes

Yes

Yes

Yes



16 Access to College and Teachers will provide access for 8th grade low-income students tasks and questions from a  $0.00 Yes
Career Assessment PSAT practice assessment. This action will fund the cost of materials needed to implement
this practice assessment and/or additional staff, if needed.

17 Equitable Access to the Teachers will provide access for 4th grade low-income students to take the Otis-Lennon $10,600.00 Yes
Programs School Ability Test 8th Edition (OLSAT-8), which can qualify a student for the Gifted And
Talented Education Program (GATE). This action will fund this assessment.

18 Increased Arts Program Roving fine art teachers will provide increased access to the music to low-income students, $136,495.00 Yes
lower elementary through 6th grade, at elementary schools with the greatest low-income
rates. This action will fund music teachers.

19 Parent Teacher Teachers will provide additional conference times for parents during two non-student days $533,687.00 Yes
Collaboration with English to collaborate on the student progress of EL students, low-income stddents, and foster
Learners, Foster Youth and youth. Conferences for foster youth may include social workers counselors. This action

Low-Income Student will fund two days for certificated staff to meet with parents d ible hours.
Families

20 Supplemental Supports for In order to address the needs of English learners, low-i oster youth $20,000.00 Yes
Universal Pre-Kindergarten with early exposure to language, social emotional w evelopment of

Program interpersonal and intrapersonal skills, the District will
the Universal preschool program. Transitiona

upplemental materials for
s lacking exposure to a range

kindergarten.

21 Diagnostic Assessments Teachers will identify achievement(g structional practice and personalized, ~ $0.00 No

22 Expansion of Pre- In order to provide additional op ities for transitional kindergarten students to $360,000.00 No
Kindergarten participate in the UPK p ict will expand the dates for enrollment through

Goal Analysis for 2022-2023

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

The following section is divided up into actions that were fully implemented, partially implemented, and services on hold. Actions described with a substantive difference
between planning and implementation, are noted as partially implemented or actions on hold. Challenges with implementation may be noted alongside the action.

A brief summary of fully implemented actions is below:

Action 1: English Learner Paraprofessional and Teacher Support
Sites are staffed with bilingual assistants according to the number of English learners at that school site. There was some disturbance in providing consistent staffing due
to challenges as a result of shortages of people applying for positions; therefore, some positions remained open longer than expected. Bilingual assistants are available
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as a supplemental support for English learners during instruction. Additionally, the assistants service as a liaison to parents through programs and translation services.

Action 2: English Learners Language Acquisition Program (ELD)
Teachers provided English Language Development, both designated and integrated. Professional development in ELD and goal setting was in place across the District
during staff meetings and New Teacher Support workshops.

Action 3: Professional Development for ELD Support of English Learners

Supplemental English Language Development workshops were provided across the District at staff meetings. Workshops for teachers in the New Teacher Support
Program, which included for close to 100 teachers. Program review using the ELLevation system was completed with the administrators in the fall, and follow-up
meetings were done with Vice Principals and the Director of Special Programs at school sites.

Action 4: English Learner District Support Staff
This action supports the bilingual assistants employed at the school District complex. They provide ongoing translation services, facilitate English language acquisition
assessments, and monitor state and federal requirements.

Action 5: Parent Literacy Program
The Parent Literacy Program is currently in place weekly; however, participation has waned since th al isis. Meetings have moved to in-person and include both
time on the online Rosetta Stone program as well as group collaboration time focusing on all language domai

Action 6: Monitoring RFEP Student Progress
Reclassified English Learners are monitored for four years. Patent/Teacher conferences are
progress, and parents are informed through progress reports and ongoing communication fro

Action 7: Maintaining School of Origin
Approximately 8 foster students have participated in Hop, Skip, Drive transportation, W idedfor foster youth to maintain attendance at their School of Origin

agreement with the Department of Child and Family Services (DCFS).

Action 8: Tutoring Services for Homeless
Few families have taken advantage of this service; however, it is fully i gram provides free tutoring services (online) to homeless students through
School on Wheels, and it is designed with incentives when studen i WhICh can include extracurricular scholarships, additional supplies, and technology for
use at home.

Action 9: Equitable Access to Technology
Chromebooks and hotspots have been distributed to studentstaeeding technology at home, which increases access to both day to day curriculum and online supports.
The District received Chromebooks and hotspots through a priva vity grant.

Action 10: Management, Distribution, and Repair of Student Technolegy
This action includes four employees available to assist with the technology helpline, repair of student Chromebooks and hotspots, and trouble-shooting connectivity with
online curriculum. The helpline is used by staff and families and includes assistance with devices distributed to children for access at home.

Action 11: Technology Department
The District is staffed with technology assistants. The staff supports the online platform, website, student data systems, as well as other base functions operated across
the District.

Action 12: Connecting Resources to Families

This event was held on May 6, after a 3 year closure due to the health crisis. The event included over 45 vendors from across the valley. Families were connected to

agencies providing summer programs; health services including mental health, dental care, and vaccinations; organizations including 4H, Boys and Girls Club, YMCA,

and Scouts; and performances from groups included a BMX bike safety show, cheer, and a variety of dancers. Local organizations such as Westside Rotary, Lancaster

Sunrise Rotary, and the West Antelope Valley Education Foundation provided grants along with Lakay Bike repair offering free youth bike repair. The event was well
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attended and focused on health and wellness for all ages.

Action 13: Community Engagement Workshops

With the full return of students to school in the 22-23 school year, staff assisting with the parent engagement workshops are in place. The District is very limited on space,
and to provide workshops, they need to be scheduled after school hours or at locations outside of the District. Additionally, turnover in staffing and/or our staff available to
facilitate workshops has been a challenge. These conditions limit the full implementation of workshops. Planning will continue to add a series of workshops for parents in
the 23-24 school year to include issues such as challenging student behaviors, curriculum support, and attendance.

Action 14: (AVID) Student Engagement in a Challenging and Relevant Program

The AVID program was implemented at each school site with a broader range of school wide implementation. 35 teachers participated in the in-person AVID Foundations
professional development in March. With the full return to in-person learning and the reduction of health restrictions, there has been an increase in participation as well as
sustained leadership teams to provide AVID professional development at staff meetings. Each school site continued to coordinate a site AVID team, and the elements of
certification, data collection and the Coaching and Certification Instrument (CCl), was completed in order to maintain site certification.

Action 15: (AVID in Middle School) Student Engagement in Structured Collaborative Learning

AVID elective classes are in place at Joe Walker and Hillview. Del Sur is moving towards implementati
24-25 school year. All three school sites have AVID tutors that work to facilitate AVID tutorials. It is a
Elective classes and Del Sur will hold an AVID Support class.

an AVID elective class, which will be fully implemented in the
that Hillview and Joe Walker will continue with two AVID

Action 17: Equitable Access to the Programs
All 4th grade students across the district had the opportunity to take the OLSAT-8 assessme
Differentiated instruction for GATE students is provided within the regular grade level class

ine eligibility for Gifted and Talented Education (GATE) programs.

Families
Parent/Teacher conferences were held across the District both in-person and online d October. Additional, conferences are held as needed throughout

the school year.

Action 21: Diagnostic Assessments
Professional Learning Community teams at each grade level are using cd WEA Interim Assessment Blocks, and IXL to identify patterns of strength
and weakness and adjust instruction. Data from these assessments prd
instruction to close learning gaps as well as identify areas for enrichment.
assessments are given district wide three times a year. Interi
Approximately 85% of elementary, ELA, and Math teachers g

A Measures of Academic Progress (MAP) Growth and NWEA Reading Fluency
ks are given annually. IXL is an additional resource provided across the district.

Actions Partially Implemented include the following:
Action 18: Increased Arts Program

This action included staffing three music and/or art teachers across the District at elementary sites with the highest poverty levels. During the 22.23 school year, one
teacher was serving students. Challenges to full implementation include locating and hiring credentialed staff.

Actions on hold for the 22-23 school year include the following:

Action 16: Access to College and Career Assessment

Due to the changes in college assessment and enrollment requirements, the District held on providing the PSAT for the 22-23 school year. Additionally, the
implementation of NWEA does provide a projected score on the SAT, and the high school district is providing two opportunities for students during their high school caree

to take the PSAT.

Action 20: Supplemental Supports for the Universal Pre-Kindergarten Program
This action was on hold because other funds were used in the implementation of UPK.
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An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

The following Actions indicate a material difference of either 20% or $200,000 between budgeted expen es and estimated expenditures:
Action 4: English Learner District Support Staff
The material difference of unspent funds is a result of a change in staffing and their positions on

Action 7: Maintaining School of Origin
The material difference of unspent funds is due to the procedures in depositing and accessin nds through joint distribution with the Department of Child and

Family Services. The District partners with DCFS in funding these costs, and the funds prewous osited from the 21-22 school year were not fully expended;
therefore, there was a decrease in the actual funds deposited in 22-23 to fulfill this se

Action 8: Tutoring Services for Homeless
The District is in partnership with School on Wheels. There were no additionz fulfil there service, so there is a material difference in unspent funds.
Action 9: Equitable Access to Technology

The District applied for and received a second round of funds from the ity Fund to address equitable access to technology. Therefore, there is a

available for students to use at home. However, the amount of Chromebooks received

Because of this surplus the District may not meet the requirements of the grant, and the
carryover budget may need to be used to fully fund this actiop

Action 10: Management, Distribution, and Repair of Student
The material difference of unspent funds is due to staffing chane

hnology

and vacancies.

Action 12: Connecting Resources to Families
The material difference of unspent funds is due to both receiving community sponsorships to support this action and slightly overbudgeting the costs.

Action 15: (AVID in MS) Student Engagement in Structured Collaborative Learning

The material difference of unexpended funds is due to both unfilled vacancies and staff turnover. Additionally, Del Sur did not fully staff AVID tutors until later in the school

year.

Action 16: Access to College and Career Assessment
With the changes in college assessment requirements, this action was put on hold for the 22-23 school year.

Action 17: Equitable Access to Programs

During the 22-23 school year, 5th graders took the assessment used for qualifying for the GATE program instead of both 4th and 5th graders taking the assessment in
the 21-22 school year. This resulted in a material difference of unexpended funds.
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Action 18: Increased Arts Program
The material difference of unexpended funds is due to the challenges of finding and hiring credentialed arts and music teachers.

Action 20: Supplemental Supports for Universal Pre-Kindergarten Program
The supplemental materials for this program were funded with other available monies; therefore, there is an unexpended material difference.

An explanation of how effective the specific actions were in making progress toward the goal.

Overall, the actions within Goal 2 were effective in making progress toward Goal 2. The majority of actions were implemented at a higher level compared to 21-22.
Progress toward the goal as well as strengths and challenges are identified. The actions are grouped by theme.

English Learner Progress

Action 1: English Learner Paraprofessional Support

Action 2: English Learners Language Acquisition Program (ELD)
Action 3: Professional Development for English Language Development Support for English Le
Action 4: English Learner District Support Staff

These actions were fully implemented and are beginning to show a greater impact compared
pandemic was evident. With continued progress in this area, preliminary District data shows a r
in this area is contributed to an increase in work with Long-Term
lly in the middle school grades.

Records indicate that the District shows full participation rates on the Initial efSummative ELPAC, which will continue to impact the number of English
learners that may meet criteria to reclassify in the 2022-2023 school year.

The English Language Performance Indicator (ELPI) from the CA Das
proficiency compared to 39.8% making adequate proficiency in 2019.

Progress on the ELPI indicates the following:

* 40.2% progressed at least one level

* 2% maintained a score of 4

* 33.8% maintained their previous ELPI level of proficiency
* 24% decreased at least one ELPI level

The average student median conditional growth percentiles for English learners on NWEA Map Growth is ... percentile in reading and ... percentile in math. The student
normed percentile ranking for growth is showing pockets of growth at various grade levels. There is inconsistent growth across the District and growth of English learners
is still lagging.

With the addition of a Teacher on Special Assignment (TOSA) supporting English learners, there has been an increase in supplemental professional development
focusing on high leverage evidence-based strategies to use in the classroom, goal setting for English learners, and ongoing progress monitoring in the ELLevation
system. Additionally, the TOSA has provided on-the-spot co-teaching opportunities to demonstrate strategies that can be easily replicated by the teacher. Therefore,
impacting academic achievement.

The District will continue with these actions. Changes include an increase in one bilingual assistant at Joe Walker Middle School to expand supplemental support for
English learners in content instruction.
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Foster Youth Services and Progress

Action 7: Maintaining School of Origin

Hop, Skip, Drive is an effective service for providing foster youth student transportation to their School of Origin (SOO) when school bus transportation isn't feasible or
available. This service affords the foster youth continuity in educational services and programs. 8 foster students participated in transportation through Hop, Skip, Drive.
While students were able to maintain their school of origin, according to NWEA scores between all students and all foster students, there continues to be a significant
academic growth disparity. As documented on the CA Dashboard, foster students are scoring81.7 points below standard in English Language Arts and 114.4 points
below standard in math. At some grade levels, pockets of increase in growth are observed; however, overall academic percentile rankings are low. To continue to support
academic achievement of foster youth, the District will continue this action.

Parent Engagement Opportunities

Action 5: Parent Literacy Program

Action 12: Connecting Resources to Families

Action 13: Community Engagement Workshops

Action 19: Parent/Teacher Collaboration with ELs, Foster Youth, and Low-Income Students
The District continues to involve parents in a variety of services. It is reasonably expected that when pare
connectedness to the school. Therefore, student attendance and academic rates will increase. Accordi
between between 2019-2020 and 2020-2021, there was a slight decrease from 38% to 36% of pare
parents' contributions. In 2022-2023, the District percentage remained at 36%. Therefore, increasi
focus for the District.

articipate in the school environment, there is an increased
the parent responses on the California Healthy Kids Survey
ongly agree” that school allows input and welcomes
icipation and connections to school will remain an area of

ing parent involvement. 100% of low performing students, low
conferences. Parent survey results for parent/teacher conferences
ed that they went to a parent/teacher conference. ... parents
rticipated in person. The teacher survey showed 4,623

held parent teacher conferences during October.

Parent/Teacher conferences continue to be an area of strength. This action is highly effectiv
income students, English learners, and foster youth were highly encouraged to attend parent t
showed that ... families completed an online survey sent through email and text messg

s to work independently and in collaborative groups to learn English. Steady
ol day at two different school sites. For parents that cannot attend consistently,

The Parent Literacy Program is specific to English learner parents and inclug
participation has declined in the 22-23 school year. The program is offere
they are still offered the use of Rosetta Stone, so they can continue pré
school year to reach more families.

After three years, the District was able to hold the Empowering amilyeBestival to assist in connecting families to local resources. According to attendance data, a
minimum of 300 students attended along with adults. The e ietyef resources from across the Antelope Valley in one location to promote access to

events and services, such as summer programs; physical & '
activity, read aloud opportunities, a youth farmers market; and
repair from a local vendor and hundreds of bike helmets were pravi
centered around health and wellness.

Addressing Barriers to Increase Access to a Broad Course of Study

Action 9: Equitable Access to Technology

Action 10: Management, Distribution, and Repair of Student Technology

Action 11: Technology Department

Providing student access to technology and connectivity both at home and at school significantly reduces the barriers for unduplicated student groups; therefore, increase
engagement in a broad course of study, full engagement in a rigorous standards-based program, and increase academic achievement. Students with barriers to
technology were offered Chromebooks and or hotspots for home use. The District continues to maintain a 1:1 device ratio at all school sites for access during the school
day.

This action continues to be considered as a highly effective service for students in need of technology. Some aspects of importance include the following:
* Components of the District adopted instructional materials programs are provided online. Students provided with Chromebooks have access to the curriculum;
therefore, increasing the completion rate of assignments and access to student and teacher shared materials.
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* The technology helpline is provided by the District Technology Department, which is used by parents to troubleshoot issues on devices used in the classroom and at
home.

* Chromebooks and hotspots are utilized by the students in the District Long-Term Independent Study Program, which includes general education and special education
students.

* Supplemental online intervention programs, such as IXL, Newsela, Lexia English, and Rosetta Stone, are more readily accessible with devices at home; therefore,
increasing student activity and academic growth.

Access to a Broad Course of Study and College and Career Readiness Skills
Action 14: (AVID) Student Engagement in a Challenging and Relevant Program
Action 15 (AVID in MS) Student Engagement in Structured Collaborative Learning
Action 16: Access to College and Career Assessment

Action 15 and 16 are highly effective in supporting student access to a broad course of study, development of college and career skills, and increased engagement in
rigorous lessons. Skills used throughout the AVID program are increasingly effective for low-income studentsgthat may lack consistency and scaffolded access to content.
All school sites are at various levels of AVID implementation, with 11 sites AVID certified.

Continued strengths evident as a result of the AVID program include the following:
* Intention use of engaging strategies embedded in Writing, Inquiry, Collaboration, Organization, i ICOR)
* Middle school students participating in the AVID elective show passing grades as a result of ¢ i
confusion in content courses.

* The AVID elective student participants includes collaboration opportunities to learn the con
* Participation in the middle school elective is highly encouraged for first generation college bo dents, and also includes field trip opportunities to colleges.
* There is evidence of high academic expectations for students through discussions
* Some school sites have identified a Key Signature Practice, which is an evidenced
includes a close reading strategy in which students are instructed how to mark and in
* 30 elementary teachers participated in the AVID Foundations training in the spring of i rectly impacts the application of evidenced-based strategies such as
student organization and note-taking practices.
* Approximately, 50 teachers and administrators are registered to attend

The AVID program is principally directed to support embedded strategi
students has shown inconsistent and marginal growth in some grade
to All Students at 16 points below standard in English Language
57.5 points below standard. Low-income student growth conii
consistent AVID leadership teams at the school sites in the Dl year, the District reasonably expects to see academic gains for this student group.

the CA Dashboard Low-Income students are scoring 39 points below standard compared
w-Income students are scoring 80.6 points below standard compared to All Students at

Equitable Programs to Enhance Learning
Action 18: Increased /Arts Programs
Action 20: Supplemental Supports for Universal Pre-Kindergarten Pregram
Action 21: Diagnostic Assessments

Action 18 was partially implemented. Challenges of implementation included the inability to locate and hirer credentialed music teachers. Therefore, the elementary
school with the highest poverty rate has an elementary music teacher. Many of these students do not have access to extracurricular programs. This program is highly
effective and contributes to a positive school climate. Based on the feedback from community partners, there is a need to provide programs such as music to build
connections with students and to motivate students to engage in learning. This action also continues to provide access to students to a broad course of study as well as
provides a positive school culture. Increase opportunities to embrace learning through music creates a positive and interpersonal and intrapersonal skills; therefore,
connecting students to learning and increasing self-confidence through expression. The District reasonably expects that these outcomes will contribute to student
attendance, lower disciplinary referrals, and social-emotional growth.

Action 20 was not implemented in the 2022-2023 school year; however, this action will continue in the 2023-2024 school year. The District believes that early access to

school prior to kindergarten provides opportunities for creativity and language development. Thus, these skills are foundational to ongoing academic achievement as

students move through elementary school. Other funds were available to allocate supplemental materials to the Pre-Kindergarten classrooms in the 2022-2023 school
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year; however, with the added action of extending the enroliment for Pre-Kindergarten through September of 2024, supplemental materials will need to be provided to a
larger number of low-income students. Therefore, this action will remain in place.

Action 21 was highly effective in the 2022-2023 school year. Professional Learning Community teams at each grade level are using diagnostic data from NWEA, Interim
Assessment Blocks, and IXL to identify patterns of strength and weakness and adjust instruction. Data from these assessments provide teachers, administrators and
families with accurate and actionable evidence to target instruction to close learning gaps as well as identify areas for enrichment. NWEA Measures of Academic
Progress (MAP) Growth and NWEA Reading Fluency assessments are given district wide three times a year. Interim Assessment Blocks are given annually. IXL is an

additional resource provided across the district. Approximately 85% of elementary, ELA, and Math teachers continue to actively use the platform to practice essential
skills based on weekly diagnostics.

Consistent use of the NWEA assessment system has led to ... teachers moving student progress. These teachers saw significant gains that moved the achievement
percentile ranking beyond their growth targets; therefore, these students are projected to make farther gains in academic achievement results on the ELA and math

portions of the CAASPP. Therefore, the District will continue to utilize this supplemental assessment system to both identify gaps in learning and plan for targeted
instruction that will maximize student achievement.

A description of any changes made to the planned goal, metrics, desired outcomes, s for the coming year that resulted from
reflections on prior practice.

Based on analysis and reflection, changes to actions added to Goal 2 include the following:

Action 1: English learner paraprofessional and Teacher Support

This action includes an increase of bilingual assistants at the middle school to address the mast hedule and core content support needed for Long-Term English
Learners.

Action 16: Access to College and Career Assessment
This action was put on hold in the 2022-2023 school year because of changes
as a high school student. This action will remain in the LCAP, but it will be
possible action in the 2024-2025 LCAP.

rsity admission requirements. Additionally, students are provided the PSAT
the 2023-2024 school year. The assessment will be re-evaluated as a

Action 17: Equitable Access to the Programs

During the 2022-2023 school year, the 4th and 5th grade studen e ) the OSLAT assessment because the assessment was not offered to 4th graders during
the health crisis in 2021-2022. Moving forward to 2023-2024,the : ment will only be provided to 4th grade students.

Action 22: Expansion of Pre-Kindergarten
This is an added action to specifically address the opportunity T

g learners to participate in the Transitional Kindergarten program by expanding the
enroliment window for students turning 5 through September 2, 20

action will fund additional staffing and supplies needed.

GOLD Metric

An additional metric to monitor progress for Transitional Kindergarteners has been added to monitor progress for students in the Transitional Kindergarten program. The
GOLD assessment will be completed three times each year and monitor Kindergarten readiness in both ELA and math.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of

the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.
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Goal
Goal #

Description

3 Active and Responsible Citizenship: Develop and implement programs that support students' academic, behavioral, and social-emotional

growth and success.

An explanation of why the LEA has developed this goal.

The state priorities addressed in this broad goal include:
1. Conditions of Learning 2. Implementation of State Standards; 3. Parent involvement; 4. Pupil achievement; 5. Pupil engagement; 6. School climate; 8. Other Pupil

Outcomes

The purpose of this broad goal is to fully address the interpersonal and intrapersonal skill developm
actions within this goal are considered increased and improved services that go above and beyond, the base
review of base services in addition to supplemental services that extend to support unduplicat

The metrics noted in the measurable outcomes include indicators on the CA Dashboard, chr
California Healthy Kids Survey (CHKS) is used as a measure to provide a safe and supportive sc

assist in the tracking of school discipline incidents.

for unduplicated student groups. The majority of
ices for all students. The actions provide a layered

teeism rate and suspension rates. Additionally, the annual
climate. Local metrics pulled from the Power School data base will

Measuring and Reporting Results

Metric

District Attendance
Rate

Baseline

According to the 19-20
CALPADS 14.2 Student
Absences Report, the
District attendance rate is
96.4%

Absences Report, ¢
District attendance rate
was 96.6%. Please note
the majority of the 20-21
school year was remote
learning. 21-22 CAPADS
EQY data will be certified
in August of 2022;
however, preliminary
attendance data in the
PowerSchool Attendance

Year 2 Outcome

According to the 2021-22
CALPADS 14.2 Student
Absences Report, the
District attendance rate
was 91.1%. 22-23
CAPADS EQY data will be
certified in July of 2023;
however, preliminary
attendance data in the
PowerSchool Attendance
Summary by Grade report
indicates the 22-23 District
attendance rate was XX.X
%
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Year 3 Outcome

Desired Outcome for
2023-2024

To maintain District attendance
rates at or above 96%




Summary by Grade report
indicates the 21-22
District attendance rate
was 90.36%

Chronic Absentee  According to the 2019 CA Due to Senate Bill (SB) 98, According to the 20022 To reduce the percentage of
Rate School Dashboard, the  state and local indicators CA School Dashboard, the chronically absent students as
ercentage of chronicall ere not published fo percentage of chronically follows
per 9 ronicafly wer publ ' absent students were as 8% of all students
absent students were as  the 2020 CA School follows 11.5% of socioeconomically
follows Dashboard. According to 34.4% of all students disadvantaged students
10.5% of all students preliminary data gathered 41% of socioeconomically 14.5% of homeless students
14.5% of from the A2A District disadvantaged students 14.5% of students with a
socioeconomically Summary Year-to-Date 45.1% of homeless disability
) students 8% of foster youth
disadvantaged students  Report the percentage of 44 9o4 of students with a 9% English learners
17.8% of homeless chronically absent disability
students students for the 21-22 37.1% of foster yout
16.3% of students with a  school year is as follows: ~34.5% English le S
disability 22% of all students
9.8% of foster youth 27.9% of

11.2% English learners socioeconomically
disadvantaged students
31.8% of homeless
students

30.5% of students with
disability
21.9% English learne
*Foster Youth a

Chronic Absentee According to Attention 2 i According to Attention 2 To reduce the chronic absentee
Rate Kindergarten Attendance (A2A) 2019-  Attendance (A2A) - égzegdancet (AtﬁA) 2hOZZ_- rate for kinder to less than 15%.
2020 reports, the chronic 2022 reports, the chronic reports, the cnironic

. ) absentee rate for Kinder
absentee rate for Kinder absentee rate for Kinder  stydents is 40.1%.

students is 20%. students is 35%.
Middle School Drop  According to 2019-20  According to 2020-21 According to 2021-22 To maintain a middle school
Out rate CALPADS report 8.1, CALPADS report 8.1, the %ﬁhﬁ’?&iéﬁ?ﬁ%ﬁﬁdhe drop out rate of zero.
there was one middle middle school drop out rate was O.
school drop out. rate was 0.
Expulsion Rate According to 2019-20  According to 2020-21 According to 2021-22 Maintain an expulsion rate of
CALPADS report 7.15,  CALPADS report 7.15, CALPADS report 7.15, zero students

there were zero students
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Suspension Rate

School Discipline

there were zero students
expelled in Westside.

According to the 2019 CA
School Dashboard, the
following percentage of
students were suspended
at least once:

3.2% of all students

4.4% of
socioeconomically
disadvantaged students
4.4% of homeless
students

5.9% of students with a
disability

10.8% of foster youth

2.7 % English learners

PowerSchool discipline
data will track the
number of students
reporting 5 or more
incidents resulting in
referrals to
administration. Baseline
will be established during
the 2021-22 school year.

there were zero students
expelled in Westside. 21-
22 CAPLADS data will be
certified in August 2022.

Due to Senate Bill (SB) 98,
state and local indicators
were not published for
the 2020 CA School
Dashboard. Local data
pulled from the Student
Incident Profile Report in
PowerSchool for the 20-
21 school year indicate
only 1 suspension as the
vast majority of the school
year was conducted via
distance learning.
CALPADS Suspension data
for the 21-22 school year
will be certified in Augus
of 2022 for the 21-22
School Dashboard.

more school r¢
violations of whi
were 7th or 8th grade
77 students with 3 or
more incidents involving
defiance or disrespect of
which 66 were 7th or 8th
grade

409 students with one or
more severe infractions of
which 167 were 7th or 8th
grade

expelled in Westside. 22-
23 CAPLADS data will be
certified in July 2023.
Preliminary district data
indicates that there were 2
studnets expelled during
the 22-23 school year.

According to the 2022 CA
School Dashboard, the
following percentage of
students were suspended
at least once:

3.4% of all students

4.5% of socioeconomically
disadvantaged students
3.6% of homeless
students

6.5% of students with'a
disability

18.6% of foste th

2.8 % English leal

Page 44 of 88

To reduce percentage of
students suspended at least
once as follows:

2.5% of all students

3% of socioeconomically
disadvantaged students

3% of homeless students

4% of students with a disability
8% of foster youth

2% English learners

Reduce the number of students
with 5 or more incidents by a
total of 5% over three years



13 students with one or
more incidents involving
drugs or alcohol of which
12 were 7th or 8th grade

California Healthy ~In the 2019-2020 CHKS  In the 2021-2022 CHKS  In the 2022-2023 CHKS Maintain or exceed the _
Kids Survey the following was the following was the following was reported percentage of stud_ents reporting
£l tarv Pupil ted for 5th arad ted for 5th and 6th for 5th and 6th grade: “Yes, most of the time” or “Yes,
ementary Fup! reported tor g.ra € reported tor an 65% report a feeling of all of the time" as follows:
Engagement & 71% report a feeling of  grade: connectedness to the 75% report a feeling of
School Climate connectedness to the 68.5% report a feeling of school "Yes, most of the connectedness to the school
school "Yes, most of the connectedness to the time" or "Yes, all of the “Yes, most of the time” or “Yes,
time” or “Yes, all of the  school “Yes, most of the ~ tme” all of the time” _
time" time” or “Yes. all of the 61._5% report _there are 75% report there are caring
o o ' caring adults in school adults in school “Yes, most of
71% report there are time “Yes, most of the time” or the time” or “Yes, all of the time"
caring adults in school 60.5% report there are “Yes, all of the time" 75% report a feeling safe at
“Yes, most of the time” or caring adults in school 67.5% report a feeli school “Yes, most of the time” or
“Yes, all of the time" “Yes, most of the time” or  Safé at school Y "Yes, all of the time”

of the time” or “ 75% report there are social and
emotional learning supports
“Yes, most of the time” or “Yes,

all of the time"

74% report a feeling safe “Yes, all of the time"
at school “Yes, most of  73% report a feeling safe
the time” or “Yes, all of  at school “Yes, most of the

the time" time" or “Yes, all of the
69% report there are time"
social and emotional 65.5% report there are

learning supports “Yes,  social and emotional
most of the time" or “Yes, learning supports "Y
all of the time" most of the time” or
In the 2019-2020 CHKS  all of the time"

the following was

reported for 6th grade

69% report a feeling of

connectedness to the

school “Yes, most of the

time" or “Yes, all of the

time"

63% report there are

caring adults in school

“Yes, most of the time" or

"Yes, all of the time"

70% report a feeling safe

at school "Yes, most of

the time” or "Yes, all of

the time"
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76% report there are
social and emotional
learning supports “Yes,
most of the time” or “Yes,
all of the time"

California Healthy In the 2019-2020 CHKS
Kids Survey Middle the following was

School Pupil reported:
Engagement & 62% report a feeling of
School Climate connectedness to the

school "Yes, most of the
time” or "Yes, all of the
time"

63% report there are
caring adults in school
“Yes, most of the time” or
"Yes, all of the time"
58.5% report a feeling
safe at school "Yes, most
of the time” or "Yes, all of
the time"

29.5% report meaningful
participation "Yes, most
of the time” or "Yes, all of
the time"

California Healthy In the 2019-2020 CHKS

Kids Survey Parent  the following was
Engagement & reported:
School Climate 38 % of parents "strongly

agree" school allows
input and welcomes
parents’ contributions

42 % of parents "strongly
agree" school promotes
academic success for all
students

37 % of parents "strongly
agree" school is a safe
place for my child

31% of parents "strongly
agree" school promotes

In the 2021-2022 CHKS In the 2022-2023 CHKS
the following was the following was

reorted: reported:
eportea: 49% report a feeling of

54.5% report a feeling of gnnectedness to the
connectedness to the school “Yes, most of the
school “Yes, most of the  time” or “Yes, all of the

time” or “Yes, all of the  time”
time” 53% report there are

caring adults in school
53% report there are “Yes. most of the time”
caring adults in school

“Yes, most of the time" or
"Yes, all of the time"
53% report a feeling safe
at school “Yes, most of the
time” or “Yes, all of the
time"
21% report meaningful
participation "Yes, mos
the time” or "Yes, all g
time"
In the 2021-2 1 ) the 2022-23 CHKS the
i ing was reported:
36 % of parents "strongly
agree" school allows input

agree” schoo and welcomes parents’
and welcomes p S contributions

contributions 40 % of parents "strongly

42 % of parents "strongly agree" s.chool promotes
" academic success for all
agree" school promotes

. students
academic success forall 35 o4 of parents "strongly
students agree" school is a safe
39 % of parents "strongly place for my child
agree” school is a safe 28 % of parents "strongly

lace for mv child agree" school promotes
P o y " respect of all cultural
31% of parents "strongly  peliefs and practices

agree" school promotes
respect of all cultural
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Increase the percentage of
students reporting “Yes, most of
the time” or “Yes, all of the time"
as follows:

70% report a feeling of
connectedness to the school
“Yes, most of the time” or “Yes,
all of the time"

70% report there are caring
adults in school “Yes, most of
the time” or “Yes, all of the time"
65% report a feeling safe at
school “Yes, most of the time” or
“Yes, all of the time"

35% report meaningful
participation “Yes, most of the
time” or “Yes, all of the time"

Increase the percentage of
parents reporting “Yes, Strongly
Agree"

42 % of parents "strongly agree"
school allows input and
welcomes parents’ contributions
45 % of parents "strongly agree"
school promotes academic
success for all students

41 % of parents "strongly agree"
school is a safe place for my
child

35% of parents "strongly agree"
school promotes respect of all
cultural beliefs and practices



California Healthy
Kids Survey Staff
School Climate

California Healthy
Kids Survey
Elementary & Middle
School Mental Health

respect of all cultural
beliefs and practices

In the 2019-2020 CHKS
the following was
reported:

46% of staff "strongly
agree" there are caring
adult relationships

36% of staff "strongly
agree" school promotes
parent involvement
34% of staff "strongly
agree" school promotes
opportunities for
meaningful student
participation

40 % of staff "strongly
agree" school is a safe
place for students

This metric was added in

the 21-22 school year;

therefore, there is no year
1 Outcome noted. In the

2021-2022 CHKS the
following was reported:
23.5% of 5th and 6th

grade students reported

Frequent Sadness “Yes,

most of the time” or “Yes,

all of the time.”

35.5% of middle school
students experienced
chronic

sadness/hopelessness in

the past 12 months
15% of middle school
students considered
suicide in the past 12
months

beliefs and practices

49% of staff "strongly
agree" there are caring
adult relationships

37% of staff "strongly
agree" school promotes
parent involvement
36% of staff "strongly
agree" school promotes
opportunities for
meaningful student
participation

39% of staff "strongly
agree" school is a safe
place for students

43% of staff "strongly
agree" there are caring
adult relationships

36% of staff "strongly
agree" school promotes
parent involvement
37% of staff "strongly
agree" school promotes
opportunities for
meaningful student
participation

38% of staff "strongly
agree" school is a safe
place for students

hand 6th grade
dents reported

guent Sadness “Yes,
most of the time” or “Yes,
all of the time.”

33.5% of middle school
students experienced
chronic
sadness/hopelessness in

the past 12 months

14.5% of middle school
students considered
suicide in the past 12
months
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Increase the percentage of staff
reporting “Strongly Agree" as
follows:

50% of staff "strongly agree”
there are caring adult
relationships

40% of staff "strongly agree"
school promotes parent
involvement

40% of staff "strongly agree"
school promotes opportunities
for meaningful student
participation

45% of staff "strongly agree"
school is a safe place for my
child



Parent Participation  Baseline for the 100% of parents of low  100% of parents of low 100% of parents of low

in Parent Teacher percentage of parents  performing students, low Performing students, low performing, low income, English
Conferences articipating in parent income, English learners, ' oome English learners, learner, and foster youth will be
P patingin p i + ENg " and foster youth were invited and highly encouraged to
teacher conferences will and foster youth were highly encouraged to attend parent teacher
be established during the highly encouraged to attend parent teacher conferences. Parent
2021-22 school year. attend parent teacher conferences. Conducted participation rates will be
conferences. Conducted  conferences held during established during the 2021-22
conferences held during the 2022-2023 s_chool year _school year with a goa_ll _of _
totals 6,281, which increasing parent participation
the 2021-2022 school includes 4,623 elementary rates annually.

year totals 5,819, which  student conferences and
includes 4,575 elementary 1,658 middle school
student conferences and  conferences.

1,244 middle school

conferences.

Actions

Action # Title Description Total Funds  Contributing

1 School Climate and Safety 5th through 8th grade teachers will annually inister th nymous and confidential $8,000.00 No
Survey California Healthy Kids Survey (CHKS) to meas k thejschool climate, safety,

student wellness, and youth resiliency data. Th ads used as part of the

comprehensive data-driven decisiop ing progess for overall school improvement. This

action will fund the cost of the s

2 Annonymous Reporting  In order to create a safer, healt sive school environment, site staff will $0.00 No
System make the Stopit! anonymo g system available to all students to report safety

concerns, misconduct i

administrators. The

3 Professional Development 'Management team mefbers (psyghologists, counselors, administrators, directors) will $60,000.00 Yes
to Address Inequitable address the barriers, lea e
Barriers application of learning fro plemental professional development. This action will fund

professional development registration, consultants, supplies, and extra duty.

4 Implementing Systems for Counselors will implement a comprehensive Multi-Tiered Multi-Domain System of Support $1,994,812.00 Yes
Academic, Behavior, and  to address the Tier Il and Tier Ill academic, behavior, and social/emotional needs and
Social Emotional Support  conditions of low-income students. This action will fund counselors and supplies for
program development.

5 Targeted and Intensive To meet the needs of foster youth experiencing the impact of trauma, counselors will $12,000.00 Yes
Supports for Foster Youth implement Tier Il and Tier lll supports specifically designed to meet the unique
social/emotional needs of foster youth. This action will fund supplies and resources for
program development.
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10

11

12

13

14

15

Intensive Behavior Support The behaviorist and four behaviorist consultants will provide systemic Tier Il behavioral

Promoting Positive Social
and Emotional
Competency (CCA)

Access to a Co-located
CSW

School-Based Mental
Health Services

Health Services

Addressing Barriers to
Student Attendance

Building Social Emotional
Competency

Building Self-Efficacy
Through Experiences

Parent Engagement with
SEL Curriculum

Application of Professional
Development for

$747,291.00

supports, resources, and training for staff low-income students and their families. This
action will fund a behaviorist and four consultants.

Campus Climate Assistants and Campus Climate Leads will provide Tier Il and Tier llI
proactive positive supports to build social and emotional competency for low-income
students during unstructured play and during class instruction. This action will fund
Campus Climate Assistants and supplies for program development.

The District Director will continue collaboration with the Department of Child and Family ~ $0.00
Services to maintain a co-located social worker at two campuses to increase contact and
stability for foster students. There are no expenses noted for this action at this time.

local agencies to  $0.00
acted by trauma.

The District Director of Support Services will continue collaboration
provide Tier lll School-Based Mental Health Services to students |
There are no expenses noted for this action at this time.

The district maintains one full-time health coordinator, thr es, eight part-  $966,691.00
time LVNs, and three full-time health clerks to support s of all

students. This action is a function of the base progr.

Attendance Workers will collaborate with the district so rker to address barriers to $986,111.00
attendance by providing communication of t resources to families,

tracking attendance, and creating attendance w-income students. This

action will fund 5 Attendance Workers, supplie the program, professional

development as needed, certificated duty, school supplies and backpacks for low-

income students.

Physical education teachers, el8 unselors, site administrators and $854,319.00
psychologists will provide ongoing al emotional learning lessons (Leadership

Development Through P pn and/or Boys Town) to low-income students. This

action will fund the iculum, professional development/consultant, and

extra duty for certifie

6th grade teachers will p grade Leadership Day Camp using the Leadership $175,560.00

Development Through Ph ducation curriculum to support self-efficacy, the
development of leadership skills, and social emotional competency for low-income
students. This action will fund transportation to camp, extra duty for certificated staff
members, and supplies.

The district directors and site administration will provide a Parent Day at Leadership Camp  $38,340.00
to parents of low income students in order to develop parent strategies to assist with the

development of social emotional competency within the family setting. This action will

fund transportation for parents to attend, extra duty for certificated or classified staff, and

supplies.

School site staff will apply learning of supplemental curriculum support, Leadership $995,919.00
Development Through Education, trauma-informed practices, reading and math
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$1,236,311.00

Yes

Yes

Yes

Yes

No

Yes

Yes

Yes

Yes

Yes



Certificated staff intervention, and targeted lesson development to low income students. This action will
fund the consultation fees, extra duty for certificated staff members, and supplies to
implement the training of the Westside Institute professional development series. The
Westside Institute series includes up to 5 days of professional development and eight 90
minutes sessions held throughout the school year.

16 Application of Professional School site classified staff will apply learning of SEL curriculum, trauma-informed practices, $50,000.00 Yes
Development for Classified cultural bias, reading and math intervention to low income students. This action will fund
extra duty for classified staff to attend up to four days of training throughout the school

year.
17 (Paraprofessionals) Access To increase access to a rich standards-based curriculum as well as facilities, $0.00 No
to the Curriculum for paraprofessionals are staffed and provide support for students with special needs. This
Students with Special action funds classified IA Il's.
Needs
18 Tier lll Crisis In order to mitigate barriers experienced by significant beh aprofessionals are $7,284,912.67 No
Paraprofessionals staffed and trained to temporarily assist students in ove to fully access
the standards-based curriculum. This action funds |
19 Elementary Physical In order to provide a robust standards-aligned physic ion program to all students, $107,217.79 No
Education and elementary physical education teachers and paraprofessi support staff (IAl's) are hired
Paraprofessionals for all elementary schools. This action suppo for all students.
20 Playground and Crossing  In order for all students to safely access the sc d provide a safe area for $890,462.57 No
Guards students during unstructured play, g ound isors and crossing guards are staffed
at school sites, as applicable. This round supervisors at all school sites
and crossing guards, as applic
21 Supplemental Support To meet the needs of low-income oster youth experiencing trauma and $349,267.00 Yes
Staff to Address SEL and  underdeveloped interpe intrapersonal skills embedding full engagement in the
Trauma classroom, additiona intérns will be provided to work in conjunction with
the counselors. The'e s will work directly with students at the District's
highest poverty schools is funded with the 15% increase to Concentration Grant

Funding.

Goal Analysis for 2022-2023

An analysis of how this goal was carried out in the previous year.

A description of any substantive differences in planned actions and actual implementation of these actions.

The following section is divided up into actions that are fully implemented, partially implemented, and services on hold. Actions partially implemented and on hold are
considered actions with a substantive difference. The brief descriptions may include challenges to implementation.

The following actions are considered to be fully implemented.
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Action 1. School Climate and Safety Survey
The CHKS survey is administered each year between February and March. The survey includes opportunities for students, parents, and staff to provide feedback on the
school environment and safety.

Action 2: Anonymous Reporting System
The anonymous reporting system, Stopit, is present on all school campuses. Reports are sent directly to administrative staff and included a variety of incidents, such as
bullying, vandalism, student behavior, suicidal ideation, and self-harm.

Action 3: Professional Development to Address Inequitable Barriers
The majority of school site administrators attended professional development opportunities to strengthen multi-tiered systems of support across school campuses, which
focused on equitable practices for all students.

Action 4: Implementing Systems for Academic, Behavior, and Social Emotional Support
A full team of counselors is employed across the District. Each comprehensive middle school has two couns
through 8th grade sites, have one school counselor. The counseling program embeds the American Schao
and Career Readiness, attendance, academics, and social emotional competency. Five school sites ar
October 2023.

rs and each elementary campus, including Kindergarten
ounselor Association framework, which focuses on College
ared to apply as a Recognized ASCA Model Program in

Action 5: Targeted and Intensive Supports for Foster Youth
Counselors at each school site support foster students in a variety of programs, such as sm

Action 6: Intensive Behavior Support
A District Behavioral Specialist provides consultation and training to district staff relating
also assists teachers with developing classroom management strategies that lead to
culture/community of the school site. The behaviorist also works with students experi
strategies to develop positive behavioral and emotional responses to situations. Additio
develop effective and positive parenting strategies in order to reduce paren ild co

which interferes with the educational process.

Action 7: Promoting Positive Social and Emotional Competency
Campus Climate Assistants are staffed at each school site. This is a te
support for students during unstructured times. The staff works with
provides structured and inclusive activities on the playground as

at work in conjunction with the school counselor to address on-the-spot
build skills to de-escalate situations and conflicts during play. Additionally, the staff
tivities for students that need a quieter space during recess and lunch.

Action 9: School-Based Mental Health Services
All school sites in the District receive support from a school ba
receive services.

alth service provider at no cost to the District. Students must be eligible for Medi-Cal to

Action 10. Health Services
Each school site is staffed with appropriate health staff to address day to day illness and/or injury. The staff prepares specific health plans to unique needs of students.

Action 11: Addressing Barriers to Student Attendance

A Community Liaison is staffed to oversee the cadre of Attendance Liaisons. The team monitors attendance from the manageable to chronic absentee levels, and they
continually connect with families to address potential barriers to consistent attendance. The team is now fully trained to begin workshops for parents to address
challenging student behaviors in the 23-24 school year.

Action 12: Building Social Emotional Competency
The Boys Town Educational Model continues to be implemented across the District. Boys Town consultants visited all participating schools four times (quarterly)
throughout the school year. Two initial implementation trainings were provided this year for new classified and playground employees.

Action 13: Building Self-Efficacy Through Experiences
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This action supports the curriculum, Leadership Development Through Physical Education. Students apply their skills at an all day 6th grade day camp. Approximately,
1,000 students attended the All It Takes Camp.

Action 15: Application of Professional Development for Certificated Staff
Westside Institute and the 90 minute certificated training sessions were in place throughout the school year. The eight 90 minute sessions were embedded at the end of
the school day. Some of the Westside Institute topics included supplemental ELD training, reading instruction, and use of data in PLCs.

Action 17: (Paraprofessionals) Access to the Curriculum for Students with Special Needs
Instructional assistants are working with students with special needs to assist students with accessing the curriculum in the classroom. They also work to support
students social emotional needs in the classroom as well as in all areas of the school.

Action 18: Tier Il Crisis Paraprofessionals
Three instructional assistants have been trained to a higher level and work closely with the Behaviorist to assist with implementing positive behavior support strategies for
students experiencing social-emotional crisis. These assistants are also trained to collaborate with the teac and site staff on improving classroom behavioral

strategies.

Action 19: Elementary Physical Education and Paraprofessionals
A cadre of paraprofessionals works with the elementary PE teachers to support instruction and lo dult ratios.

Action 20: Playground and Crossing Guards
Crossing guards and playground staff are employed at each site. Challenges continue with taffi

Actions partially implemented include:

Action 8: Access to a Co-located Social Worker

This action was not fully in place. Although, the District continues partnering with DCF -lo d CSW did not participate at the school sites to a high degree
because of the placement of foster students on their caseload.

Action 16: Application of Professional Development for Classified Sta
Collaborative tutorial group training for the AVID students was in place. f staff and resources, there was not full implementation of this action.

Actions on hold for the 22-23 school year included:

Action 14: Parent Engagement with Social Emotional Learfiing Curriculu
Due to the outdoor camp property sold during the year, this pa ent action was placed on hold.
Action 21: Supplemental Support Staff to Address SEL and Trau
Due to challenges addressing the components with the university MOUs as well as hiring interns to be paid, this action was on hold. The District is expecting fuller
implementation in the 23-34 school year.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.

The following Actions indicate a material difference of approximately 20% or $200,000 between budgeted expenditures and estimated expenditures:

Action 3: Professional Development to Address Inequitable Barriers
The increase of expenditures in this action is a result of professional development moving from online to in-person.
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Action 5: Targeted and Intensive Supports for Foster Youth
The material difference of unexpended funds is a result of the cost of additional supplies and services less than budgeted.

Action 13: Building Self-Efficacy Through Experiences
The increase in expenditures for this action is due to cancelled field trips supporting the program in the 21-22 school year. Therefore, additional trips were scheduled.
Additionally, transportation costs increased significantly.

Action 14: Parent Engagement with SEL Curriculum
The unspent material difference is due to the cancellation of parents participating in the field trips. The outdoor camp used was sold, which restricted availability dates.

Action 15: Application of PD for Certificated Staff
The cost of salaries was less than budgeted resulting in a material difference.

Action 16: Application of PD for Classified Staff
The unspent material difference is due to holding on participation of staff attending the CSEA conferen resources available to facilitate training.
Action 17: (Paraprofessionals) Access to the Curriculum for Students with Special Needs

The material difference of spent funds is due to the total number of paraprofessionals increasin
onboarding and backfilling positions.

nificantly thi ar and full-time positions added to assist with

Action 18: Crisis Paraprofessionals
The material difference of spent funds is due to additional staffing utilized throughout the year.

Action 21: Supplemental Support Staff to Address SEL and Trauma (Paid Counseling
The material difference of unspent funds is a result of the time needed to amend MOUS

An explanation of how effective the specific actions were in toward the goal.

Overall, the actions in Goal 3 were effective in making some prog e overall broad goal. The majority of actions were implemented at a higher level
compared to the 2021-2022 school year. Progress toward the

Social Emotional Learning

Action 1. School Climate and Safety Survey

Action 12: Building Social Emotional Competency
Action 13: Building Self-Efficacy Through Experiences
Action 14: Parent Engagement with SEL Curriculum

Action 1 includes the tool, the California Healthy Kids Survey (CHKS), the District uses to measure school connectedness and a safe and supportive school climate. The
data reported in the CHKS indicates a continued need to develop student interpersonal and intrapersonal skills. This data correlates to the results in the area of
attendance and suspensions on the CA Dashboard, since a higher rate of students motivated and connected to school are most likely to attend school regularly without
serious incidences of behavior.

The CHKS data, Year 2 Outcome data in Goal 3, shows a decline of 3.5% of elementary students feeling a connectedness to school; an increase of 1% of students
identifying a caring adult in school; a decline of 5% of students feeling safe at school; and a decline of 1.5% reporting there are social and emotion learning supports at
school.

The CHKS data, Year 2 Outcome data in Goal 3 for middle school students, shows a decline of 4.5% of students feeling a connectedness to school and a decline of 7%
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of students feeling safe on campus. There was no change for students reporting a caring adult on campus and no change for meaningful participation in school.

When comparing parent responses from the California Healthy Kids Survey in the Year 2 Outcome data in Goal 3, the responses noted:
* A decline from 42% to 40% of parents stating "strongly agree" that school promotes academic success for all students

* A decline from 39% to 35% of parents indicating "strongly agree" that school is a safe place for my child

* A decline from 31% to 28% of parents stating "strongly agree" that school promotes respect of all cultural beliefs and practices

The reflection of the CHKS data informed the implementation of actions providing social emotional learning lessons and opportunities. The implementation and
effectiveness of Actions 12, 13, and 14 are addressed together as they all support the social-emotional learning curriculum and the Leadership Development Through
Physical Education (LDTPE) program, which is the social-emotional learning curriculum for 4th, 5th, and 6th grade students across the District. Challenges with full
implementation of this program included 1/3 of the physical education teachers new to the District and 1/3 of the teachers working in the teaching profession for less than
one year. Professional development was offered with two coaching cycles to review implementation in the winter and spring. The LDTPE curriculum is grounded in
foundational relationships with adults and peers. With these challenges, there is evidence that full implementation of the curriculum is not at a sustainable level, yet.
Moving into the 2023-2024 school year, the District has planned fewer staff changes and will plan for additiopal professional development opportunities. Thus, the District
reasonably anticipates that this program will impact student motivation and school connections.

wever training during the health crisis was significantly
2-2023 school year. Both Boys Town and LDTPE work
ively communicate and respond to situations. The

The Boys Town Educational Model also continued to be implemented across the District as part of A
impacted. Thus, creating a larger gap between staff that was trained and staff that was yet to be trai
together as the Boys Town Educational Model provides scripted intentional lessons to teach st
District will continue both of these programs in tandem as the use of the SEL curriculum is revi

adership camp (Action 13), which is an extension of the LDTPE SEL
curriculum. At camp students used the Notice - Choose - Act framework to address preblematic i s that are impeding the school community's ability to promote a
positive, safe school culture. The experience allowed students to practice teamwork, pi mmunication, and the art of apologizing. The 6th grade teachers
attend the day camp with their students, and the feedback is overwhelming positive a g trusting relationships. This action was fully implemented and is
scheduled to continue in the 2023-2024 school year.

Action 14 was on hold during the 2022-2023 school year because the da as sold. However, we continue to discuss the action with parents moving
forward into the 2023-2024 school year as well as the strategies parent
engagement on campus, so this action will continue.

The suspension rate of 3.4% for All Students on the CA Dashbe W iewed as this impacts how students feel on campus. Internal data and feedback from

and violence on social media lead to poor health outcomes$with hi impacts on marginalized student groups such as low-income students because of access to care
f ich is impacting the 2022-2023 suspension rates across the District. Therefore, Action 12 will
also include an increase in education for students on the impact pehaviors and continue in the 2023-2024 school year.

The District reflected on the immense need to support intrapersonal and interpersonal skill development, measured using the CHKS data and the CA Dashboard
suspension rates. The District has not yet see the impact of these programs on increasing school connectedness and motivation and decreasing suspension rates.
However with consistency in implementation, the District reasonably expects a change in data, specifically for low-income students.

Addressing Barriers to Learning

Action 3: Professional Development to Address Inequitable Barriers
Action 15: Application of Professional Development for Certificated Staff
Action 16: Application for Professional Development for Classified

The focus on professional development in Goal 3 is to address barriers that hinder the overall growth and development of the whole child. Highly trained staff can have a
positive impact on student absences, suspension rates, school discipline, and dropout rates. Based on reflection of measurable outcome data, the District will continues
these actions and make adjustments to training opportunities to impact change.
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With the return to in-person professional development, the majority of the site administrators were able to attend professional learning specifically on the Response To
Intervention (RTI) framework and Professional Learning Communities (PLC). The impact of this work is documented in the WASC self-reflection review process as four of
our sites were reviewed for WASC accreditation this year. Each site is at different levels of full implementation of the RTI framework, but it is evident that all sites are
using the PLC model/data teams as a core function to review common assessments and build ongoing services to support low-income students, English learners, and
foster youth.

The results of this training are evident in the increase in the local assessment, NWEA. And, the District expects to see the results reflected in the CA Dashboard
academic indicators. Areas of professional development for certificated staff that proved more effective included:

*"Just in time" support, from the New Teacher Support Program for teachers, which included designing lessons, planning, and evaluating student work directly impacted
by classroom instruction.

* AVID training in the spring to introduce teachers to evidence-based strategies in the areas of Writing, Inquiry, Collaboration, Organization, and Reading (WICOR).

* Exposure and practice in the proposed supplemental program lllustrative math, which uses high impact inquiry and collaboration to grapple with rigorous mathematical
concepts.

* Thinking Maps training as a strategy to provide access to core concepts and the organization of theme co
* CORE Reading training, which is an extensive program of 40 hours diving into pre-reading skills and co
grades, have participated in this training.

ctions in writing.
hension. .... teachers, mostly in the lower elementary

Professional development for classified staff for instructional aides, playground supervisors, Cam i istants is optional and in the past has been poorly
attended. Therefore, this action has not had the impact anticipated, yet. Barriers to attendance i i
members having students that attend school, child care has been an issue. Therefore, the Di
participation. Classified members have provided input on the workshop topics that they wou
professional development conference for members to attend.

Chronic Absenteeism

Action 11: Addressing Barriers to Student Attendance
Four attendance liaisons and a community liaison were hired as a part of Action 11 Th
consistent attendance for students beginning at age 6. As part of their wor
students exhibiting anxiety as a result of returning to in-person learning ag

ff conducted home visits to locate students and work with parents with
g to attend school. When families could not be reached, the team worked

Barriers addressed by the attendance team for low-income stude providing school supplies and backpacks, hygiene kits, Chromebooks and hotspots
information on local resources, and connections to resources a Building relationships with families is a key component of this action, and the team
including the vice principals, have conducted over 3,000 atte nternal data on the A2A system notes that 779 students have excellent attendance
3,376 have satisfactory attendance, 3,370 have manageab 795 students are chronically absent, and 497 students have severe chronic attendance. Many

six weeks after a conference is held. Therefore, attendance is impre or these students.

The 2022 CA Dashboard Attendance Indicator notes 34.4% (Very High) of students in the District are chronically absent from school. Attendance is continually
addressed, and internal systems show that more parents are verifying absences. So, attendance verification has moved from unexcused to verified. However, the District
has not yet seen a significant decline in the number of students chronically absent.

Moving forward, the District will be adding an additional attendance liaison for the Transitional Kindergarteners and Kindergartners, since data indicates a 40% chronically
absent rate at these levels. This focus will include working with families of low-income students in building strong habits that will lead to increased attendance habits. This
action will remain in place and the District anticipates that this action will be consistently implemented thereby impacting chronic attendance rates.

Supplemental Supports

Action 4: Implementing Systems for Academic, Behavioral, and Social Emotional Support
Action 9: School-Based Mental Health Services
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The District employees 13 counselors. Each elementary school has one full-time counselor with the exception of Cottonwood and Gregg Anderson. The counselor at
Gregg Anderson assists the 7th and 8th grade Long-Term Independent Study students at Leona Valley, and the counselor at Cottonwood supports the elementary Long-
Term Independent Study students at Leona Valley. In 2021-2022, the District increased counselor staffing to two at the comprehensive middle schools, Hillview and Joe
Walker. The team of counselors works collaboratively across the District, and their work is founded in the American School Counselor Association framework which
supports attendance, academics, and behavior. Their work is grounded in the local and state data, including the CA Dashboard.

The team of counselors presents calibrated Tier | lessons in every classroom in all grades on topics such as time management, zones of regulation and coping skills,
academic goal setting, and A-G high school requirements. The hundreds of lessons presented result in face-to-face contact between the counselors and students each
month. Thereby, increasing the supports for low-income students. All lessons are connected to the mindsets and behavior standards, and the majority of lessons include
pre and post student assessments, which measure the impact of the lesson content. Tier Il lessons are conducted each quarter and focus on attendance, academic goal
setting, and suspension. Tier Il, six to eight week lessons, are smaller groups of students that have an increased need for support and regular check-ins. A sampling of
middle school students from 7th through 8th grade were provided a survey, and the counseling lessons that had the highest impact included topics on the meaning of
words, A-G high school requirements, self-control, and bullying.

With the full return to in-person learning, many student challenges including extreme behaviors have conti
risky behaviors result in school discipline with may or may not include suspension. Social media impac
campus through documentation on social media platforms in lieu of regularly reporting events. There
incidents of student behaviors and mental health. In 2021-2022, 108 students were referred to a Sehool-Bas
referrals have increased to 150. Of those students referred for school based mental health servi throughout
currently receiving services at their school site, 25% are pending intake, and 50% are not rec g seryices (Did
parent).

d. In the 2022-2023 school year incidents of vandalism and
se behaviors as students are responding to incidents on
g-term issues of the pandemic are continuing to ripple into
ental Health program (Action 9). In 2022-2023, student
chool year, approximately 25% of those students are
qualify or the referral process was abandoned by the

Both of these actions are highly effective and are combatting the increase in student
Dashboard and the CHKS survey. The District will continue these services, and with

Goal 3 Actbion 6: Intensive Behavior Support
Due to the increase in low-income students experiencing tr.
expanded action will fund four additional consultants.

Goal 3 Action 7: Promoting Positive Social and Emotional Compe
The scope of this action is expanded to include increased hours for ampus Climate Assistants and to add a Campus Climate Lead to each school site. This action
directly connects to input from community partners to add increased opportunities for students to feel connected to school through activities during unstructured times.
Additionally, the CCAs will promote positive and proactive interaction with students on-the-spot to enrich student connectedness to adults on campus.

Goal 3 Action 11: Addressing Barriers to Student Attendance
To address the chronic absenteeism rates of our youngest low-income learners in Transitional Kindergarten and Kindergarten, an additional Attendance Liaison will be
staffed to work with families on the positive academic outcomes when students consistently attend school.

Goal 3 Action 12: Building Social Emotional Competency
This action will increase services to provide low-income students opportunities to learn about the impact of risky behaviors such as vaping, drugs, and social media.

Goal 3 Action 15: Application of Professional Development for Certificated Staff
As a result of some students not making the reading gains needed in the Tier Il after school reading intervention program, this action is increased to include additional
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training to be available for a small group of teachers. This high-impact training will support students that may learn to read through other modalities.

Goal 3 Action 21: Supplemental Support Staff to Address SEL and Trauma

This action will increase in scope to provide paid counseling interns to address social emotional learning and trauma at the highest poverty schools. A minimum of three
school sites will qualify for this service.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of

the Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual
Update Table.
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students for 2023-2024

Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent)

$11,994,227.00 $349,588.00

Required Percentage to Increase or Improve Services for the LCAP Year

Projected Percentage to Total Percentage to Increase
Increase or Improve Services for LCFF Carryover — Percentage LCFF Car Dollar or Improve Services for the
the Coming School Year Coming School Year

13.18% 2.59% $2,261,227.34 15.77%

The Budgeted Expenditures for Actions identified as Contributing may be d in the Contributing Actions Table.

Required Descriptions

For each action being provided to an entire school, or across the entire s
youth, English learners, and low-income students were considered firs

Goal 1 Action 1: Extended Learning at TK Kinder Day Orientation

enroll in school with minimal exposure to literacy and experig i frtuctured educational setting. Because of this lack of exposure, students can have a
more difficult time adjusting to Transitional Kindergarten (T herefore, the purpose of the orientation day is for students to attend one partial day of
school, which allows them to learn the routines of the camp i pmmotion of all students on campus. This time also allows the teachers to complete

informally assess student readiness to learn and establish rout . itionally, this program increases parent engagement and awareness of expectations as an
orientation meeting is provided on the same day.

This action was implemented in August of 2021. The effectiveness of this action shows evidence that kindergarteners that attended demonstrated a smoother transition
to school. These students were less likely to become nervous and show evidence or unpredictable behavior. Students that attended also had timely learning data of the
first day of school, which allowed the teachers to accelerate the learning program. Parents also exhibited additional knowledge of the academic structures and routines
of the school system.

This action will take place at all elementary schools, LEA wide, at the end of July. It is the goal of the District to enroll all low-income Transitional Kindergarteners and
Kindergarteners in this program upon enrollment in the District. Outcome measures will include continued observations from school site staff as well as input from
parents. This is principally directed and effective in meeting the needs of the District's low-income students.

Goal 1 Action 2: Reading and math Intervention from Kindergarten Through 8th Grade
The creation of this action was determined through an analysis of the NWEA scores for 2nd and 3rd grade students; Reading Fluency data for kindergarten and 1st
grade students; and an evaluation of the needs, conditions, and circumstances of low-income students. The comparison of non low-income students with low-income
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students continues to show a discrepancy in ELA NWEA scores as well as the CA Dashboard Academic Indicators. Therefore, the District's experience demonstrates
that reading challenges for low-income students have not yet be fully addressed in kindergarten through 2nd grade. The impact of the extended reading program and
first instruction in the classroom indicates that reading growth is taking place; however, there is still a need to continue this action. The District focuses on the necessity
to address foundational early reading strategies as quickly as possible in order to close the reading gaps. This service will build a foundation for reading, which
students need in all content areas from 3rd grade and beyond. Evaluation of barriers for low-income students identifies the need to continue this reading and language
development program.

Education research parallels the District's analysis of student reading abilities and gaps in the lower elementary grades. Education theory, as articulated by Musen,
suggests that interventions in the early elementary grades will support academic gains for students in the grades that follow. To address this need of low-income
students, the District developed additional means and methods of support with single grade levels for teachers to hone in on targeted skills and accelerate learning,
demonstrating fundamental language skills that impact reading fluency growth. The means and methods of support include creating rich lessons embedding practice in
all language domains, additional professional development in language acquisition and reading (CORE), access to training in the Decoding Power supplemental
reading support, an increase in certificated staff in Kindergarten through 2nd grade, a reduction in the need for combination classrooms, and organization and
implementation of Tier Il and Tier Ill student learning groups to accommodate fewer students in order to target academic gaps as viewed in diagnostic assessments.

As a needed expansion of services in this action, the District is adding a rigorous supplemental math ¢
students through 8th grade. The need for this expansion is evident in the CA Dashboard math Indic
for low-income students. The action will also research and implement a service model either duri
intervention services to address achievement gaps.

lum as an additional piece of curriculum for Kindergarten
| as the NWEA local assessment data with widening gaps
y or outside of the school day to provide targeted

e. As a result of this service, the District continues to see that
low-income student scores in Reading Fluency and NWEA ELA scores are increasing; thus, clasingthe achievement gap between low-income students and non low-
| development in CORE Reading; and the use of student
formative, diagnostic assessments. This comprehensive service is principally direct eeting the needs of low-income students.
Goal 2 Action 9: Equitable Access to Technology

Goal 2 Action 10: Management Distribution, and Repair of Student Devices
This description will include both Goal 2 Action 9 and 10 as inter-related ¢
that those students do not have the same access to technology and/og
computer for student use at home. And, many times the only device is @
students live in more remote conditions, which lack stable interne

It of assessing the needs of low-income students, the District determined
come barriers. Low-income student families do not have a dedicated

As a related piece of this action, may low-income families Ia
learning platforms. Therefore, this need resulted in an incre
use and repair devices. In order to address this need, the Di
learning platforms as well as supplemental online programs.

anage a technology hotline, distribute devices for home use, distribute hotspots for home
g additional devices for students at home to use beyond the school day in order to access

Additional technology will remain at home and students will still havetaccess to a device in the classroom. During the 2021-2022 school year, the District received a
grant funding through the Emergency Connectivity Fund, which allowed for the purchase of devices and hotspots. The District continues to distribute these devices
upon enroliment for students that do not have sufficient access at home.

These actions are provided on an LEA-wide basis, and we expect to see greater academic gains and increased work completion rates for low-income students. This
action is monitored through connectivity rates on hotspots and Chromebooks. In considering the need for connectivity and access to learning beyond the school day,
the District determined that this service is the most effective and principally directed method to meet the needs of these students.

Goal 2 Action 12: Connecting resources to Families

Goal 2 Action 13: Community Engagement Workshops

In analyzing the needs of low-income students across the District, it is evident that families lack access to agencies, resources, and workshops to increase the learning

outcomes for students. This description will address Goal 2 Actions 12 and 13 as inter-related services. The District covers over 300 square miles of land, with many

remote areas from which students are transported by bus to and from school. Therefore, many low-income families live in these areas of the Antelope Valley. Access to
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community resources and learning is a challenge because the few services available are within the city center, both Lancaster and Palmdale. According to the US
Census American Community Survey, the estimated residents below the poverty line in 2015 was 23.5% in Lancaster City and 21.3% in Palmdale City. Additionally, the
needs of the community are notes within the research from Policy Analysis for California Education (PACE) in the study (2015) titled The Antelope Valley: over the hill
and out of site. The study found that the Antelope Valley has high rates of mental illness, substance abuse, and domestic violence as well as an identified gap in
services to support the community. Additionally, the low-income rate over the last two years, have increased in the District as evident by low-income verifications
completed annually.

Lack of resources for families can increase the impact of environmental trauma leading to adverse chronic exposure. The outcomes of this exposure lead to long-term
academic, health, and wellness challenges. Research supporting this phenomenon appears in the work of Nadine Burke Harris, previous Surgeon General of
California. Her research links Adverse Childhood Experiences (ACES) and toxic stress to harmful effects and lower health outcomes. Additional support for this action
is continually provided by community partners, specifically parents asking for resource support and workshops.

These actions provide bridges to services and learning opportunmes for parents. In order to address this need the District organizes an Empowermg YOUth Festival as
a means of pulling resources together for families to access in one location. Additionally, the District works parents to arrange for services to more adequately
communicate and provide services that are needed.

These actions are provided on an LEA-wide basis, and we expect to see an increase in parent participati workshop sessions and the Empowering YOUth Festival.
Additional monitoring of action outcomes will be done through surveys to parents participating. O i lude proactive outreach for parents to services and

connections in the community. The Empowering YOUth Family Festival was held in May of 20
interactive and fun event centered around health and wellness. Through consideration of th st effl ient actlon 0 meet the needs of Iow—lncome families, the
District continues to believe that this improved services is principally directed and the most i

Goal 2 Action 14: (AVID) Student Engagement in A Challenging and Relevant Progran

In analyzing the needs of low-income students, the District has determined that these st ited college readiness skills due to a variety of barriers, which
acking fully developed skills such as organization, goal setting, and
ege entry and or entry in tech programs. The Advancement Via Individual
ege or career beyond high school. Therefore, the District is funding site

collaboration; and the ability to access the wide array of application syste
Determination (AVID) program allows students to overcome obstacles
Iicenses for aII elementary and middle schools to participate inan AVID

elective in which students collaborate in small groups and enga hrough an inquiry model to determine points of confusion in core content to clarify

learning.
AVID is a continuing LEA-wide service, which includes two offered at Joe Walker Middle School and Hillview Middle School. Del Sur is moving towards
full implementation of an AVID elective, and will continue to 0 lass until staff is fully trained. This course is not considered an AVID elective course, yet

program in elementary and middle school creates a college going'e Sphere beginning in kindergarten, and many AVID students continue in the AVID program in the
local high school district. Ongoing data collection demonstrates that the AVID program is closing the opportunity gap in college graduation rates among diverse and
underrepresented demographic groups. Therefore, the District will continue these actions.

In continuing this service, the District expects to see low-income students participating in class to use increased depth of knowledge, inquiry, collaboration skills,
organization, and goal setting. The AVID program is monitored through walk-throughs and evidence of student work. Each school site continues to complete the annual
Coaching and Certification Instrument to maintain AVID certification and collaborate in the spring with the AVID District Director to review site progress on goals. The
AVID program allows school sites to further enrich and increase implementation of evidenced-based strategies to support academic achievement for low-income
students; thus, closing the equity and achievement gap. This service is effective and principally directed at meeting the needs of low-income students.

Goal 2 Action 16: Access to College and Career Assessment

Goal 2 Action 17: Equitable Access to the Programs

In reviewing the circumstances of low-income students, the District has determined, based on extensive experience in dealing with demographic and geographic

challenges distinctive to our region, that barriers of time, transportation, and knowledge of programs can impede the enrollment of low-income students in the Gifted
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and Talented Education (GATE) program. Additionally, the District has learned over time through experience that these barriers impact a low-income students' practice
opportunities on the PSAT pre-collegiate exam in 8th grade. This description will address services in Goal 2 Actions 16 and 17.

Students can qualify for the GATE program by meeting determined scores on the Otis-Lennon School Ability Test9th Edition (OLSAT-8). Several years ago, the District
provided this assessment to students either beyond the school day or at an alternate location during the school day. Because of the time and location of the
assessment, parents had to make arrangements to transport their child to the location. As a result, low-income students were underrepresented in the GATE program.

The PSAT is a pre-collegiate exam, universally employed nationwide that has demonstratably enhanced student performance on the SAT. Access to this practice
opportunity has been limited for students who cannot afford the exam and do not have the means to travel to the test location, which is an experience not unique but
distinctive to the District. As the District continues to monitor the changes in admission requirements to colleges and universities, the District may provide this practice
opportunity. During the 2022-2023 school year, this service was on hold due to the changes in admission requirements.

In order to address these inequities, adjustments were made to the administration time and location of the OSLAT-8 and PSAT to better provide access to the
assessment for low-income students. In the 2022-2023 school year, the OSLAT-8 was provided to both 4th gsade students. The qualifying assessment to the GATE
program is offered without charge and parents are notified of scores and eligibility in the GATE program.

The OSLAT is offered at all elementary sites, and the PSAT, if offered, is provided at the middle sc
will be monitored by the District staff. The District has identified barriers and believes that these agti
low-income students.

is a continuing action. The completion of the assessment
ipally directed and effective in meeting the needs of

Goal 2 Action 18: Increased Arts Program
In assessing the needs of low-income students, the District has identified that students from lowsigEome household entering elementary school can show a discrepancy
i , low-income families are unable to pay for extracurricular services
ram can enrich the educational program for low-income

through rigorous instruction and exposure to the arts through

that enrich education and unable to access the arts as a supplemental cultural expe
students. Social emotional learning and language skills are intimately related and fre
collaboration, reading, writing, and teamwork.

In order to address this need, the District will provide supplemental musie
intention is to expand this program to other schools. The music progra

m at elementary school sites with the highest low-income levels. The
iential model in which students move, sing, and play instructions.

The outcomes of this action will lead to an increase in communicatio
greater confidence, high levels of communication, and increase
enrichment programs during the intersession, the District de
students.

guage domains, creativity, and social emotional competence. Students demonstrate
n considering other options for students, which included extended day programs and

Goal 2 Action 19: Parent Teacher Collaboration with EL, Low- d Foster Youth Families

In assessing the needs and circumstances of low-income studentS; Eaiglish learners, and foster youth, the District has identified barriers to parent engagement and
collaboration with teachers. parents of students in unduplicated student groups may work varied work hours and/or more than one job; they may not have the ability to
connect with school staff to schedule academic conferences for their children, or they may speak another primary language other than English. Persistent and long-
standing experience with the District indicates that there is a need for flexible times to arrange student conferences; a need for bilingual assistants to attend
conferences to translate information; and a need for support staff within the District and external to the District, such as counselors, social workers, and administrators
to participate in conversations with parents. Based on the research from Policy Analysis of California Education (PAC) in the study (2015) titled the Antelope Valley;
Over the hill and out of site, these services represent a major need for low-income students in the District.

In order to address these barriers, the District will provide two non-student parent/teacher conference days to arrange conferences for low-income students, English

learners, and foster youth. This will be arranged as a time for collaboration in which district support staff as well as people from outside agencies, such as social

workers or other Educational Rights Holders, are able to communicate student progress and address needs. The outcomes of these conferences will include increase

parent engagement, awareness of student expectations, and discussion of student progress towards meeting the Common Core State Standards. These two

conference days are an increased service addressing the needs of unduplicated student groups. Emails, phone calls, and short conferences are routinely scheduled

before and after school when possible for students. However, this additional time allows in-depth conversations and goal setting as well as the opportunity for other
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members of a child's support team to attend.

This action will continue on an LEA-wide basis, and we expect to see an increase in parent engagement. In 2022-2023, 3,282 families completed an online survey sent
through email and text message; 2,421 responded that they attended conferences, which included 417 families that participated by phone, 272 participated through an
online platform such as Zoom/Google Meets, and 1,734 participated in person. According to data from the certificated staff, 4,623 elementary conferences were held
and 1,658 middle school conferences were conducted, which is an increase from 2021-2022. Early conversations with parents regarding academic performance is
critical in supporting the needs of students. And, the ability to provide timely updates to parents is even more critical for unduplicated student groups that have an
increased vulnerability to slide below grade level. This intervention results in timely supports and a decrease in students below grade level. The action will continue to
be monitored through a survey provided to parents as well as through the teaching staff. The District believes that this service is the most effective and principally
directed method to support the needs of the unduplicated student groups.

Goal 2 Action 20: Supplemental Supports for Universal Pre-Kindergarten
Through review of the needs and circumstances of low-income students and English learners, supplemental supports will be provided to the Pre-Kindergarten program.
Enrollment for Transitional Kindergarteners will expand beyond the required timeline provided by the state. lnstead of enrollment for students turning 5 by April 2, 2024,
enrollment will include students turning 5 by September 1, 2024. This will provide options for our younge arners to enroll in a formal education setting earlier than
required. Students will have access to a rigorous and language rich environment, one that will prepare for a reading and writing program based on the
challenging Common Core Standards implemented in elementary school. Because of the expansio ent, supplemental supports serving a larger number of
low-income students is needed.

In order to fully address these barriers, additional services beyond the core program may in
* materials to use to increase engagement, which involve items and experiences low-incom
* additional staffing to increase conversation and communication in a language rich environm
* additional professional development to increase the knowledge of the staff on strategies to use
pedagogical approach.

the fallowing:
ay not have access to.

icing both low-income students and English learners.
students that may include an inquiry driven and collaborative

Action 20 is an existing action that was added in the 2022-2023 school year. The Dist ectst@'see students prepared for a rigorous kindergarten through 2nd
grade program, one in which students have the prereading and writing skil : | students. The District has determined that Action 20 is the most
appropriate and principally directed service to meet the needs of our yo i tudents and English learners.

Goal 3 Action 3: Professional Development to Address Inequitable Ba
In reviewing the needs, conditions, and circumstances of low-income , English learners, and foster youth, the District has determined that professional

ed to fully address the possible inequities in programs and policies. Analysis

academic and behavior outcomes, the requirement for unduplicated student groups
to fully engage in learning is critical. Additionally, the increase,i of suspensions, severe behaviors, and students working below grade level continues to be

exasperated upon the return to in-person learning, which fur i ifi e need for increased professional development for the number of either newly hired or

In order to continue to address discrepancies, there is also a need for continuing professional development of leadership staff in the areas of social-emotional
programs, academic programs, and intervention programs. This additional professional development beyond what is provided in the area of curriculum, will expose
leadership to evidenced-based programs that address barriers to learning. Professional development will continue to include workshops and seminars through the
Association of California School Administrators (ASCA), the American School Counselors Association (ASCA), the National Association of School Psychologists
(NASP), the California Association of School counselors (CASC), and the Los Angeles County Office of Education (LACOE). Decades of experience within the District
has demonstrated a high degree of correlation between professional development and the effective implementation of programs that remove barriers.

With a formally trained professional staff, the District expects to see decreases in suspension rates, decreases in chronic attendance, increases in student
achievement, and increases in sustainable systems of support utilizing the RTI or MTSS frameworks. Additionally, the District will measure the application of learning
through program development and systems that intentionally support the needs of unduplicated student groups. This action will be monitored through qualitative data
based on communication with site leaders. The effectiveness of systems will be verified in the self-reflection study when sites patrticipate in the WASC accreditation
process. The District has determined that this action is the most efficient and principally directed method to meeting the needs of unduplicated student groups.
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Goal 3 Action 4: Implementing Systems for Academic, Behavior, and Social Emotional Support

In reviewing the needs, conditions, and circumstances of low-income students, counselors are employed at each school site. For these students to fully participate in
school, barriers must be addressed. Barriers include the lack of coping skills that emerge from environmental trauma, which can lead to poor health outcomes and
mental/emotional wellness. Additionally, low-income households can exhibit a lack of support in the development of routines and structures that lead to disengagement
in education and lower academic outcomes.

In order to address these circumstances and conditions, counselors were hired to provide a structured system of support for low-income students, which involves tiers
of intervention in academics, at-risk behaviors, college and career skill development, attendance, and social/emotional development. Research indicates that these
tiered systems are effective in addressing interventions in a productive and timely manner. It should be emphasized that the tiered-systems in place focus on special
populations and are beyond the base systems of support provided by teachers with the classroom setting and/or psychologists. The Multi-tiered Multi-Domain System
of Support (MTMDSS), a part of the Multi-tiered System of Support, emerged from federal legislation and is based on the American School Counselors Association
Model. This model includes assessment data, evidence-based activities, student engagement, and academic achievement. With the greater impact of trauma on low-
income families, this action will continue across the District. The team of counselors provide a program grounded in the ASCA model. In fact, five our the District school
sites will be applying as schools with a recognized ASCA model in October 2023. The remainder of the schoel sites are preparing their programs for RAMP certificate
submission in October 2024.

District data indicates an increased need for counselor check-ins at school as well as a need to contj
action is provided on an LEA-wide basis. Metrics used to monitor progress will include lesson im
student work completion; numbers of students participating in the School-Based Mental Health
noting school connectedness and mental health and wellness within the California Healthy
income students.

ssessments, which range from mild risk to high. This

Goal 3 Action 6: Intensive Behavior Support

experiences, or ACEs, are potentially traumatic events that occur in childhood from 0 arSpef age. Low-income students, including foster and homeless, can
experience a wide range of trauma including environmental trauma due to instability i environment. Conditions of a child's home such as substance abuse
pact of trauma can lead to challenging health outcomes and issues can
es of low-income students that may have been impacted by adverse
childhood experiences; the District hired a behaviorist. As the need fo ased after the pandemic, additional consultants will be increased in the

2023-2024 school year to help address this increasing need.

The team of behaviorists will work with students and staff to cg : tive strategies to assist with challenging behaviors, developing coping skills for
students to use, and building resiliency and self-regulation te i i idents. This action has contributed to positive changes in behaviors for many
students that have shown features of long-term and extre
expects to see student behaviors de-escalate with the use o
they can then fully engage and participate in academic instructia

The team of behaviorists will provide services LEA-wide and the action is considered an increased service for low-income students with extreme behaviors. Because of
these unique needs, the District believes this is the most effective action in principally directing services to low-income students.

Goal 3 Action 7: Promoting Positive Social and Emotional Competency

In evaluating the circumstances of low-income students, the District has determined the need for increased services to develop social-emotional competencies. Low-
income students experience long-term trauma from a variety of insecurities, which may include a need for food, housing, and resources. As a result, student
troublesome behaviors can be caused by a lack of interpersonal and intrapersonal skill development. District data indicates in 2021-2022 and 2022-2023 data shows a
rise in extreme behaviors, such as defiance, vandalism, social media postings, peer relationships, and drug use. As a result, there is a rise in suspension data as well
as a rise in chronic absenteeism. This action supports the staff that works with students using the social-emotional curriculum during unstructured times of the day. A
full description of the curricula is noted in Goal 3 Actions 12, 13, and 14.

This will be a continuing action, which is an increased service beyond what is available during unstructured play times. Playground superiors are staffed across the
District during recess and lunch. Campus Climate Assistants (CCAs) are an additional layer of program support specifically used to intervene with student conflicts.
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The purpose is to build the capacity of the students through direct use of the SEL curriculum to de-escalate issues and problem solve. Due to the increased behaviors
noted above, this action will include an increase in hours for the Campus Climate Assistants as well as an additional Campus Climate Lead. The cadre of staff within
this action will continue to provide on-the-spot supports and work to build relationships with students to mitigate issues.

This action is an LEA-wide action. As a result, the District expects to see a decrease in referrals for student inappropriate behavior, an increase in engaging positive
play on the playground, and an increase in student self-efficacy. The District has determined that this action is effective and principally directed to meet the needs of
low-income students.

Goal 3 Action 11: Addressing Barriers to Student Attendance

In assessing the chronic absenteeism rates with the District and the needs for low-income students, English learners, and foster youth, it was determined that a
comprehensive approach to the issue is still required. The chronic absenteeism rates for all students based on the 2022 CA Dashboard is 34.4% with students in
Transitional Kindergarten and Kindergarten at 40%. Since the return of students from the pandemic, absentee rates are turbulent.

Historically, the District attendance rate has not increased, and now as a result of the health crisis, attenda
with a robust and increased attendance team to identify the root cause of the chronic absences. The teal
which will include Tier Il and Tier Il supports for the identified unduplicated student groups. This servi
families, home visits, and connections to needed resources both within the district and outside the Di
above and beyond the routine attendance systems set-up at the school sites for all students, whichyi
Attendance liaisons were hired during the 2021-2022 school year, and a community liaison wa
making significant progress in notifying parents and addressing barriers to attendance. Rep
parents, their attendance does improve. Internal data also shows that parents are verifying
not yet declined. With the absentee rate of Transitional Kindergarteners and Kindergarteners , an additional attendance liaison will be hired to increase the
scope of this service.

is a significant issue. Therefore, the District will continue
| continue to set-up equitable systems of monitoring,
udes notifications, proactive collaboration meetings with
attendance liaison team service is an action that is

ting absences and maintain compliant records.

intervention. The District has determined that this increased service is the
for the unduplicated student groups.

Goal 3 Action 12: Building Social Emotional Competency
Goal 3 Action 13: Building Self-Efficacy Through Experiences
Goal 3 Action 14: Parent Engagement with SEL Curriculum
As a result of the conditions and circumstances of low-incon
suspension data and challenging behaviors reported across the District as a result of the
emotional support. When students do not thrive, emotionally and socially, the long-term risk

depression, mood disorders, and addictive behaviors. The physica emotional conditions of these issues can lead to poor health outcomes including substance
abuse, self-harm, and suicide. Low-income students are exposed to‘@hgoing environmental trauma that can hinder their development. Therefore, this may impact the
way children interact and respond to the world.

As a result, the District will continue to implement actions LEA-wide through the use of the evidence-based program, Leadership Development Through Physical
Education (LDTPE). The curricula outcomes include improved communication skills, improved academic outcomes, purposeful inclusion of others, increased
confidence, greater patience and empathy, and growth in resiliency and self-efficacy. The experiential nature of these programs allows students to learn on-the-spot
how to work together collaboratively and how to communicate their needs.

These services, embedded in LDTPE, support a 6th grade leadership day camp in which the students work in teams for a common purpose through physical activities.
Students recognize their value as part of the collective team through core elements of the program, which include:

* Leaders NOTICE opportunities to improve situations
* Leaders CHOOSE the environment they want to be in and how they want to feel
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* Leaders ACT purposefully to create positive outcomes

An extension of the LDTPE program is an additional day camp for parents, in which they get to experience the program and discuss strategies to work with their
children to develop self-efficacy. When parents participated in the past, they communicated a sense of empowerment as well as new strategies to use with their
children. Additionally, community feedback from parents included verbal comments on continuing this support for parents. Unfortunately, during the2022-2023 school
year, the parent event was on hold because the physical property of the day camp was sold. Student field trips were still scheduled, but the parent component did not
fit the camp schedule.

LDTPE has been used across the District over the past several years. And, the increase in behavior and suspension data indicates a comprehensive social-emotional
curriculum and program that needs to continue. In the past, LDTPE was solely implemented through the classroom teachers and elementary physical education
teachers, which is not fully sustainable. This action will continue as a comprehensive systems approach to include oversite and implementation of services by the vice
principals. Boys Town curriculum is also included in Action12. The program uses scripts of support to use on-the-spot to correct behaviors. Students learn a variety of
skills that can be used throughout the school day, including how to accept no for an answer and how to take turns. Each school site participated in a series of coaching
days to support this ongoing program in the elementary school

As a result of suspension rates due to challenging behaviors in the middle school and upper elementa
assemblies. The expansion of this action is connected to the input from community partners to addr
social media, and increased risky behaviors. Therefore, this is considered an improved service. T,
directed services to meet the social emotional growth of low-income students.

ditional work will be provided by consultants and through
ease in observed vandalism on campus, negative use of
ves these actions are the most effective and principally

Goal 3 Action 15: Application of Professional Development for certificated Staff
In analyzing the needs, conditions, and circumstances previously addressed in Goal 1 Action
Goal 2 Action 14: (AVID) Student Engagement in a Challenging and Relevant Progra
Collaborative Learning; and Goal 3 Action 12: Building Social Emotional Competency,t
to decrease the barriers of low-income students within the classroom. These interconfe i address the foundation of reading by 3rd grade, the analysis of
dlagnostlc assessments, evidence- based college and career strategles the exansm

ding and Math Intervention from Kindergarten Through 8th grade;
ion 15 (AVID in Middle School): Student Engagement in Structured

rsonal skills to develop somal emotional competency This professional
development will continue to provide the skills for teachers to increase sg s that had a decreased opportunity for an enriching program, a lack of

To address the intentional application of learning, the professiona C t will be delivered through the Westside Institute series, which increase days to 5
optional workshop opportunities before school begins in Augus o move from eight 90 minute sessions to 2 days of required professional development

professional development series is the most effective and principa 2cted method of supporting the core expectations of the District outlined by the Board.

Goal 3 Action 16: Application of Professional Development for Classified Staff

Paraprofessionals, playground supervisors, Campus Climate Assistants, and crossing guards are an integral part of the campus community. Classified employees work
with students both in the classroom and during unstructured play. In order to fully support the work of classified employees working with low-income students,
professional development is needed. Professional development for classified employees includes, at a minimum, for 3.0 hour sessions throughout the school year.
Additionally, classified employees can opt to attend the in-person CSEA conference.

The interventions outlined in this action specifically address the needs, conditions, and circumstances of low-income students. The District reviews conditions and has
identified that low-income families lack access to preschool programs; lack full supports within the home to fully locate resources; and have an increased need for
social-emotional competency lessons, such as coping skills and communication.

The District data continues to verify a significant discrepancy between low-income students and non low-income students on academic assessments. Based on the
need for intensive support in ELA, math, and social skills, the District will continue to provide staff with supports using the social-emotional learning curriculums, Boys
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Town and LDTPE, and academic strategies.

This action is LEA-wide and professional development is an ongoing service. The expected outcomes will result in increased academic achievement for low-income
students and a decrease in referrals to the office due to student conflicts and behavior. The District has determined that this ongoing professional development is the
most effective and principally directed service to support the needs of low-income students.

Goal 3 Action 21: Supplemental Support Staff to Address SEL and Trauma

In analyzing the needs, conditions, and circumstances of low-income students at the highest poverty elementary schools in the District, it is evident that supplemental
supports are needed to provide increased Tier Il and Tier Il supports for low-income students. This is an expanded service that is beyond base services and the
comprehensive counseling program. This service is provided to a minimum of three schools and is funded with the additional concentration grant add-on funds to
provide direct services to low-income students.

Elementary counselors are placed one per school site, and this action would provide a paid counseling intern, which is a counseling service above and beyond what
the other elementary school sites have in place. Because of the impact of environmental and chronic exposuse to trauma, low-income students can demonstrate
increased behaviors and the need for additional socioemotional lesson support. The expected outcomes result in an increase in attendance, increase in student
engagement in learning, reduced suspension rates, and increased student confidence. The District ha rmined that this increased support is the most effective and
principally directed service to support low-income students impacted by the effects of poverty.

The following description includes how the designated actions for undupli
15.81%. The text is dividend into three sections and outlines services for
each section, the actions are listed by inter-related themes.

Foster Youth
The actions supporting foster youth are listed under the three
development.

Maintaining School Stability
The following actions and services are limited to foster youth ac
Goal 2 Action 7: Maintaing School of Origin
Goal 3 Action 5: Targeted and Intensive Supports for Foster Youth
Goal 3 Action 8: Access to a Co-located CSW

Through the implementation of these services, the District foresees a decrease in the chronic absenteeism rate for foster youth, increased parent/guardian
communication, and increased academic achievement as a result of maintaining School of Origin (SOO), which is established through the Best Interest Determination
(BID) process and occurs when a foster youth has a change of home placement. When students have opportunities for a consistent school placement, academic
achievement is substantially improved. Continual changes in schools can lead to drastic declines in student achievement and increased trauma. The increased access
to counselors providing Tier Il and Tier 11l supports as well as access to a social worker from the Department of Child and Family Services at the two elementary school
sites with the highest foster student count, will increase management of school stability and enhance learning engagement. Goal 2 Action 7 and Goal 3 Action 5
include increased services to quality as consistent established systems are in place within the counseling department. Goal 3 Action 9 is an improved service since the
co-located social worker is a partnership between the District and the Department of Child and Family Services.
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Parent Engagement
This action is LEA-wide and supports foster students across the District.
Goal 2 Action 19: parent Teacher Collaboration

Through increased parent engagement opportunities for foster youth at parent and teacher conferences, the District anticipates improved communication with foster
parents; increased academic achievement on assessments and grades; and a decrease in the foster chronic absenteeism rate. It is reasonable to anticipate, as a
result of this action, the District data will show an increase in parent participation for guardians of foster youth above the increases seen for all students district wide.
This action addresses the needs and conditions of foster youth, which includes access to supports in the school setting including specialized school staff and flexible
times of scheduled conferences. By scheduling conferences during the school day, school staff and outside agency staff are made readily available to support foster
youth. As a result, increased two-way communication with the student's support team allows for proactive and intentional interventions to be implemented.

Professional Development
This action is LEA-wide and supports foster students across the District.
Goal 3 Action 3: Professional Development to Address Inequitable Barriers

Additional professional development for management staff, including administrators, counselors, psyc
address barriers impacting foster youth with evidenced-based practices and programs. The District
targeted professional development will lead to a decrease, beyond the decreases for all students
youth suspension rates, and increases in student engagement. The application of programs or
include supports needed for students impacted by trauma, improved supports adding to sch
crisis as well as the data on the CA Dashboard indicators for foster youth, training for instru
unigue needs of foster youth is a priority.

ists, and directors will provide learning opportunities to
t the implementation of principles learned during
uth chronic absenteeism rate, a reduction in foster
e the barriers identified for foster youth, which

, school stability. With the challenges of the health
anagement staff that is specifically designed to address the

English Learners
This section lists actions supporting increased and improved services for English lea
support, parent engagement, and professional development.

jons are divided into three common themes, supplemental language

Supplemental Language Support
The following actions are limited services supporting English learners
Goal 2 Action 1: English Learner Paraprofessional Support
Goal 2 Action 6: Monitoring RFEP Student Progress

English learners have unigue learning needs, which require
increased paraprofessionals within the classroom to provid
beyond the supports provided for all students. The goal for t
speaking, and listening. As an added increase in service for Eng
(TOSA) focusing on creating school wide systems and supplement sroom strategies to improve engagement for English learners. In the 2022-2023 school year,
the District enrolled a larger amount of Newcomer English learners from various countries around the world. The TOSA works immediately with the newcomer students
and families to assess the student's language, to work with the school staff to form a welcoming environment, and to build a learning plan with the teacher to accelerate
language acquisition.

terventions beyond the instruction of ELD by a certificated teacher. This service is well
increase student English language skills within all language domains: reading, writing,

Additionally spot checking the progress of reclassified English learners, Goal 2 Action 6 provides an extended layer of proactive supports in the event that a reclassified
English learner falls below grade level. As a result of this improved service, the District expects to see increases in academic achievement for English learners on the
CAASPP, NWEA assessments, and the Reading Fluency assessment. Additionally, this support will lead to a greater number of English learners increasing one or
more language levels on the English Language Proficiency Assessment for CA (ELPAC), which is documented on the California Dashboard, English Language
performance Indicator (ELPI). With positive progress in English proficiency for English learners on the ELPAC assessment, the District reasonably expects to see an
increase in reclassification rates for English learners.

Goal 2 Action 20: Supplemental Supports for Universal Prekindergarten Program
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This action provides needed supplemental supports for students that are attending the Transitional Kindergarten program within the new Universal Prekindergarten
Program. The needs and circumstances of identified English learners include a lack of access to a rigorous and language rich environment, one that will prepare them
for a reading and writing program based on the challenging Common Core Standards in the elementary program. English learners will also have access to
supplemental paraprofessionals to support learning within the classroom. Additional professional development, for certificated and classified staff, would focus on
strategies to use with students that may include an inquiry driven and collaborative pedagogical approach. These strategies will increase the opportunity for speaking
and listening, which are essential skills embedded in the foundations of reading and writing. Supplemental supports are considered above and beyond the services
provided for all students.

Parent Engagement
Goal 2 Action 5 is a limited action for parents of English learners participating in the Parent Literacy Program, and Goal 2 Action 19 is an LEA-wide service provided for
parents of English learners. Both of these services include increased parent engagement opportunities.

Goal 2 Action 5: Parent Literacy Program
Goal 2 Action 19: Parent Teacher Collaboration

Goal 2 Action 5 is a continuing service for parents of English learners. This program, exclusive to the
for all students. The projected outcomes of this service include opportunities for parents to acquire

home. Parents are celebrated in their progress of learning English as a second language. The sefi
more comfortable returning to an in-person environment. It is anticipated that this action will a
resulted in additional parents of English learners participating in school programs and commi

s of English learners, is over and above setrvices provided

ted in the 2023-2024 school year. This service has
ring at school sites, ELAC, Site Council, and
for their children at the school level. The District continues to

ences. Historically, parents of English learners struggle to
on non-student days, which allow for bilingual translators to
eview of strategies used to support English proficiency, and an
, a language goal is created in the online ELLevation system, a platform

j notes to capture the main ideas covered at the conference and can provide
fion, is an online data collection program that allows the District to monitor
g Dlstrlct expects to see enhanced parent engagement and participation as
ctlon is primarily directed to support the needs of unduplicated student groups and is a

attend school conferences due to conflicts in work schedules. Conferences for Englis
participate during scheduled work hours. Meetings held include a discussion of acade

a summary of the notes and services in place. This improved monitorig
student progress throughout their school career in the District. As a rest
well as an increase in student work completion and academic progress.
service above and beyond what is offered to all students.

Professional Development
Goal 3 Action 3: Professional Development to Address Ineq

ble Barrie

Additional professional development beyond the base service for gement staff, including administrators, counselors, psychologists, and directors, will provide
learning opportunities to address barriers impacting English learnersthrough the implementation of evidenced-based practices and programs. The District anticipates
that targeted professional development, which may include acquiring strategies centered on language development for Long-Term English Learners (LTEL), will lead to
English learners demonstrating increased language acquisition, school connectedness, and academic achievement through the application of targeted and timely
interventions. The District anticipates that the implementation of revised and new programs and services will result in system changes, which will mitigate barriers for
English learners. This action will be monitored through qualitative observation data as well as the District local metrics. As a result of this action, the District reasonably
expects to see decreases in chronic absenteeism rates, increased reclassification rates, increased numbers of English learners increased language levels on the ELPI,
and application of strategies to increase learning opportunities for Long-Term English learners.

Low-Income Students

This section lists the actions and services contributing to increased and improved services for low-income students. The actions are sorted into common themes, which
include school readiness and language fluency, equitable access, parent engagement, college readiness, professional development, increased supports (SEL and
intervention), and addressing chronic absenteeism.
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School Readiness and Language Fluency

The following actions support low-income students LEA-wide:

Goal 1 Action 1: Extended Learning at TK Kinder Day Orientation

Goal 1 Action 2: Reading and Math Intervention from Kindergarten Through 8th Grade
Goal 2 Action 20: Supplemental Supports for Universal Prekindergarten Program

Goal 1 Action 1 provides an additional day of instruction to introduce low-income students to the school environment, and Goal 1 Action 2 will provide increased
reading and math intervention opportunities for small group instruction for students in Kindergarten through 8th grade. These opportunities will assist with proactive
services to promote school readiness as well as the development of language fluency in order to accelerate academic achievement. Low-income students enroll in the
District with limited exposure to school

and pre-reading skills, resulting in reduced language exposure and limited skills demonstrating a lack of reading readiness. These actions are principally directed to the
needs of low-income students, and the services are increased as compared to all students. The District reasonably expects to see increased reading fluency scores on
local metrics, which would indicate a closing of the achievement gap between low-income students and other students. The District anticipates that the reading fluency
rates of low-income students will increase at a greater rate, thus closing the achievement gap. Schedules aad observation will show that low-income students are
participating in additional small group instruction targeting specific learning gaps. It is important to note, t tudents attending TK Kinder Day Orientation also meet
the enrollment requirements for the transitional kindergarten program, now under the Universal Prekin rten program. These students may attend TK Kinder Day
Orientation with their Kindergarten peers. This change in service from prior years allows our younge to participate in this extended service.

Goal 2 Action 20: Supplemental Supports for Universal Prekindergarten Program
This action provides needed supplemental supports for low-income students that are attendi
Prekindergarten Program. The needs and circumstances identified for low-income students,
and language rich environment, one that will prepare them for a reading and writing program
program. Supplemental materials, professional development, and staff would includegservices a
are receiving. Supplemental materials would involve the purchase of items to increaSe’e jences
homes. Additional staffing may be used to increase the opportunity for conversation a gl
environment. Additional professional development, for certificated and classified staff,
driven and collaborative pedagogical approach.

rgarten program within the new Universal

, and English learners include a lack of access to a rigorous
n the challenging Common Core Standards in the elementary
and beyond the base service that all transitional kindergarteners
low-income students many not have access to within their

to ensure a high level of language use in a language rich
ISed on strategies to use with students that may include an inquiry

Equitable Access
The actions addressed in this section are centered around equitable a , programs, pre-collegiate exams, and the arts. All of these actions are LEA-
wide and principally directed to increasing opportunities for low-income s ts.

Goal 2 Action 9: Equitable Access to Technology

Goal 2 Action 10: Management, Distribution, and Repair 0 ogy
Goal 2 Action 16: Access to College and Career Assessmen

Goal 2 Action 17: Equitable Access to the Programs

Goal 2 Action 18: Increased Arts Program

Goal 2 Actions 9 and 10 promote equitable access to technology. Low-income students enrolled in the District have a need for technology, which include Chromebooks
and connectivity, in order to complete assignments primarily offered through the online curriculum and/or continue to use the online intervention platforms. Goal 2
Action 10 meets the needs of distribution, repair, and monitoring the student/parent technology helpline for devices at home. Each of these actions is principally
directed at meeting technology access and connectivity for low-income students. This action supplies devices beyond what is provided for all students within the
classroom. Technology may remain at home, which increases access for students while keeping devices at school to a1:1 completion ratio. The District expects to
observe low-income students receiving consistent access to connectivity and devices. As a result, low-income students will increase work completion rates as well as
demonstrate increased academic achievement on state assessments and local benchmarks, which include NWEA and Reading Fluency. These actions are increased
services as additional devices are distributed and additional technology staff is available for timely distribution, repair, and technology support.

Goal 2 Action 16 and 17 support access to supplemental assessments. Action 16 provides 8th grade low-income students the opportunity to a practice PSAT, a
precollegiate exam, which is a stepping stone to college. This practice allows students to begin to prepare for the college entrance exam, SAT. Action 17 supports
access
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to the assessment used to determine entry in the GATE program for 4th students. Historically, these optional exams were offered outside of the school day, at various
locations, and in the case of the PSAT, the District requested families to pay for this optional assessment. In order to provide equitable access to these optional
assessments, low-income students are provided the assessment during the school day at no charge to families. These services are improved supports and principally
directed at meeting the needs of low-income students. As a result, the District reasonably anticipates to see an increase in low-income students qualifying for the
GATE program. Additionally, low-income 8th grade students will demonstrate greater preparedness for the SAT exam.

Goal 2 Action 18 involves increased exposure to the arts through a supplemental music program. The service is provided at the highest poverty school sites. Low-
income students historically have less access to extracurricular activities outside of the school day. Supplemental exposure to music increases student confidence,
collaboration, and overall mental health. As a result of this program, the District will observe low-income students with an increased connectedness to school,
opportunities for enhanced creativity, and the development of social emotional competence.

Parent Engagement
The following actions support increased parent engagement for low-income families. The actions are provided on an LEA-wide basis.
Goal 2 Action 12: Connecting Resources to Families

Goal 2 Action 13: Community Engagement Workshops
Goal 2 Action 19: Parent Teacher Collaboration

Goal 3 Action 14: Parent Engagement with SEL Curriculum

d outside of the school setting. In order to address
ring resources to a central location for ease of access. An array
dance and fitness programs, bike safety, and incorporating

Low-income families within the District have a need to access resources, provided both within
access to resources, the District will implement Goal 2 Action 12. The Empowering YOUth F
of agencies will provide information, which may include basic first aid, mental health service
healthy vegetables into a balanced diet. Goal 2 Action
13 includes the ability for the District to provide workshops for parents to address cha ay include coping skills, suicide prevention, difficult student
behaviors, and strategies to promote academics. This action will provide the materia hops as well as outside consultants. As a result of this service,
the District reasonably anticipates an increase of low-income parent participation as ¢ all students. These principally directed actions will be monitored
through parent feedback.

Due to conflicts in work schedules as well as communication barriers for, es, the District will provide an increased opportunity for parent teacher
collaboration to review student academic achievement, attendance, a 3 enges. Goal 2 Action 19 incorporates two non-student days to address the
need for collaborative communication with parents of low-income stude provided as an increased service, which is beyond school-home
communication throughout the school year for all students. As a resu action, the District reasonably anticipates an additional increase in parent engagement as
compared to all students.

, the District will implement Goal 3 Action 14 with the specific intention of increasing parent
efficacy. Historically, low-income students enter the District with anincreased need to

As an extension of the District's Social Emotional Learningd
awareness and skills to incorporate strategies at home to bu
develop interpersonal and intrapersonal skills. When students d
action includes a one-day field trip for parents of low-income stud which they experience opportunities to collaborate with other parents, build on social
emotional learning strategies to use at home, and learn how to promete communication skills with their children. The District reasonably anticipates higher rates of
parent engagement for low-income families as compared to other student groups as a result of this action. This action was on hold for the 2022-2023 school year
because the physical property was sold, and the schedule was unable to accommodate this parent training. The District expects to implement this event for parents in
the 2023-2024 school year.

College Readiness

The following two actions are implemented LEA-wide and support college and career readiness skills and a broad course of study:
Goal 2 Action 14: (AVID) Student Engagement in a Challenging and Relevant Program

Goal 2 Action 15: (AVID in Middle School) Student Engagement in Structured Collaborative Learning

Due to barriers to college for low-income students, the District is providing the Advancement Via Individual Determination (AVID) program with the specific intent of

building college readiness skills for low-income students. AVID is provided in kindergarten through 8th grade, with evidence-based strategies centered around writing,

inquiry, collaboration, organization, and reading (WICOR). These strategies support an increase in comprehending content, thus increasing academic achievement and
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closing the achievement gap between low-income students and non low-income students. The middle school program includes an additional AVID elective to support
students in understanding the content in core classes. The program is considered an improved service. Joe Walker and Hillview will continue this program with two
elective classes each, and Del Sur will be in a transition process and incorporating an AVID Support elective class. This action will be monitored through qualitative
observation showing increases in student engagement and collaboration as well as through local metrics. It is reasonably anticipated that low-income students enrolled
in an AVID elective in the middle school or in an AVID elementary classroom will demonstrate higher rates of engagement and learning growth. Currently11 schools in
the District are AVID certified and are continuing professional development for teachers.

Professional Development

The following actions are implemented LEA-wide and provide the needed professional development to address barriers and build the capacity of the staff to increase
learning opportunities, through targeted instruction and evidence-based strategies for low-income students:

Goal 3 Action 3: Professional Development to Address Inequitable Barriers

Goal 3 Action 15: Application of Professional Development for Certificated Staff

Goal 3 Action 16: Application of Professional Development for Certificated Staff
Additional professional development beyond the base service for teachers, paraprofessionals, administr
learning opportunities to address barriers impacting low-income students. Due to the unique condition
established analysis of skill gaps for low-income students, these actions will be in place. The intenti
education. Additionally, professional development will provide teachers and paraprofessionals wi
classroom. Topics will include early reading foundational skills, math intervention strategies, a
summative assessments. The District reasonably anticipates, as a result of the application o
increase on state and local metrics at a faster rate. Thus, closing the achievement gap bet
monitored through qualitative observation and feedback.

, counselors, psychologists, and directors, will provide
circumstances of low-income students as well as the
ress barriers that may be prohibiting full access to
ills and strategies to accelerate learning in the
tions as a result of analysis of formative and
ent, that low-income student achievement will

Increased Supports (SEL and Intervention)
The listed LEA-wide actions support social emotional learning and increased interve lop the whole child. All actions are principally directed to meet
the unique needs and conditions of low-income students. The needs addressed may i of coping skills that emerge from environmental trauma,
expressions of self-harm or dangerous behaviors, and/or a lack of social ski elopm equired to be academically successful.

Goal 3 Action 6: Intensive Behavior Support
Goal 3 Action 7: Promoting Positive Social and Emotional Compe
Goal 3 Action 9: School-Based Mental Health Services
Goal 3 Action 12: Building Social Emotional Competency
Goal 3 Action 13: Building Self-Efficacy Through Experient

d Tier Ill interventions for low-income students. Action 4 includes a team of 13 counselors,
which is an increase of two additional counselors added in the 20 school year. With the increased behavior challenges and social emotional support needed in
the middle schools, an additional counselor was placed at both Hillview Middle School and Joe Walker Middle School. The team provides lessons and support beyond
the classroom instruction that is particularly necessary for low-income students.

Goal 3 Actions 4, 6, and 7 include increased staffing to provide

Action 6 includes a behaviorist and consultants to assist with implementation of strategies to mitigate extreme behaviors, many times as a result of trauma. Services
provided by the behaviorist are well above the classroom
paraprofessionals supporting these students.

Action 7 builds upon the existing Campus Climate Assistant (CCA) program. This action will increase in service to include additional hours for CCAs as well as a CCA
Lead. The team will work on the playground and in the classroom with students on the development of interpersonal and intrapersonal skills. The team will work on-the-
spot with students to de-escalate situations through communication strategies, while integrating the SEL curriculum practices. Thus, they provide Tier Il supports in
order to build on foundational social skills. Services supported by the team are well beyond those provided by the staff working on the playground supervising all
students. As a result of these actions, the District reasonably anticipates increased connectedness as evidenced in the California Healthy Kids Survey data, decreases
in chronic absenteeism rates for low-income students, and increased student engagement for low-income students in the classroom and on the playground.
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Goal 3 Action 9 supports increased mental health services exclusively for low-income students. Community agencies work in partnership with the District to provide
services at the school site to qualifying low-income students. This service is beyond the supports provided by the school psychologist. The District will monitor
participation rates of students and collaborate with the agencies on additional supports and/or the development of student safety plans.

Goal 3 Action 12 and 13 support the implementation of the social emotional learning curriculum, which includes targeted interpersonal and intrapersonal skill
development. The curriculum, Leadership Development Through Physical Education, is implemented during the physical education block and it includes the
development of social emotional competency and self-efficacy. The curriculum is targeted to provide the needs of low-income students reviewed above. This program
is an improved service as it supports collaboration and skill development beyond the core physical education program. Action 13 includes an extension of the program
in which 6th grade students experience a day at camp designed to enhance communication and collaboration skills. Thus, this action increases student self-efficacy.
This program is monitored through a collection of qualitative data and observation, through decreased interpersonal conflict referrals that remove students from the
classroom, and through the California Healthy Kids Survey data. These actions are principally directed at serving low-income students, and the District reasonably
expects to see a decrease in referrals for low-income students as well as a decrease in suspension rates for low-income students, thus closing the gap between low-
income student outcomes and non low-income student outcomes.

Addressing Chronic Absences
The following LEA-wide action includes services designed to decrease the chronic absenteeism rat
Goal 3 Action 11: Addressing Barriers to Student Attendance

With unique conditions and circumstances of low-income students, the chronic absenteeism r
district wide. This is considered an increased service as it incorporates additional staffing, a
causes of chronic absences for low-income students. This service is above the day-to-day
resource needs and home visits. As a result of this action, the District reasonably anticipates
which will result in a rate comparable to all students.

cation in chronic absenteeism rates for low-income students,

Goal 3 Action 21: Supplemental Support Staff to Address SEL and Trauma
Additional counselor support beyond the counseling staff and basic services will be in
action is funded with additional concentration grant add-on funds, which is
Quartz Hill, Valley View, and Esperanza. It is evident that low-income st
trauma as a result of poverty. An additional team of paid counseling i
supports in Tier Il and Tier Ill interventions. This service is principally o
effective in expanding services for low-income students.

come students and foster youth at Quartz Hill Elementary. This
in the following prompt. School sites with the highest poverty level include
led with both the trauma of the pandemic as well as ongoing environment

A description of the plan for how the additional concentratio
services to students at schools that have a high concentration (ak

The District has projected to continue to receive Concentration Gra nding for the 2023-2024 school year. Based on current projections, the District estimates a total
of $349,266.00 Concentration Grant add-on funds. This action is titled Supplemental Support to Address SEL and Trauma, Goal 3 Action 21.

The District was unable to use the Concentration Grant add-on funds for the 2022-2023 school year due to challenges in full implementation, which included
agreements with the university MOUs for paid intern counselors as well as the ability to fully staff these positions. However, the District will continue this action into the
2023-2024 school year, and it is anticipated that this action will be fully implemented in the fall of 2023.

The District has ranked schools by poverty level, and the three highest poverty elementary schools above 55% include Quartz Hill Elementary, Valley View Elementary,
and Esperanza. Therefore, because of the high needs of low-income students, these three schools will be provided this additional service.

The District will allocate additional funds to paid counselor intern staff members that will work in conjunction with the assigned full-time counselors at the school stie.
With guidance from the counselors on specific needs of low-income students demonstrating challenging behaviors and a lack of full engagement in the academic
program, the interns will act as an additional means of support while working directly with students in one-one situations and/or Tier Il small structured groups. The
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District believes that this is the most appropriate and effective service to address the needs of low-income students and foster youth at Quartz Hill Elementary, Valley
View Elementary, and Esperanza.

Staff-to-student ratios by  Schools with a student concentration of 55 percent or Schools with a student concentration of greater than 55
type of school and less percent

concentration of

unduplicated students

Staff-to-student ratio of Gregg Anderson Academy 1:13.1 Anaverde Hills 1:24.4
classified staff providing Cottonwood 1:52.3
direct services to students Del Sur Elementary 1:32.2

Esperanza 1:22.1

alley View 1:21.8

Staff-to-student ratio of Gregg Anderson Academy 1:23.4 Anaverde Hills 1:22.7
certificated staff providing ttonwood 1:24
direct services to students el Sur Elementary 1:21.8
Esperanza 1:23.2
Hillview 1:21.6

Joe Walker 1:21.6
Leona Valley 1:22.8
Quartz Hill 1:22
Rancho Vista 1:24.7
Sundown 1:21.7
Valley View 1:24
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Action Tables

2023-2024 Total Planned Expenditures Table

Totals: | LCFF Funds | Other State | Local Funds Federal Total Funds Total Total Non-
Funds Funds Personnel personnel

Totals $77,270,337.48  $7,688,071.54 $0.00 $0.00  $84,958,409.02 $74,113,853.67 $10,844,555.35
Goal # Action # Action Title Student Group(s) LCFF Funds Other State Local Federal Total Funds
Funds Funds Funds
1 1 Extended Learning at TK Low Income $15,185.00 $0.00 $0.00 $0.00 $15,185.00
Kinder Day Orientation
1 2 Reading and Math Low Income $3,2374803.00 $0.00 $0.00 $0.00| $3,237,803.00

Intervention from
Kindergarten through 8th

Grade

1 3 Extended Learning Time Low Income 0 $212,893.97 $0.00 $0.00 $212,893.97
Beyond the School Day

1 4 Qualified Teachers and Al ,042,909.57 $0.00 $0.00 $0.00| $46,042,909.57
Administrators

1 5 Standards-Aligned $12,000.00 $0.00 $0.00 $0.00 $12,000.00
Instructional Materials

1 6 Professional Development of $0.00 $0.00 $0.00 $0.00 $0.00
Research-Based Practices

1 7 Parent Workshops $0.00 $0.00 $0.00 $0.00 $0.00

Supporting Standards-
Aligned Curriculum

1 8 Curriculum and Instruction All $940,000.00 $0.00 $0.00 $0.00(  $940,000.00
Staff
1 9 Clean and Safe School All $2,540,564.35|  $512,430.28 $0.00 $0.00| $3,052,994.63
Facilities
1 10 Collaboration to Support All $0.00 $0.00 $0.00 $0.00 $0.00
District Initiatives
1 11 Identification of System All $30,000.00 $0.00 $0.00 $0.00 $30,000.00

Gaps as a Barrier to Student
Learning
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12 Parent Training for Advisory All $0.00 $0.00 $0.00 $0.00 $0.00
Committees
13 Implementing Systems of All $0.00 $0.00 $0.00 $0.00 $0.00
Support Schoolwide
14 Site-Based Office Staff and All $1,704,625.00 $0.00 $0.00 $0.00( $1,704,625.00
Librarians
15 Universal Pre-Kindergarten All $1,661,604.73 $0.00 $0.00 $0.00| $1,661,604.73
16 Extended Learning Foster Youth, $6,862,144.00 $0.00 $0.00 $0.00( $6,862,144.00
Opportunity Program Homeless, Low
Income, English
learner (EL), Student
with Disabilities
(SWD)
1 English Learner English learner (EL) $0.00 $0.00[  $557,592.00
Paraprofessional and
Teacher Support
2 English Learners Language | English learner (EL $0.00 $0.00 $0.00
Acquisition Program (ELD)
3 Professional Development English learner (EL $0.00 $0.00 $0.00
for ELD Support for English
Learners
4 English Learner District 122,516.00 $0.00 $0.00 $0.00 $122,516.00
Support Staff
5 Parent Literacy Program $37,825.00 $0.00 $0.00 $0.00 $37,825.00
6 Monitoring RFEP Student $0.00 $0.00 $0.00 $0.00 $0.00
Progress
7 Maintaining School of Origin $35,000.00 $0.00 $0.00 $0.00 $35,000.00
8 Tutoring Services for omeless $5,000.00 $0.00 $0.00 $0.00 $5,000.00
Homeless
9 Equitable Access to Low Income $1,400,000.00 $0.00 $0.00 $0.00| $1,400,000.00
Technology
10 Management, Distribution, Low Income $297,000.00 $0.00 $0.00 $0.00 $297,000.00
and Repair of Student
Technology
11 Technology Department All $542,724.09 $0.00 $0.00 $0.00 $542,724.09
12 Connecting Resources to Low Income $34,000.00 $0.00 $0.00 $0.00 $34,000.00
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Families

13

Community Engagement
Workshops

Low Income

$177,925.00

$0.00

$0.00

$0.00

$177,925.00

14

(AVID) Student Engagement
in a Challenging and
Relevant Program

Low Income

$43,621.00

$0.00

$0.00

$0.00

$43,621.00

15

(AVID in Middle School)
Student Engagement in
Structured Collaborative
Learning

Low Income

$115,050.00

$0.00

$0.00

$0.00

$115,050.00

16

Access to College and
Career Assessment

Low Income

$0.00

$0.00

$0.00

$0.00

$0.00

17

Equitable Access to the
Programs

Low Income

$10,60

$0.00

$0.00

$0.00

$10,600.00

18

Increased Arts Program

Low Income

0.00

$0.00

$0.00

$136,495.00

19

Parent Teacher
Collaboration with English
Learners, Foster Youth and
Low-Income Student
Families

English learner (EL),
Foster Youth, Low,
Income

$0.00

$0.00

$0.00

$533,687.00

20

Supplemental Supports for
Universal Pre-Kindergarten
Program

$20,000.00

$0.00

$0.00

$0.00

$20,000.00

21

Diagnostic Assessments

$0.00

$0.00

$0.00

$0.00

$0.00

22

Expansion of Pre-
Kindergarten

$0.00

$360,000.00

$0.00

$0.00

$360,000.00

School Climate and Safety
Survey

$8,000.00

$0.00

$0.00

$0.00

$8,000.00

Annonymous Reporting
System

All

$0.00

$0.00

$0.00

$0.00

$0.00

Professional Development to
Address Inequitable Barriers

Foster Youth,

English learner (EL),

Low Income

$60,000.00

$0.00

$0.00

$0.00

$60,000.00

Implementing Systems for
Academic, Behavior, and
Social Emotional Support

Low Income

$1,994,812.00

$0.00

$0.00

$0.00

$1,994,812.00

Targeted and Intensive

Foster Youth
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Supports for Foster Youth

6 Intensive Behavior Support Low Income $747,291.00 $0.00 $0.00 $0.00 $747,291.00

7 Promoting Positive Social Low Income $1,236,311.00 $0.00 $0.00 $0.00] $1,236,311.00
and Emotional Competency
(CCA)

8 Access to a Co-located CSW Foster Youth $0.00 $0.00 $0.00 $0.00 $0.00

9 School-Based Mental Health Low Income $0.00 $0.00 $0.00 $0.00 $0.00
Services

10 Health Services All $966,691.00 $0.00 $0.00 $0.00 $966,691.00

11 Addressing Barriers to Low Income $986,111.0C $0.00 $0.00 $0.00 $986,111.0C
Student Attendance

12 Building Social Emotional Low Income $854,31 $0.00 $0.00 $0.00 $854,319.00
Competency

13 Building Self-Efficacy Low Income 0.00 $0.00 $0.00 $175,560.00
Through Experiences

14 Parent Engagement with Low Income $0.00 $0.00 $0.00 $38,340.00
SEL Curriculum

15 Application of Professional Low Income $0.00 $0.00 $0.00 $995,919.00
Development for Certificated
staff

16 Application of Professional $50,000.00 $0.00 $0.00 $0.00 $50,000.00
Development for Classified

17 (Paraprofessionals) Access $0.00 $0.00 $0.00 $0.00 $0.00
to the Curriculum for
Students with Special Needs

18 Tier 1l Crisis with $682,165.38| $6,602,747.29 $0.00 $0.00| $7,284,912.67
Paraprofessionals les (SWD)

19 Elementary Physical All $107,217.79 $0.00 $0.00 $0.00 $107,217.79
Education and
Paraprofessionals

20 Playground and Crossing All $890,462.57 $0.00 $0.00 $0.00[  $890,462.57
Guards

21 Supplemental Support Staff | Low Income, Foster $349,267.00 $0.00 $0.00 $0.00 $349,267.00

to Address SEL and Trauma

Youth
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2023-2024 Contributing Actions Table

1. Projected
LCFF Base

Grant

$91,030,874.00

2. Projected LCFF
Supplemental and/or
Concentration Grants

$11,994,227.00

3. Projected
Percentage to
Increase or
Improve Services
for the Coming
School Year (2
divided by 1)

13.18%

LCFF Carryover —
Percentage
(Percentage from
prior year)

Percentage to
Increase or

Services for
the Coming
School Year (3

5.Total
Planned

4.Total
Planned
Contributing
Expenditures

Total

Improve

+ Carryover

2.59%

%)

15.77%

$14,151,713M7 0.00%

Percentage
of Improved
(LCFF Funds) | Services (%) |Services for the

Planned
Percentage to
Increase or
Improve

Totals by Type

Coming School
Year (4 divided
by 1, plus 5)

15.55% Total:

Total LCFF
Funds

$14,151,713.00

LEA-wide Total: $12,908,484.00

Limited Total:  $642,417.00
Schoolwide $600,812.00
Total:
Goal # Action # Action Title Contributing Unduplicated Student Group(s) Location Planned Planned
to Increased Expe?c()jrltures Percentage of
or Imp.roved Contributing Improved
Services? Actions(LCFF  Services (%)
Funds)
1 1 Extended Learning at Yes A- Low Income Specific Grade $15,185.00 0.00%
TK Kinder Day Spans,TK and K
Orientation
1 2 Reading and Math Yes de Low Income Specific Schools,AH, | $3,237,803.00 0.00%
Intervention from CW, LV, EZ, DS,
Kindergarten through RV, QH, VV, SD,
8th Grade GAA, Specific Grade
Spans,TK through
2nd grade
2 1 English Learner Yes Limited English learner (EL) All Schools $557,592.00 0.00%
Paraprofessional and
Teacher Support
2 5 Parent Literacy Yes Limited English learner (EL) All Schools $37,825.00 0.00%
Program
2 6 Monitoring RFEP Yes Limited English learner (EL) All Schools $0.00 0.00%
Student Progress
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7 Maintaining School of Yes Limited Foster Youth All Schools $35,000.00 0.00%
Origin
9 Equitable Access to Yes LEA-wide Low Income All Schools $1,400,000.00 0.00%
Technology
10 Management, Yes LEA-wide Low Income All Schools $297,000.00 0.00%
Distribution, and Repair
of Student Technology
12 Connecting Resources Yes LEA-wide Low Income All Schools $34,000.00 0.00%
to Families
13 Community Yes LEA-wide Low Income All Schools $177,925.00 0.00%
Engagement
Workshops
14 (AVID) Student Yes LEA-wide Low Incom All Schools $43,621.00 0.00%
Engagement in a
Challenging and
Relevant Program
15 (AVID in Middle Yes Schoolwide Income Specific Schools,HV $115,050.00 0.00%
School) Student and JW
Engagement in
Structured
Collaborative Learning
16 Access to College and Yes LEA-wide In e Specific Grade $0.00 0.00%
Career Assessment Spans,8th grade,
Specific Schools,AH,
JW, HV, and DS
17 Equitable Access to Yes Low Income Specific Grade $10,600.00 0.00%
the Programs Spans,4th and 5th
grade
18 Increased Arts Yes Low Income Specific $136,495.00 0.00%
Program Schools,High
poverty elementary
school sites
19 Parent Teacher Yes -wide |English learner (EL), Foster Youth, All Schools $533,687.00 0.00%
Collaboration with Low Income
English Learners,
Foster Youth and Low-
Income Student
Families
20 Supplemental Supports Yes LEA-wide English learner (EL), Low Income Specific Grade $20,000.00 0.00%
for Universal Pre- Spans, Transitional
Kindergarten Program kindergarten
3 Professional Yes LEA-wide [Foster Youth, English learner (EL), All Schools $60,000.00 0.00%

Development to
Address Inequitable
Barriers

Low Income
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4 Implementing Systems Yes LEA-wide Low Income All Schools $1,994,812.00 0.00%
for Academic,
Behavior, and Social
Emotional Support

5 Targeted and Intensive Yes Limited Foster Youth All Schools $12,000.00 0.00%
Supports for Foster
Youth

6 Intensive Behavior Yes LEA-wide Low Income All Schools $747,291.00 0.00%
Support

7 Promoting Positive Yes LEA-wide Low Income All Schools $1,236,311.00 0.00%
Social and Emotional
Competency (CCA)

8 Access to a Co-located Yes Limited Foster Youtl Specific Schools,SD $0.00 0.00%
CSwW and QH

9 School-Based Mental Yes Limited Low | e All Schools $0.00 0.00%
Health Services

11 Addressing Barriers to Yes LEA-wide Income All Schools $986,111.00 0.00%
Student Attendance

12 Building Social Yes LEA-wide ome All Schools $854,319.00 0.00%
Emotional Competency

13 Building Self-Efficacy Yes LEA-wide e Specific Grade $175,560.00 0.00%
Through Experiences Spans,6th Grade

14 Parent Engagement Yes LEA-wide Low Ihcome All Schools $38,340.00 0.00%
with SEL Curriculum

15 Application of Yes Low Income All Schools $995,919.00 0.00%
Professional
Development for
Certificated staff

16 Application of Yes Low Income All Schools $50,000.00 0.00%
Professional
Development for
Classified

21 Supplemental Support Yes oolwide Low Income, Foster Youth Specific $349,267.00 0.00%
Staff to Address SEL Schools,Quartz Hill
and Trauma Elementary
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2022-2023 Annual Update Table

Totals:

Last Year's Total
Planned Expenditures

Total Estimated Actual Expenditures (Total

Funds)
(Total Funds)

Totals: $77,776,643.10 $80,419,922.10
Last Year's Last Year's Prior Action/Service Title Contributed to Increased Last Year's Planned Estimated Actual
Goal# Action# or Improved Services? Expenditures (Total Funds) Expenditures (Input Total
Funds)

1 1 Extended Learning at Kinder Yes $5 00 $42,862.37
Camp

1 2 Reading Intervention in Yes $1,960,036.6 $3,093,294.20
Kindergarten through 2nd
Grade

1 3 Extended Learning Time No | $420,000.00 $391,478.00
Beyond the School Day

1 4 Quialified Teachers and No $50,964,901.00 $51,827,579.52
Administrators

1 5 Standards-Aligned 0] $240,000.00 $182,187.00
Instructional Materials

1 6 Professional Development of $0.00 $0.00
Research-Based Practices

1 7 Parent Workshops No $0.00 $0.00
Supporting Standards-
Aligned Curriculum

1 8 Curriculum and Instruc No $920,000.00 $964,076.41
Staff

1 9 Clean and Safe School No $3,120,247.00 $2,679,338.00
Facilities

1 10 Collaboration to Support No $0.00 $0.00
District Initiatives

1 11 Identification of System No $20,000.00 $19,290.00
Gaps as a Barrier to Student
Learning

1 12 Parent Training for Advisory No $0.00 $0.00
Committees

1 13 Implementing Systems of No $0.00 $0.00
Support Schoolwide
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14 Site-Based Office Staff and No $1,657,520.00 $1,856,101.62
Librarians

15 Universal Pre-Kindergarten No $1,283,804.00 $1,828,332.00

16 Extended Learning No $2,462,384.00 $2,462,384.00
Opportunity Program

1 English Learner Yes $511,796.00 $441,394.22
Paraprofessional and
Teacher Support

2 English Learners Language No $0.00 $0.00
Acquisition Program (ELD)

3 Professional Development No $0.00 $0.00
for ELD Support for English
Learners

4 English Learner District No $1 00 $92,550.44
Support Staff

5 Parent Literacy Program 36,000.00 $36,303.79

6 Monitoring RFEP Student $0.00
Progress
Maintaining School of Origin 35,000.00 $21,426.16

8 Tutoring Services for 0.00 $0.00
Homeless

9 Equitable Access to 600,000.00 $0.00
Technology

10 Management, Distribution, $281,205.00 $191,899.22
and Repair of Student
Technology

11 Technology Departmeni No $657,824.00 $705,248.61

12 Connecting Resour Yes $34,000.00 $20,538.86
Families

13 Community Engagement Yes $139,655.00 $141,328.31
Workshops i

14 (AVID) Student Engagement Yes $40,958.00 $40,958.00
in a Challenging and
Relevant Program

15 (AVID in Middle School) Yes $115,000.00 $64,409.49
Student Engagement in
Structured Collaborative
Learning

16 Access to College and Yes $5,000.00 $0.00
Career Assessment

17 Equitable Access to the Yes $10,600.00 $7,296.00

Programs
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18 Increased Arts Program Yes $351,132.77 $128,164.08

19 Parent Teacher Collaboration Yes $596,487.00 $501,110.54
with English Learners, Foster
Youth and Low-Income
Student Families

20 Supplemental Supports for Yes $20,000.00 $0.00
Universal Pre-Kindergarten
Program

21 Diagnostic Assessments No $0.00 $0.00

1 School Climate and Safety No $7,000.00 $6,900.00
Survey

2 Annonymous Reporting No $0.00
System

3 Professional Development to Yes $ $41,442.52
Address Inequitable Barriers

4 Implementing Systems for Yes 1,698,090. $1,825,243.89
Academic, Behavior, and
Social Emotional Support

5 Targeted and Intensive Yes 12,000.00 $4,911.66
Supports for Foster Youth

6 Intensive Behavior Support $149,260.00 $158,958.04

7 Promoting Positive Social 11,690.00 $339,034.72
and Emotional Competency
(CcA)

8 Access to a Co-located CSW $0.00 $0.00
School-Based Mental Hea $0.00 $0.00
Services

10 Health Services (o] $770,859.00 $833,411.28

11 Addressing Barriers to $900,249.00 $867,067.57
Student Attendance

12 Building Social Emotional Yes $646,469.00 $675,331.62
Competency

13 Building Self-Efficacy Yes $149,361.00 $209,589.50
Through Experiences

14 Parent Engagement with Yes $22,750.00 $0.00
SEL Curriculum

15 Application of Professional Yes $988,459.00 $697,736.63
Development for Certificated
staff

16 Application of Professional Yes $50,000.00 $2,316.45
Development for Classified
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17 (Paraprofessionals) Access No $4,447,156.00 $5,979,011.33
to the Curriculum for
Students with Special Needs

18 Tier Il Crisis No $91,700.00 $114,206.67
Paraprofessionals

19 Elementary Physical No $96,400.00 $98,764.73
Education and
Paraprofessionals

20 Playground and Crossing No $713,333.00 $826,444.65
Guards

21 Supplemental Support Staff Yes $33,087.60 $0.00

to Address SEL and Trauma
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2022-2023 Contributing Actions Annual Update Table

6.Estimated Actual 4.Total Planned 7.Total Estimated Difference Between 5.Total Planned 8.Total Difference Between
LCFF Supplemental Contributing Actual Expenditures |Planned and Estimated Percentage of Estimated Planned and
and/or Concentration | Expenditures (LCFF for Contributing Actual Expenditures for | Improved Services Actual Estimated Actual
Grants (Input Dollar Funds) Actions (LCFF Funds) | Contributing Actions (%) Percentage of Percentage of

Amount): (Subtract 7 from 4) Improved Improved Services
Services(%) (Subtract 5 from 8)

$10,368,033.00 $9,780,515.10 $9,552,617.84 $227,897.26 0100% 0.00% 0.00% - No Difference

Last Year's Last Year's Prior Action/Service Title Contributed to Last Year's Planned Estimated Planned Estimated Actual
Goal# Action# Increased or Expenditures for Actual Percentage of Percentage of
Improved Contributing Actions Expenditures Improved Improved
Services? (LCFF Funds) for Services Services(Input

Contributing Percentage)
Actions(Input
LCFF Funds)

1 1 Extended Learning at Kinder |yes ‘F’ ,229.00 $42,862.37 0.00% 0.00%
Camp _

1 2 Reading Intervention in Ye $1,960,036.00 $3,093,294.20 |0.00% 0.00%
Kindergarten through 2nd
Grade

2 1 English Learner es $511,796.00 $441,394.22 0.00% 0.00%
Paraprofessional and
Support

2 5 Parent Literacy Progra $36,000.00 $36,303.79 0.00% 0.00%

2 6 Monitoring RFEP Student $0.00 $0.00 0.00% 0.00%
Progress

2 7 Maintaining School of Origin |Yes $35,000.00 $21,426.16 0.00% 0.00%

2 9 Equitable Access to Yes $600,000.00 $0.00 0.00% 0.00%
Technology

2 10 Management, Distribution, Yes $281,205.00 $191,899.22 0.00% 0.00%
and Repair of Student
Technology

2 12 Connecting Resources to Yes $34,000.00 $20,538.86 0.00% 0.00%
Families

2 13 Community Engagement Yes $139,655.00 $141,328.31 0.00% 0.00%
Workshops
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14 (AVID) Student Engagement |Yes $40,958.00 $40,958.00 0.00% 0.00%
in a Challenging and Relevant
Program

15 (AVID in Middle School) Yes $115,000.00 $64,409.49 0.00% 0.00%
Student Engagement in
Structured Collaborative
Learning

16 Access to College and Career |Yes $5,000.00 $0.00 0.00% 0.00%
Assessment

17 Equitable Access to the Yes $10,600.00 $7,296.00 0.00% 0.00%
Programs

18 Increased Arts Program Yes $351,132.77 $128,164.08 0.00% 0.00%

19 Parent Teacher Collaboration |yes $596,487.00 $501,110.54 0.00% 0.00%
with English Learners, Foster
Youth and Low-Income
Student Families

20 Supplemental Supports for Yes .00 0.00% 0.00%
Universal Pre-Kindergarten
Program

3 Professional Development to |Yes $41,442.52 0.00% 0.00%
Address Inequitable Barriers

4 Implementing Systems for Yes $1,825,243.89 0.00% 0.00%
Academic, Behavior, and
Social Emotional Support

5 Targeted and Intensive $4,911.66 0.00% 0.00%
Supports for Foster Youth |

6 Intensive Behavior Support $149,260.00 $158,958.04 0.00% 0.00%

7 Promoting Positive Sogi $311,690.00 $339,034.72 0.00% 0.00%
Emotional Competen
Access to a Co-located $0.00 $0.00 0.00% 0.00%
School-Based Mental Healt $0.00 $0.00 0.00% 0.00%
Services

11 Addressing Barriers to Yes $900,249.00 $867,067.57 0.00% 0.00%
Student Attendance

12 Building Social Emotional Yes $646,469.00 $675,331.62 0.00% 0.00%
Competency

13 Building Self-Efficacy Through|yes $149,361.00 $209,589.50 0.00% 0.00%
Experiences

14 Parent Engagement with SEL |yes $22,750.00 $0.00 0.00% 0.00%

Curriculum
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15

Application of Professional
Development for Certificated
staff

Yes

$988,459.00

$697,736.63

0.00%

0.00%

16

Application of Professional
Development for Classified

Yes

$50,000.00

$2,316.45

0.00%

0.00%

21

Supplemental Support Staff to
Address SEL and Trauma

Yes

$33,087.60

$0.00

0.00%

0.00%
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2022-2023 LCFF Carryover Table

10. Total Percentage |7. Total Estimated | 8.Total Estimated |11. Estimated

to Increase or Actual
Improve Services for | Expenditures for of Improved Percentage of
the Current School
Year (6 divided by 9 +
Carryover %) Funds)

12. LCFF 13. LCFF

Actual Percentage Actual Carryover — | Carryover —
Dollar Percentage
Contributing Services(%) Increased or Amount (12 divided by
Actions (LCFF Improved (Subtract 11 9)
Services (7 | from 10 and
divided by 9, | multiply by 9)

plus 8)

9.Estimated 6. Estimated LCFE
Actual LCFF Actual LCFF Carryover —_
Base Grant Supplemental Percentage
(Input Dollar and/or (Percentage from
Amount) Concentration prior year)
Grants

$87,306,075.00 $10,368,033.00 1.65% 13.53% $9,552,617.84 0.00% 10.94% $2,261,227.34  2.59%
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Instructions

Plan Summary

Engaging Educational Partners

Goals and Actions

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students

ontrol and Accountability Plan (LCAP) template, please
ion’s (CDE’s) Local Agency Systems Support Office,

For additional questions or technical assistance related to the completion of the Lo
contact the local county office of education (COE), or the California Department
by phone at 916-319-0809 or by email at Icff@cde.ca.qov.

Introduction and Instructions

The Local Control Funding Formula (LCFF) requires local education
planning process to evaluate their progress within eight state priorit
LEAs document the results of this planning process in the LCAP usin

As) to engage their local educational partners in an annual
ssing all statutory metrics (COEs have 10 state priorities).
e adopted by the State Board of Education.

g and annually updating the LCAP supports comprehensive strategic
). Strategic planning that is comprehensive connects budgetary decisions to
inually evaluate the hard choices they make about the use of limited

e Comprehensive Strategic Planning: The proces
planning (California Education Code [EC] Sg

e Meaningful Engagement of Educational Pa : The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.

e Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).

The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.

If a county superintendent of schools has jurisdiction over a single school distri
school district may adopt and file for review and approval a single LCAP con
52068, and 52070. The LCAP must clearly articulate to which entity’s bud
and actual expenditures are aligned.

board of education and the governing board of the
uirements in EC sections 52060, 52062, 52066,

The revised LCAP template for the 2021-22, 2022-23, and 2023-2
(Committee on Budget), Chapter 243, Statutes of 2018. These statut
included in the LCAP, including actions that contribute to meeti ement to increase or improve services for foster youth, English

ented within the LCAP to make adopted LCAPs more accessible for

raged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s div ional partners and the broader public.

In developing and finalizing the LCAP for adoption, LE are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the LEA
using its budgetary resources to respond to TK—12 student and community needs, and address any performance gaps, including by
meeting its obligation to increase or improve services for foster youth, English learners, and low-income students?

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners,
research, and experience, will have the biggest impact on behalf of its TK—-12 students.
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These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary

Purpose

A well-developed Plan Summary section provides a meaningful context for the LCAP.
community as well as relevant information about student needs and performance.
LCAP, the content of this section should be clearly and meaningfully related to t

is section provides information about an LEA’s
r to provide a meaningful context for the rest of the
included in the subsequent sections of the LCAP.

Requirements and Instructions

General Information — Briefly describe the LEA, its schools, and its students rades TK—12, as applicable to the LEA. For example,
§ mber and size of specific schools, recent community

Reflections: Successes — Based on a review of performaneg he state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-asse t from educational partners, and any other information, what
or build upon that success? This may include identifying specific

“Orange” performance category or any local indica
any state indicator for which performance for any student'group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include a goal
to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include this goal
and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data including
data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.

LCAP Highlights — Identify and briefly summarize the key features of this year’'s LCAP.
Comprehensive Support and Improvement — An LEA with a school or schools identified for comprehensive support and improvement (CSl)

under the Every Student Succeeds Act must respond to the following prompts:
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e Schools Identified: Identify the schools within the LEA that have been identified for CSI.

e Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSlI plan.

e Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSI plan to support student and school improvement.

Engaging Educational Partners

Purpose

Significant and purposeful engagement of parents, students, educators, a
student groups identified by LCFF, is critical to the development of the LCA

ducational partners, including those representing the
the budget process. Consistent with statute, such
improvement across the state priorities and locally identified

tners influenced the decisions reflected in the adopted LCAP. The
ent process and the broader public understand how the LEA

This section is designed to reflect how the engagement of
goal is to allow educational partners that participated in t

section.

Statute and regulations specify the educational ga ol districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personne 3
districts and COEs must share it with the Parent A
superintendent is required by statute to respond in o the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP.

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in developing
the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g.,
schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and district-
level goals and actions.

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.
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Requirements and Instructions
Below is an excerpt from the 2018-19 Guide for Annual Audits of K—12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process:

Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:

a) Presented the local control and accountability plan to the parent advisory gemmittee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.

b) If applicable, presented the local control and accountability plan t learner parent advisory committee, in accordance

c) regarding specific actions and expenditures proposed to be
ith Education Code section 52062(a)(3) or 52068(a)(3), as
d) section 52062 (b)(1) or 52068(b)(1), as appropriate.
e) eeting in accordance with Education Code section 52062 (b)(2) or
Prompt 1: “A summary of the process used to engag nal partners and how this engagement was considered before finalizing the

describing how the LEA met its obligation to consult V statutorily required educational partners as applicable to the type of LEA. A
sufficient response to this prompt must include general‘thformation about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.

Prompt 2: “A summary of the feedback provided by specific educational partners.”

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, trends,
or inputs that emerged from an analysis of the feedback received from educational partners.
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Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.”

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.
For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are not
necessarily limited to:

Inclusion of a goal or decision to pursue a Focus Goal (as described below)

Inclusion of metrics other than the statutorily required metrics

Determination of the desired outcome on one or more metrics

Inclusion of performance by one or more student groups in the Measufing and Repo Results subsection
Inclusion of action(s) or a group of actions

Elimination of action(s) or group of actions

Changes to the level of proposed expenditures for one or mo ions

Inclusion of action(s) as contributing to increased or improved
Determination of effectiveness of the specific actions to_achiev

Determination of material differences in expenditur

Determination of changes made to a goal for the g
Determination of challenges or successes in the i

Goals and Actions

Purpose

Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.
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Requirements and Instructions

LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:

e Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how goal is to be measured.

e Broad Goal: A Broad Goal is relatively less concentrated in its scope and
metrics.

on improving performance across a wide range of

e Maintenance of Progress Goal: A Maintenance of Progress Goal in es actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in er goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and assoc

Focus Goal(s)

Goal Description: The description provided for a Focus £
address areas of need that may require or benefit from a
the metric(s) by which achievement of the goal will begh ured and the time frame according to which the LEA expects to achieve the goal.

be specific, measurable, and time bound. An LEA develops a Focus Goal to

Explanation of why the LEA has developed
on Dashboard data or other locally collected data
consultation with educational partners. LEAs are e
goal.

Broad Goal

Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.

hy the LEA has chosen to prioritize this goal. An explanation must be based
describe how the LEA identified this goal for focused attention, including relevant
puraged to promote transparency and understanding around the decision to pursue a focus
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Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.

Maintenance of Progress Goal

Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has

determined to maintain actions and monitor progress while focusing implementation effasts on the actions covered by other goals in the LCAP.

Explanation of why the LEA has developed this goal: Explain how the actions tain the progress exemplified by the related metrics.

Required Goals
In general, LEAs have flexibility in determining what goals to include in th what those goals will address; however, beginning with

Consistently low-performing student group(s) criteria: An LEA iS €
based on the performance of the same student group or groups in th
based on student group performance, and the student group
Formula web page at https://www.cde.ca.gov/fg/aallc/.

rentiated Assistance for three or more consecutive years
list of the LEAs required to include a goal in the LCAP

nt: An LEA meeting the consistently low-performing student group(s)
ving the performance of the student group or groups that led to the LEA’s

e Consistently low-performing student group(s)
criteria must include a goal in its LCAP focus

e Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student
group or groups that led to the LEA’s eligibility for Differentiated Assistance.

e Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
student group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal
differ from previous efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and
expenditures included in this goal will help achieve the outcomes identified in the goal description.
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Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply to
a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest performance
levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the performance of the “All
Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs required to include a
goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aallc/.

e Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a
goal in its LCAP focusing on addressing the disparities in performance betwee school(s) and the LEA as a whole. This goal must
include metrics, outcomes, actions, and expenditures specific to addressing eeds of, and improving outcomes for, the students
enrolled at the low-performing school or schools. An LEA required to addr iple schools is not required to have a goal to address
each school; however, each school must be specifically addressed in t quirement may not be met by combining this goal
with another goal.

dress the disparities in performance between the students
as a whole.

e Goal Description: Describe what outcomes the LEA plans to achiev
enrolled at the low-performing school(s) and the students enr.

A is required to develop this goal, including identifying the
ow the actions and associated metrics included in this goal differ

y the LEA believes the actions, metrics, and expenditures included in
low-performing school or schools identified in the goal description.

e Explanation of why the LEA has developed this goal: Expl
schools(s) that lead to the LEA being required to deve his g
from previous efforts to improve outcomes for the sg
this goal will help achieve the outcomes for stude

Measuring and Reporting Results:

For each LCAP year, identify the metric(s) tha
identify metrics for specific student groups, as ap
performance gaps.

se to track progress toward the expected outcomes. LEAs are encouraged to
luding expected outcomes that would reflect narrowing of any existing

Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g., high school graduation rate).

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020-21 outcomes on some
metrics may not be computable at the time the 2021-24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the same date for comparability purposes.
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The baseline data shall remain unchanged throughout the three-year LCAP.

Complete the table as follows:

Timeline for completing the “Measuring and Reporting

Local Control and Accountability Plan Instructions

Metric: Indicate how progress is being measured using a metric.

Baseline: Enter the baseline when completing the LCAP for 2021-22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.

Year 1 Outcome: When completing the LCAP for 2022-23, enter the most re data available. Indicate the school year to which the

data applies, consistent with the instructions above.

Year 2 Outcome: When completing the LCAP for 2023—-24, enter the available. Indicate the school year to which the

data applies, consistent with the instructions above.

t recent data available. Indicate the school year to which the
e the first year in the next three-year cycle. Completing this

Year 3 Outcome: When completing the LCAP for 2024-25, enter the
data applies, consistent with the instructions above. The 202 CAP
column will be part of the Annual Update for that year.

s” part of the Goal.

Desired Outcome for 2023—-24: \When completing ear of the LCAP, enter the desired outcome for the relevant metric the LEA

expects to achieve by the end of the 2023-24 LCA

Desired Outcome
for Year 3
(2023-24)

Metric Baseline Outcome Year 2 Outcome Year 3 Outcome

Enter information

Enter information
in this box when
completing the
LCAP for 2021-
22.

Enter information
in this box when
completing the
LCAP for 2021-
22.

Enter information
in this box when
completing the
LCAP for 2022-
23. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2023-
24. L eave blank
until then.

Enter information
in this box when
completing the
LCAP for 2024-
25. Leave blank
until then.

in this box when
completing the
LCAP for 2021-
22 or when
adding a new
metric.
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The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the summary tables. Indicate whether the action contributes to meeting the increase ordmproved services requirement as described in the
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for.each such action offered on an LEA-wide or schoolwide
basis, the LEA will need to provide additional information in the Increased or Impr. mary Section to address the requirements in

d Services Section of the LCAP).

at have a numerically significant English learner student
, the language acquisition programs, as defined in EC
ecific to English learners.

subgroup must include specific actions in the LCAP related to, ata m
Section 306, provided to students and professional developm

Goal Analysis:
Enter the LCAP Year.

Using actual annual measurable outcome data i the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as i

e Describe the overall implementation of the action§o achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.

e Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.

e Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs
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may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.

e Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Yo English Learners, and Low-
Income Students

Purpose

A weII-written Increased or Improved Services section provides edu ional pa s with a comprehensive description, within a single
unduplicated students in grades TK—-12 as compared to all

e 3 identified for this purpose meet regulatory requirements.
Descriptions provided should include suff|0|ent detail yet b cinct to promote a broader understanding of educational partners to
facilitate their ability to provide input. An LEA’s descriptio iontmust align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instruction

Projected LCFF Supplemental and/or Concé
LEA estimates it will receive in the coming year ba
students.

ts: Specify the amount of LCFF supplemental and concentration grant funds the
number and concentration of low income, foster youth, and English learner

Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, as
described in EC Section 42238.02, that the LEA estimates it will receive in the coming year.

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage
is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).
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LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not
identified in the LCFF Carryover Table, specify an amount of zero ($0).

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in the
LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).

Required Descriptions:

For each action being provided to an entire school, or across the entire sch rict or COE, an explanation of (1) how the needs of
foster youth, English learners, and low-income students were considered first, an how these actions are effective in meeting the
goals for these students.

For each action included in the Goals and Actions section as contributing t
pupils and provided on an LEA-wide or schoolwide basis, the LEA must inclu
any such actions continued into the 2021-24 LCAP from the 2017—-
as expected, and this determination must reflect evidence of outcom

reased or improved services requirement for unduplicated
explanation consistent with 5 CCR Section 15496(b). For
LEA must determine whether or not the action was effective

goals for unduplicated students when the LEA explains
e |t considers the needs, conditions, or circum

e The action, or aspecit(s) of the action (i
and

e The action is intended to help achieve an expé easurable outcome of the associated goal.
As such, the response provided in this section may rely on a needs assessment of unduplicated students.

Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:
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After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed])

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional
resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s])

These actions are being provided on an LEA-wide basis and we expect/hope th
rate will benefit. However, because of the significantly lower attendance rate
needs most associated with the chronic stresses and experiences of a socj
attendance rate for our low-income students will increase significantly
(Measurable Outcomes [Effective In])

Il students with less than a 100 percent attendance
w-income students, and because the actions meet
mically disadvantaged status, we expect that the
verage attendance rate of all other students.

COEs and Charter Schools: Describe how actions included as contributin
LEA-wide basis are principally directed to and effective in meeting its,goals fo
described above. In the case of COEs and charter schools, schoolw EA-

eting the increased or improved services requirement on an
uplicated pupils in the state and any local priorities as
e are considered to be synonymous.

For School Districts Only:

Actions Provided on an LEA-Wide Basis:

Unduplicated Percentage > 55 percent: For schoglgi
actions are principally directed to and effective i
above.

ith an unduplicated pupil percentage of 55 percent or more, describe how these
for unduplicated pupils in the state and any local priorities as described

Unduplicated Percentage < 55 percent: For scha s with an unduplicated pupil percentage of less than 55 percent, describe how
these actions are principally directed to and effective eeting its goals for unduplicated pupils in the state and any local priorities. Also
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience, or educational theory.

Actions Provided on a Schoolwide Basis:

School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.
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For schools with 40 percent or more enroliment of unduplicated pupils: Describe how these actions are principally directed to and
effective in meeting its goals for its unduplicated pupils in the state and any local priorities.

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enroliment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required. y 4

Consistent with the requirements of 5 CCR Section 15496, describe how services grovided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all studentgjin the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in gélantity. Services,are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing toghe incrgased or improved services requirement, whether they are
provided on an LEA-wide or schoolwide basis or provided on a limited basist@ufduplicated students. A limited action is an action that only
serves foster youth, English learners, and/or low-income students. This descriptien must address how these action(s) are expected to result in
the required proportional increase or improvement in services for unduplieaied puRils as compared to the services the LEA provides to all
students for the relevant LCAP year.

For any action contributing to meeting the increased or impivediservices requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather thaf’an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the propottionalpercentage. See the instructions for determining the Planned Percentage of
Improved Services for information on calculating thegRekcentage of Improved Services.

A description of the plan for how the additi | concentration grant add-on funding identified above will be used to increase the
number of staff providing direct services to students at'schools that have a high concentration (above 55 percent) of foster youth,
English learners, and low-income students, as licable.

An LEA that receives the additional concentration grant'add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enroliment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.

Provide the following descriptions, as applicable to the LEA:
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number of
staff who provide direct services to students at schools with an enroliment of unduplicated students that is greater than 55 percent.

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected

¢ Provide the staff-to-student ratio of classified staff providing di to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classifi iding direct services to students at schools with a concentration
of unduplicated students that is greater than 55 perce ble to the LEA. The LEA may group its schools by grade span
(Elementary, Middle/Junior High, and High Schoq ( the LEA. The staff-to-student ratio must be based on the number of

e Provide the staff-to-student ratio of certificate ing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and t dent'ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students thatiis greaterthan 55 percent, as applicable to the LEA. The LEA may group its schools by
grade span (Elementary, Middle/Junior High gh Schools), as applicable to the LEA. The staff-to-student ratio must be based on

the number of FTE staff and the number of enrolléd students as counted on the first Wednesday in October of each year.

Action Tables

Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and the
LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
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e Table 1: Total Planned Expenditures Table (for the coming LCAP Year)

e Table 2: Contributing Actions Table (for the coming LCAP Year)

e Table 3: Annual Update Table (for the current LCAP Year)

e Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)
e Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the curr year is the current year of implementation. For
example, when developing the 2022-23 LCAP, 2022-23 will be the coming LC ear 2021-22 will be the current LCAP Year.

Data Entry Table

The Data Entry Table may be included in the LCAP as adopted by th ning board or governing body, but is not required to be
included. In the Data Entry Table, input the following information for [

e LCAP Year: Identify the applicable LCAP Year.

e 1. Projected LCFF Base Grant: Provide the total unding the LEA estimates it will receive for the coming school year,
excluding the supplemental and concentration grants ons for the Targeted Instructional Improvement Grant Program and the
Home to School Transportation Program, pursua CCR Section 15496(a)(8).

See EC sections 2574 (for COEs) and 4
calculations.

8.02 (forschoel districts and charter schools), as applicable, for LCFF apportionment

e 2. Projected LCFF Supplemental and/or Co ration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school
year.

e 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.
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e LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).

e Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the
services provided to all students in the coming LCAP year.

e Goal #: Enter the LCAP Goal number for the action.

e Action #: Enter the action’s number as indicated in the LCAP Goal.

e Action Title: Provide a title of the action.

e Student Group(s): Indicate the student group or groups who will be
a specific student group or groups.

ary beneficiary of the action by entering “All,” or by entering

e Contributing to Increased or Improved Services?: Type “Ye f tion is included as contributing to meeting the increased or
improved services; OR, type “No” if the action is not ing S.eontributing to meeting the increased or improved services.

If “Yes” is entered into the Contributing column, t plete thetfollowing columns:

o Scope: The scope of an action may he S (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrade
entire educational program of a single schoolTAn action that is limited in its scope is an action that serves only one or more
unduplicated student groups.

o Unduplicated Student Group(s): Regz s of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.
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e Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”

e Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.

e Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.

e LCFF Funds: Enter the total amount of LCFF funds utilized to implement this a
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supple
Improvement Block Grant, and Home-To-School Transportation).

, if any. LCFF funds include all funds that make up
al grant, concentration grant, Targeted Instructional

o Note: For an action to contribute towards meeting the increas
of LCFF funding. The action may also include funding from
meeting the increased or improved services requirement is ba

ices requirement it must include some measure
s, however the extent to which an action contributes to
the LCFF funding being used to implement the action.

e Other State Funds: Enter the total amount of Other State Fu plement this action, if any.

e Local Funds: Enter the total amount of Local Funds ment this action, if any.

e Federal Funds: Enter the total amount of Federa implement this action, if any.

e Total Funds: This amount is automatically ased on amounts entered in the previous four columns.

¢ Planned Percentage of Improved Se
students, and that does not have funding e
a percentage rounded to the nearest hundree
and/or low-income students.

on identified as contributing, being provided on a Limited basis to unduplicated
ith the action, enter the planned quality improvement anticipated for the action as
a (0.00%). A limited action is an action that only serves foster youth, English learners,

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost $165,000.
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Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This
analysis will then be shared with site principals who will use the data to coordinate services provided by instructional assistants
and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This
percentage is the Planned Percentage of Improved Service for the action.

Contributing Actions Table

As noted above, information will not be entered in the Contributing Actions Table; ho
Services?’ column will need to be checked to ensure that only actions with a “Yes”
actions that are contributing are not displaying in the column, use the drop-dow

Annual Update Table

In the Annual Update Table, provide the following information for each action

er, the ‘Contributing to Increased or Improved
isplaying. If actions with a “No” are displayed or if
e column header to filter only the “Yes” responses.

e LCAP for the relevant LCAP year:

o Estimated Actual Expenditures: Enter the total estimated a s to implement this action, if any.

0 Increased or Improved Services?’ column to ensure that only
layed or if actions that are contributing are not displaying in the column, use
responses. Provide the following information for each contributing action in the

In the Contributing Actions Annual Update Table, check
actions with a “Yes” are displaying. If actions with a “No” a
the drop-down menu in the column header to filter,
LCAP for the relevant LCAP year:

Contributing Actions Annual Update

centration Grants: Provide the total amount of LCFF supplemental and
receive based on of the number and concentration of unduplicated students in the

e 6. Estimated Actual LCFF Supplementa
concentration grants the LEA estimates it will'e
current school year.

o Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.

o Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).
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o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table

e 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCE
year, excluding the supplemental and concentration grants and the ad eted Instructional Improvement Grant Program

and the Home to School Transportation Program, pursuantto 5 CC

e 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estim ual L Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 i 496(a)(8), plus the LCFF Carryover — Percentage from the
prior year. This is the percentage by which services for_undupli pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables

To reduce the duplication of effort of LEASs, the Agtio
information provided in the Data Entry Table, th
functionality and calculations used are provided ¥

ude functionality such as pre-population of fields and cells based on the
date'Summary Table, and the Contributing Actions Table. For transparency, the

Contributing Actions Table
e 4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column

e 5. Total Planned Percentage of Improved Services

o This percentage is the total of the Planned Percentage of Improved Services column

e Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)
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o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table

Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Differepce Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”

e 6. Estimated Actual LCFF Supplemental and Concentration Grants

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the

number and concentration of unduplicated students in the cu t ool year.

4. Total Planned Contributing Expenditures (LCFF Funds)

o This amount is the total of the Last Year's Planned Exp s forContributing Actions (LCFF Funds)

7. Total Estimated Actual Expenditures for Contrib

o This amount is the total of the Estimated Act ures for Contributing Actions (LCFF Funds)

Difference Between Planned and Estima itures for Contributing Actions (Subtract 7 from 4)

o This amount is the Total Estimated 7 penditures for Contributing Actions (7) subtracted from the Total Planned

Contributing Expenditures (4)

5. Total Planned Percentage of Improved Services (%)

o This amount is the total of the Planned Percentage of Improved Services column

8. Total Estimated Actual Percentage of Improved Services (%)
o This amount is the total of the Estimated Actual Percentage of Improved Services column

Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)
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o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8)

LCFF Carryover Table
e 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %)

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover — Percentage from the pri

e 11. Estimated Actual Percentage of Increased or Improved Services (7 divi

o This percentage is the Total Estimated Actual Expenditures for
converting the quotient to a percentage and adding the Total

e 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 fr

from the Estimated Actual Percentage of |
Base Grant (9). This amount is the amount 0

e 13. LCFF Carryover — Percentage (12 di

o This percentage is the unmet portio
coming LCAP year. The percentage is

ated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
January 2022
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